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Introduction
This report establishes a framework for developing
teacher education programmes on visual art education
(VAE) that are infused with principles of Education
for Sustainable Development (ESD). It is intended for
researchers in art education, policy makers, educational
authorities, pedagogical institutions and other
stakeholders involved in teacher education.
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PART 1

Aims and Objectives

AUTHORS: MARTHA IOANNIDOU, SOULA MITAKIDOU
Part 1 shortly presents the aims and objectives of the CARE Teacher Training
Programmes, implemented in the partner countries, the protocol and
methodology tools adopted and offers a brief review of the general results

1.1 Summary
The core purpose of the IO3 deliverable was to apply and evaluate local
Teacher Training Programmes (TTP) based on innovative educational
practices, which pursue the joint objectives of ESD & VAE.
The plan of the IO3 deliverable included three stages:
Stage 1:
Implementation of the four local teacher education programmes
- < 60 teachers involved (ca. 15 per country)
- < 10 exemplary activities (2-3 per each country)
- < 15 reflective (visual) diaries by both trainees and trainers
- In-between evaluation e-meeting of all partners: strategies applied,
appropriateness, need for any changes in delivery methods and case
studies.
- At the end, preparation of activities/material for 04 along with trainees
- Feedback: Trainers and Trainees
Stage 2:
Qualitative analysis – Evaluation from each partner [appropriateness,
competencies, needs, opinions, and issues raised by trainees and trainers]
Stage 3:
Data and national reports from each partner
- Analysis
- Reflective diaries
- Album of activities
Each partner was responsible for identifying and recruiting primary school inand pre-service teachers wishing to attend the training course and participate
in implementations in school. The four applied local Teacher Training
Programmes involved, in total, 111 teachers: 24 in Cyprus, 15 in the UK, 47 in
Greece, 25 in Malta), thus far surpassing the initially assigned 60 participants
(approx. 15 per country).
Despite the exceptional and unexpected difficulties due to the pandemic
COVID-19, the programmes were successfully developed according to
the guidelines provided by the Training Guide in all countries. The results
produced concerning the IO4 deliverable are already evident: reflective
visual diaries, exemplary activities, and didactic scenarios for the IO4
implementation delivered by most trainees. The total working time of
each TTP was estimated to be ca.—40 hours, including synchronous
online meetings and asynchronous activities, optional and compulsory on
educational platforms.
The scientific team of the Aristotle University of Thessaloniki was responsible
for the preparation/ development of the monitoring and evaluation tools for
the teacher training programmes. All partners adopted the developed and
agreed protocol for the IO3. The tools, including a Table for data collection
(Trainees) and an Interim assessment phase with three feedback questions
for group interviews, and a Final Evaluation Questionnaire, were adapted to
the specificities of each TTP.
Furthermore, each partner submitted a national report with a concise
description of the local programme and an analysis of the data collected.
-9-

The document was completed with a summary of the critical findings
highlighting exemplifying activities and trainees’ opinions that stress essential
issues of their training (advantages, shortcomings and concerns, as well as
suggestions for improvement).
By reviewing all four national reports on the IO3 deliverable, common issues
have emerged that demonstrate the overall impact of the training courses,
both as a procedure and an opportunity to open the distinct and vital channel
of delivering ESD in schools through VAE.
- Initialize the discussion on sustainability goals and the distinctive role of
visual arts in contemporary society and education.
- Aid teachers in adopting a holistic approach and bridging all ESD goals
through VAE.
- Engage every participant by employing a wide range of learning and
teaching styles, especially with the extensive use of New Technologies and
digital applications.
- Build a creative professional learning community.
- Increase confidence and motivation through case studies, art-based
activities, workshops, and hands-on training.
- Minimize resistance and develop a positive rapport between the various
members.
- Increase trust between specialist/generalist /in- & pre-service teachers.
- Enforce and assist teachers in implementing their scenarios in their school
classes.
- Consider shared school demands, timetable/curricula constraints, and
spatial requirements for adopting an approach of combining VAE & ESD in
their everyday teaching.
Teacher Training programmes and all the research that followed this action
intended to provide evidence-based support for the benefits of enhancing
VAE with ESD elements and how educators could utilize this dynamic mix
in the different countries for varied needs. Above all other outcomes of TTP,
it highlighted the flexibility and value of the Guide developed in the IO2
deliverable for being used for enhanced VAE teacher education through ESD
in various contexts.
Teacher Training Courses prepared and empowered in- and pre-service
primary school teachers for VAE delivery in schools. Case studies
demonstrate how teachers had adequately understood how to connect visual
arts with real-life issues and respond to social, ethnic, linguistic, and cultural
diversity if their education focuses on competencies development. Trainers
used examples of socially engaged art to cultivate an awareness amongst
both teachers and pupils about the relevance of the work of contemporary
artists, whose work revolves around issues of social change, collaboration
and justice. Artists’ engagement in this process is a vital element of
innovation for educational and training activities. Furthermore, training the
teachers and student teachers as agents of change with multiplier potential
increased the project’s transferability and impact on their students and peers.
1.2 Methodology tools
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1.2 Methodology tools
As mentioned above, the protocol developed for the assessment of IO3
deliverable included three different tools and was adopted by all partners
after the appropriate adaptations to fit the specificities of each TTP. Data
were collected by means of qualitative research tools due to the number of
the attending teachers as well as the need to gather data that would probe
deeply into the course effectiveness.

PERSONAL AND DEMOGRAPHIC DATA
Sex:

male

Age:

<25 years old

Position:

Generalist teacher

26-35 years old

Experience:

female

other

I prefer not to
provide this info

36 - 45
years old

46 - 55 years
old

>55 years old

Arts teacher

Future teacher

Years Relative professioinal
experience:

Placement:

Public school

Private school

Do you hold an
administrative
position?

Yes

No

Principal

Vice principal

Years
Other

City/
municipality of
school basis:
In the school area, there are in operation:
[circle the ones available]

Universities/Museums/Cultural Centers/
Environmental Education Centers/Cultural
Associations/Libraries/ Parks-Playgrounds

STUDIES
SCHOOL OF
EDUCATION

OTHER

MASTER’S
DEGREE:

In pedagogy

In VAE or relevant
field

In ESD or relevant
field

Different field

DOCTORAL
DEGREE:

In pedagogy

In VAE or relevant
field

In ESD or relevant
field

Different field

FOREIGN
LANGUAGES

SKILLS IN COMPUTER/ITC

Interim feedback interview
Group interview-discussion
1.
		
2.
3.

Which are the positive aspects of the training programme so far?
[what did you learn? What did you enjoy?]
What drawbacks/weaknesses have you observed?
What suggestions of improvement would you make? Please, specify.
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Assessment Questionnaire of the Teacher/Future Teacher Training
Programme
Dear participant,
Thank you for your active contribution to the success of this Teacher Training
Programme, organized in the context of the European funded project “Visual
art education in new times: Connecting art with real life issues” (CARE).
The goal of this training programme is to invite participants to co-create
ideas for the essential and creative merging of the two fields, i.e., Education
for (and through) the Visual Arts and Education for Sustainable Development
and their permeation in the primary education curriculum. The ultimate target
of the training programme is to encourage and empower teachers to rely on
quality arts lessons to provide knowledge and basic skills as well as values
and attitudes that will enable students to envision and work towards a more
sustainable and just society for all.
This questionnaire is addressed to future teachers and teachers working in
primary education.
1. Facta
1. The training programme you attended responded to your expectations:

(0: not at all– 4: very much)
0

1

2

3

4

2. Do you believe that the training you attended contributed to…:
(0: not at all– 4: very much)
1. the successful integration of the principles and advances of the two fields into
the primary education curriculum

0

1

2

3

4

2. the acquisition of knowledge and global understanding of visual arts (local art,
universal art, contemporary art, material cultures, etc.)

0

1

2

3

4

3. the acquisition of knowledge and global understanding of the principles of
Sustainable Development and the ways of their integration in the primary
curriculum through Visual Arts Education

0

1

2

3

4

4. the development and/or enhancement of pedagogical abilities that will
facilitate the implementation of the principles of Sustainable Development in
the VAE

0

1

2

3

4

5. your personal development as a professional educator

0

1

2

3

4

6. the enhancement of the quality of your educational work

0

1

2

3

4

7. the acquisition of additional qualifications for your professional advancement

0

1

2

3

4

8. the development of collegial rapport and exchange of experiences

0

1

2

3

4

9. the stimulation of your self-esteem

0

1

2

3

4

10. your broader social recognition

0

1

2

3

4

Questions
3. The main features of training programmes are content, methods,
duration, organization, and presenters’ competency. Which, do you think,
are the strong and which are the weak points of the training programme
you attended?
4. Based on your recent training experience, which are the units that most
stimulated your interest in respect to the topic of VAE/ESD, and you
consider strong assets of any future training programme? Please, justify
your choices and make, if you have, new proposals.
5. How confident do you feel to merge VAE & ESD in your future teaching?
6. What extra help do you feel you might need in accomplishing that?
-12-
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PART 2

The four local Teacher Training
Programmes
Part 2 offers a detailed description and evaluation of the four local Teacher
Training Programmes organised by the CARE partners. These were based on
innovative educational practices emerging from the joint objectives of ESD &
VAE.

2.1 Frederick University, Cyprus: Teacher Training
Programme
AUTHORS: VICTORIA PAVLOU, CHRYSANTHI KADJI-BELTRAN

A. Training structure and content
The training programme was developed according to the guidelines
provided by the Training Guide. The total working time of the training was
estimated to 40 hours including 9 two-hour online face to face meetings and
asynchronous activities (optional and compulsory).
The training course was structured on the Moodle Platform, hosted by
Frederick University. Through the platform, participants could access the
zoom meetings, presentations, video-recorded past meetings, suggested
resources, and tools and could interact and exchange ideas through
asynchronous activities and fora.
Analytically the meetings’ topics included:
Week

Unit/Topic

Reference to the Guide

1.

Unit 1: The concept of sustainable development
in education

Guide Chapter 2

2.

Unit 2: Contemporary art, sustainability, and
response to artworks.

Guide Chapter 3

3.

Unit 2: Contemporary art, sustainable
development, and response to artworks.

Guide Chapter 3

4.

Unit 3: Art education and education for
sustainable development: Connections in
educational context and aims. Useful sources for
the teachers.

Guide Chapter 4

5.

Virtual visit to a museum / cultural center /
professional workspace of an artist.

Guide Chapter 3

6.

Unit 4: Big ideas in visual arts education: Identity

Guide Chapter 5

7.

Unit 4: Big ideas in visual arts education: Public
– Public art

Guide Chapter 5

8.

Unit 4: Big ideas in visual arts education:
Ecological literacy

Guide Chapter 5

9.

Unit 4: Big ideas in visual arts education
Presentations of art units by the working groups

Guide Chapter 5

The 9x2h online synchronous meetings included presentations, discussions,
individual work and group activities in break-out rooms, (e.g., in padlet and
VoiceThread).
Asynchronous tasks included optional activities (e.g., the development
of visual reflective diaries, response to an artwork-handouts, discussion
forums), and a compulsory task: the development of a teaching unit by the
-17-

working groups. Participants’ response to optional activities was limited. Only
4 participants delivered a reflective visual diary, and 5 submitted the response
to art-work handout. No response was posted on the 1st discussion forum by
the participants, but there was some activity on the 2nd forum. The response
to the compulsory group activity was very pleasing: participants worked
effectively in groups of 3-4 for the development of the art unit. These art units
were implemented with their classes in schools during the following work
package of the project (Ioannidou & Mitakidou, 2022).
B. Summary of participants’ evaluation
Participants were encouraged to evaluate the training at different points in the
process. Very short questionnaires were administered at the end of each of
the first four meetings. In the middle of the training participants answered in
writing three open-ended questions; six semi-structured interviews were also
conducted. At the end of the training a questionnaire was administered to all
participants.
The interim evaluations revealed very positive responses. Participants (see
table 1) were very pleased with the content and the organization of the
meetings.
Table 1: Participants’ responses on the first four meetings
1st Meeting

2nd Meeting

N = 21

3rd Meeting

N = 15

4th Meeting

N = 22

N = 21

Mean

(SD)

Mean

(SD)

Mean

(SD)

Mean

(SD)

The content was
clear

3.05

(1.02)

3.40

(0.63)

3.36

(0.73)

2,86

(0,85)

The content was
relevant to the aims
that were set

3.14

(0.79)

3.47

(0.74)

3.50

(0.60)

3,00

(0,84)

The content
met with my
expectations

2.95

(1.02)

3.53

(0.74)

3.45

(0.74)

2,67

(1,02)

The presentation
was well organized

3.38

(0.80)

3.40

(0.74)

3.73

(0.46)

3,19

(0,75)

* Response scale: five points ranging from 0 (none) to 4 (very much), SD
= standardize deviation
Overall positive comments were received by the three open ended questions,
which were answered by 22 teachers and concerned meetings 1-4.
The first question invited participants to identify positive elements of the
meetings attended. Each element identified was mentioned by a few
participants:
- The practical aspect of the training; group work; classroom implementation
ideas; model approaches for discussing artworks with children; good
practices etc.
- The variety of ideas/ ‘sectors’ presented, adding to their knowledge on
sustainability and relevant artworks.
- The sequence and continuum amongst the meetings.
- The connection of theory and practice.
- Trainers’ enthusiasm, knowledge of their topic, and accessibility.
- Training’s organization and structure.
- The variety of resources.
- The ability to discuss, exchange ideas, reflect on ways to organize art units,
interact with others that share your passion about visual arts education.
The second question invited participants to identify shortcomings. Seven
participants could not identify any shortcomings. Seven participants
commented that they would like more time for each meeting or more time
during the practical group work. Two participants would have liked less
-18-

time spent on theory and more time on practical examples. One participant
suggested that some difficult subjects, e.g., sexual identities, ethnicity, etc.
could have been discussed in more depth.
The third question invited participants to provide suggestions for improving
the training. Twelve of the participants were very satisfied with no further
suggestions: “I cannot really give a suggestion. I cannot imagine how it could
be better, even if we could do it face to face”. The suggestions provided
were closely related to the shortcomings identified. For example, to have:
more time (3), more practical examples they could easily implement in class
(2), theory could be offered in the form of asynchronous activities and so
the synchronous meetings could be used for additional practical interactive
activities (3), and group work on a project (2).
Data from the semi-structured interviews were coherent with the openended questions data and concerned issues regarding distance learning.
Participants highlighted the following positive elements:
- the training was very refreshing, interesting and expanded their knowledge
on the topics of the training
- they enjoyed the interaction, the collaboration and exchange of ideas with
their peers and with academics
- distance learning mode was beneficial because it gave access to resources
on the LMS platform and participants could study the resources on their
own time and pace.
Shortcomings and suggestions given during the interviews included: more
practical examples; more time for group work; and difficulty to participate
in optional asynchronous activities on the LMS platform due to other
responsibilities.
Participants were also invited to record their reflections on the training
using a reflective visual diary. Most of them combined important keywords
with drawings to show interconnections. Figures 1 and 2 present Chrisi ’s1
reflection in the middle of the training and at the end of the training. Along
with her final reflection, she commented on how she benefited from the
training:

Pseudonyms are used instead of
participants’ real names.

1

“…Everything that makes us ‘ecologically’ informed, the multiple experiences
we gained from the seminar and the expansion of our knowledge of
contemporary art will “equip” us in the teaching of art education… An
endless cycle, a spiral that generates action for us and for those around us.”
Figure 1: Chrisi’s reflective visual diary in the middle of the training
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Figure 2: Chrisi’s visual reflective diary at the end of the training

Figures 3 and 4 present Anna’s example of visual reflection in the middle of
the training and at the end of the training. Along with her final reflection, Anna
wrote:
“The teacher, having for supplies everything s/he has been taught and with
Visual Arts as her/his tool, tries to pass on to the students the knowledge,
skills, values and attitudes that will lead them, together with our planet
to sustainable development. …and prosperity. On her/his way s/he finds
obstacles that delay her/him, among which are the mistakes of the past,
misunderstandings, inaction and greed. Her/His effort is considered critical
and necessary!”
Figure 3: Anna’s visual reflective diary in the middle of the training
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Figure 4: Anna’s visual reflective diary at the end of the training

For the overall evaluation of the training, twenty-four of the participants
completed anonymously the final questionnaire. The questionnaire included
both closed and open-ended questions. All participants (N=24) were women:
[8] 26-35 years old, [6] 36-45 years old, [8] 46-55 years old [2] >56 years old.
They had 7 to 35 years of general teaching experience (mean=24, SD=7.18)
and 2 to 28 years of experience in art teaching, (mean=24, SD=7.82). Eight
teachers exclusively taught art, 9 taught arts in different classes, and 7
mainly to their class. Most of the participants had postgraduate studies and
attended professional development education. Nineteen stated that they had
attended in-service trainings/seminars, 6 held MA in Art Education, 4 MA
related to the arts/culture, and 2 are PhDs in Art Education.
In overall, participants expressed positive feelings about the training; the
training responded to their expectations, the time was adequate, and the
method of training was deemed successful (see table 2, statements A1, A2
and A3). Further the training had a positive contribution to the acquisition of
new content and pedagogical knowledge on the topics of the training and
thus on their professional development and quality of work (see table 2, B1B8 and B12 statements). Other emerging issues concerned the acquisition
of additional qualifications, a better understanding and management of
the needs and challenges of school life, the support of the child’s overall
development, their self-efficacy as teachers, their broader social recognition,
and the opportunity for changing their daily routine (see table 2, B9-B11 and
B13-B15 statements).
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Table 2: Participants’ responses at the end of the training
A. Facta

0
((none)

1

2

3

4
Mean
(very
much)

SD

1. The training programme you attended responded
to your expectations:

2

12

10

3.33

0.64

2. Was the time allocated adequate?

4

9

11

3.29

0.75

3. Do you consider the method of training
successful?

1

15

8

3.29

0.55

1. the successful merging of the principles
and advances of the two fields into the primary
education curriculum

2

10

12

3.42

0.65

2. the acquisition of knowledge and global
understanding of art (local art, universal art,
contemporary art, material cultures, etc.)

1

13

10

3.38

0.58

3. the acquisition of knowledge and global
understanding of the principles of Sustainable
Development and the ways of their integration
in the primary curriculum through Visual Arts
Education

2

11

11

3.38

0.65

4. the development and/or enhancement of
pedagogical abilities that will facilitate the
implementation of the principles of Sustainable
Development in the VAE

3

11

10

3.29

0.69

5. the awareness that ESD can facilitate the
successful accomplishment of the goals of VAE

1

13

10

3.33

0.70

9

15

3.63

0.49

B. You believe that the training you attended
contributed to:

6. the understanding that VAE can facilitate the
successful accomplishment of the goals of ESD
7. your personal development as a professional
educator

2

12

10

3.33

0.64

8. the enhancement of the quality of your
educational work

4

11

9

3.21

0.72

9. the acquisition of additional qualifications for
your professional advancementa

1

11

10

2

2.54

0.72

10.a better understanding and management of the
needs and challenges of school life

2

8

11

3

2.63

0.82

11

9

4

2.71

0.75

11.the support of the child’s overall development
12.the development of collegial rapport and
exchange of experiences

1

2

10

11

3.29

0.81

13.the stimulation of your self-esteem

1

10

9

4

2.67

0.82

4

14

3

2

2.04

0.91

1

11

7

5

2.67

0.87

14.your broader social recognition

1

15.a chance for change of your daily routine
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Twenty-one (out of the 24) participants claimed that they would definitely try
to merge the principles and strategies of the two fields (visual arts education
and education for sustainable development) in their lessons and the other
three noted that they would perhaps do so. The majority (15 out of the 24)
noted that they would try to do it on a ‘regular base’ and the other nine on an
‘occasional base’.
The main benefits of the training as noted by the participants were:
1. The content was very well organized and satisfying
2. The content included a variety of visual stimuli/ visual information and
		 practical examples
3. Trainers were knowledgeable, dedicated and inspiring
Time appeared to be a conflict issue with the participants: a few noted that
training was too long given the difficulties imposed by the pandemic (e.g.,
some schools were closed and they had to use remote teaching themselves).
According to this group of participants, a shorter training would be better.
Others said that they would like to have more time for group work and more
meetings. A couple of participants, those who felt uneasy with their digital
skills, noted that distance learning was difficult for them.
Participants found practical application activities most useful. They enjoyed
activities that helped them become familiar with:
1.contemporary exhibitions and local and international artists
2.methods for engaging children with artworks
3.the big ideas of ‘the public’ and ‘public art’
4.the concept of sustainability, especially its social and cultural aspect (they
were familiar with the environmental aspect), and the 12 competences of
ESD as presented in the Rounder Sense of Purpose (RSP) framework.
C. Development and submission of teaching scenarios (art units)
Participants were explained that art-unit development activity aimed to
give them the opportunity to collectively design and implement an art-unit,
using what they learnt during the training. The unit could be compiled by a
minimum of 2-3 lesson plans of 80’ each (art classes in Cyprus are offered
in 80’ blocks once a week). Collaboration in groups was deemed important
as it would eventually operate as a small professional learning community
where all members would share their views and experiences, reflect upon
their professional practice, and work towards obtaining the best possible
outcome.
For the development of the art-unit, the participants were divided in 8
working groups of three or four. It was explained that the unit, would later on
be implemented in school, at least by one member of the group, but more
group members could implement the unit in school if they wanted. They
were also presented with the CARE template for developing VAE resources
and the Framework of ESD-enhanced VAE educator competences (Pavlou &
Kadji 2021) through a given example. These two tools were integrated in the
template that the participants would use for the unit development. The given
template included the following sections:
Part A. INTRODUCTION
A1. Sustainable Development Goal
A2. Big Idea
A3. Theme / Title of the Art Unit
A4. Age group
A5. Unit duration
A6. Overall aim
A7. Specific targets
A8. Assessment
A9. Contemporary Artworks to be used

-23-

Part B. LESSON PLANS’ DESCRIPTION
FOR EACH LESSON:
Theme
Duration
Learning Objectives
VAE vocabulary
Means and materials
Visual Aids / ICT use
Class organization
Existing knowledge / Experiences
Activities description
Part C: Implementation
Part D: Reflection
Part E: Discussion
Parts A and B were completed during the teacher training. Parts C, D and E
were completed in the following work package of the project (Ioannidou &
Mitakidou, 2022).
Motivated by the practical benefit of the task, participants worked
together enthusiastically and appeared to be committed and eager for the
implementation stage. As reported in their unit plans, some groups extended
their collaboration (teacher collaboration) to their classes and schools
(children collaboration), upgrading the art-unit into a broader collective
project.
During the unit development the CARE trainers’ team devoted 2X2h sessions
to conduct a 30’ meeting with each of the working groups during which
the groups analyzed their ideas for their unit and received feedback on it.
Groups were also encouraged to send their draft unit-plan at any stage of
its development and request feedback. All working groups presented their
elaborated unit-plans to the rest of the group during the 9th online meeting
and discussed with their peers their ideas. Groups are expected to upload
and share with the rest, the finalized unit after the completion of its delivery at
school.
The following diagram presents the timeline of the trainings’ delivery that led
to the unit implementation in schools.
Diagram 1. Timeline

The topics chosen for the art-units concern issues such as responsible
production and consumption, partnerships for the goals, sustainable
communities, peace, justice and strong institutions and life below water.
A short example from one of the submitted units is presented below:
UNIT TITLE: “Let’s take action for the future: Sustainable cities and
communities”
Part A. Introduction
A1. Sustainable Development Goal 11. Sustainable Cities and Communities.
A2. Big Idea: Action for change in our community
A3. Theme / Title of the Art Unit: “Let’s take action for the future: Sustainable
		cities and communities”
A4. Age-group: Year 6 (11–12-year-olds).
-24-

A5. Unit duration: 3 X 80’
A6-A7. Overall aim and targets: The unit’s purpose is to encourage children,
through individual and collective art works to identify, reflect upon and
challenge unsustainable practices in their local community and suggest
alternative solutions for “re-shaping” and transiting the local and regional
environment into a more sustainable community.
Specific targets address VAE skills and competences (e.g., response to
and creation of artworks related to big ideas and SD issues, reflection upon
response and creation of artworks) and ESD competences.
A8. Assessment: (not elaborated yet)
A9. Contemporary Artworks to be used.
- Naziha Mestaoui- One Man, One Tree /One Tree, One Planet
- Joseph Beuys – 7000 Oaks
- Matthew Picton- Paper sculptures
- Renzo Piano – California Academy of Sciences
Part B. Description of lesson plans
The group developed a series of 3 X 80’ lessons for the 6th grade of primary
school. The unit will be implemented by 2 of the 4 members of the group.
Participants plan to engage children in exploring unsustainable practices in
their community, through copies of photographs. Children will discuss the
problems and propose alternative sustainable solutions. They can draft-draw
these solutions in their reflective diaries and at a later stage, intervene on the
pictures and draw or collage alternative solutions to replace the problematic
practices.
Other activities include children’s exposure to specific artworks and analysis
in order to consider artistic ways for transmitting sustainable messages to
their community.
The activities will lead to action through an exposition of children’s work for
awareness raising and expanding action within the community (citizens help
implement the suggested changes that would lead to a more sustainable
community).
D. Building a Professional Learning Community
The potential for building a professional community was evident since the
local open Call for the CARE training in Cyprus. The Call for the CARE
training was released on the 30th of October 2020 and was disseminated via
social media networks and mailing lists provided by the Cyprus Society of
Education through Art (CySEA), and the Art Group of the Teachers’ Primary
Public Schools’ Association. Only a few days after the call, responses
exceeded our expectations. Fifty primary school teachers applied for
participation. However, some withdrew their interest before the first meeting,
and some dropped out during the first meetings. One reason was given in
both cases: the anxiety and uncertainty regarding school operation due to the
pandemic. At the end twenty-six teachers completed the training. Training
was intended to be delivered in a conventional face-to-face mode with fifteen
teachers (max) using the LMS platform mainly for accessing resources.
Due to the pandemic the training shifted towards remote teaching through
the LMS platform and weekly zoom meetings. So, creating a professional
learning community in this context was a challenge. Two main strategies were
used to encourage a sense of belonging to the group: a) incorporating at
least one group activity during each meeting, and b) maintaining a continuous
communication (email messages, messenger group chat).
Group activities, (collaboration, exchange of ideas on a task and reporting
to the plenary) were successful in building an overall sense of community. At
the beginning of the training, the composition of the groups varied in order to
help participants get to know each other. For the final four meetings, group
members were kept the same, in order to enable a gradual formation of
‘mini’ professional learning communities. Members of these groups worked
together to develop an art unit and later implement it in schools. During the
last meeting of the training, participants took the initiative and suggested
expanding the collaboration on a more permanent (after the project
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completion) basis, including local teachers as well as other CARE partners’
participants. Therefore, after Intellectual Output 4 a meeting will be held in
order to discuss ways for establishing a broader, open, CARE professional
learning community, e.g., meet once every month or every two months and
discuss a common issue of interest.
Exemplary group activities:
1. During the first meeting the trainers introduced themselves and asked
participants to present on a paper their professional identity using for
example words, or a diagram
2. Then they were divided in groups (breakout rooms) and asked to
introduce themselves to their peers.
3. When discussing symbols and meanings the participants were asked to
draw an image that reflected their thoughts when prompted with the
words: luck, light, love and life. Participants were asked to share their
drawings during the meeting.
4. After presenting a teaching methodology for engaging children with
artworks, participants were divided in groups and asked to develop a
resource for a particular artwork that was assigned to their group.
E. Participants’ response: A Summary
Participants were very satisfied with the training they received. They found
it well planned, structured, and presented having a clear content, relevant
to the set aims. It helped them understand sustainability concepts and their
integration in Visual Arts Education. They appreciated the practical parts of
the training and the interaction with their peers, and the examples of good
practice provided by the trainers. Participants also commented positively on
the wealth of resources made available to them on the platform.
Suggestions for improvement included on one hand the need to learn more
and increase the interaction time while at the same time, some participants
considered the duration of the training long enough. This need can be
addressed with the addition of resources and compulsory asynchronous
activities covering important background theory and dedicating the
synchronous meetings’ time to more practical and interactive activities
(flipped classroom.
The participants enthusiasm and commitment were evident in their request
for maintaining the local CARE learning community for Arts Teachers
even after the completion of the project and expanding it to include CARE
communities of the other partners.
References:
Pavlou, V. & Kadji- Beltran, Ch. (2021). Enhancing Arts Education with
Education for Sustainable Development Competences framework for Visual
Arts Education educators (pp. 217-235). In E. Wagner, C.S. Nielsen, L.
Veloso, T. Suominen, A. & N. Pachova (eds), Arts. Sustainability. Education.
ENO Yearbook Volume 2: Singapore: Springer Verlag
Ioannidou, M. & Mitakidou, S. (eds) (2022). Children and teachers at work:
Facing sustainability challenges through the visual arts. Frederick University,
Cyprus
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2.2 University of Malta. Teacher Training Programme
AUTHORS: RAPHAEL VELLA, ISABELLE GATT, CHARMAINE ZAMMIT, VINCENT
CARUANA

A. Training structure and content
The course ‘Innovative Pedagogies in Visual Art Education and Sustainable
Development’ offered by the University of Malta CARE team targetted a
mix of participants ranging from specialist primary Art teachers, generalist
primary in-service teachers and pre-service teachers following the MTL in Art
Education course at the University of Malta. However, while plans were being
drawn up for the online CPD, the schools were going through an upheaval
due to further Covid-19 restrictions where student numbers in each class
had to be drastically reduced due to social distancing. Consequently, all
specialist Art teachers in State primary schools in Malta were reallocated as
‘replacement’ teachers for generalist primary teachers. This meant they could
be sent to different schools from one week to the next. Such a move created
uncertainty; motivation for implementing new curricula was likely to be low.
Moreover, the Education Directorate also instructed teachers not to attend
any CPDs due to the Covid-19 contingency directives. MTL Art students were
not allowed in schools, but they asked to deliver lessons online, which also
meant that the actual class lessons would be difficult to implement in CARE.
A different strategy was devised as a result of the Covid-19 restrictions.
Information and an invitation to the CPD sessions were placed on the
University of Malta official news portal, Newspoint. Adverts were also placed
on the the Faculty of Education and the lecturers’ personal Facebook pages.
Moreover, various in-service generalist teachers (with an interest in creativity
and the arts), in-service art teachers both in independent and church schools
as well as those in informal settings, such as the School of Art (which offers
evening art lessons to young learners), were sent personal invitations by the
Malta CARE team.
The CPD course was fully booked within a week. Twenty-five participants
enrolled for the CPD, as follows: 2 Primary generalist in-service teachers, 3
full-time MTL Art teachers, 1 part-time MA Social Practice Arts and Critical
Education student, 15 Primary Art specialist teachers, 4 Art teachers at the
School of Art. The CPD schedule was spread over 10 weeks (10.12.2020
-18.2.2021) with a two week break for Christmas recess. An asynchronous
online CPD using the university’s Virtual Learning Environment (VLE) was
decided upon so that participants could access this in their free time and to
minimise dropouts midway through the course. Only the first session was
held synchronously – this was attended by around 75% of participants.
Around 50% participated very regularly, 35% participated in around half the
tasks, and 15% did not participate at all or rarely.
Given that the majority of the course participants were Art teachers, it was
decided that the first session would deal with a general introduction to
Education for Sustainable Development. The following nine sessions were
dedicated to Art Criticism, contemporary art and sustainable development;
an introduction to Big Ideas and a presentation on the first Big Idea, The
Public; Ecological Literacy; Compassion; Diversity; Conservation and
Change; Regeneration; Alternative Pedagogies for ESD and VAE; Professional
Learning Communities & Collaborative Lesson Study.
The asynchronous sessions of the course included various recorded
(Panopto) lectures, power point presentations, tasks, think questions which
students were required to respond to on the online fora, readings as well
as relevant YouTube feature documentaries/talks. The course was based
quite closely on the Guide for Teacher Training Programmes produced by
the UM CARE team for Output 2. The overlaps between VAE, social issues
and ESD, focus on art criticism as well as the six Big Ideas referenced in
the Guide were also reflected in the course offered to participants in Malta.
Similarly, the frequent references to contemporary artistic practices in the
Guide re-appeared in the course, although some other artists and examples
that were not in the Guide were also included. The Artists’ templates that
were developed by UM and some other artists’ templates produced by CARE
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partners were also included in the course in order to provide participants with
several examples they could use in class. Art was largely presented as an
exercise in political critique and action, presenting audiences with realities as
well as alternative realities. Big Ideas provided a broad backdrop for teachers
to develop pupils’ meaning-making and creative strategies around research
on artists and contemporary artworks (Sakatani & Pistolesi, 2009).
Tasks varied from reflective exercises to more creative or pedagogical ones,
while recorded presentations ranged in duration, from less than 10 minutes
to around 40 minutes. One particular Panopto clip, which was about VAE
and ESD pedagogies, had the lecturer model storytelling, process drama
and roleplay and invited students to create their own example of such
a pedagogy either as a video or as a lesson plan example. Some tasks
required participants to come up with creative designs about art in the public
domain, while others were intended to encourage them to rethink their
school environment or explore examples of conservation issues they know
about. This approach stimulated some participants to write about teaching
strategies they used to expose children in their classes to a direct experience
of nature, which can have a considerable impact on learners’ general
education (Louv, 2012). This holistic understanding of the environment was
also reflected in the interdisciplinary slant of the course, which balanced
political debates with pedagogical and creative strategies, aiming for
an integrated approach that would help learners in class gain a deeper
understanding of the unity of things (Orr, 2004, p. 11).
Participants could respond to each other in the online fora; this was intended
to stimulate debate and aid reflection about common action on global
environmental issues. This emphasis on collective action corresponded
with various topics and lesson planning strategies engaged with during the
course, such as children’s collaborative work on lessons to be drawn from
contemporary art about diversity and identity formation (Mason & Vella, 2013)
and the final asynchronous session’s focus on communities of practice, peer
mentoring and collaborative lesson study. The course’s final assignment was
also discussed during this last session and similarly required the participants
to form working groups which would either a) select a subject area from the
primary Art curriculum and design a single lesson plan based on a specific
Big Idea, deliver the lesson, take photos of students’ works, and write an
evaluation of the lesson, or b) select a Big Idea that is relevant to children,
design a topic plan and a set of lesson plans and write a critical evaluation
of the set of lessons. Participants could use this assignment to focus on the
integration of ESD principles into the lessons and predict any challenges they
would possibly encounter during the implementation of lessons in class.
B. Summary of participants’ evaluation
Positive aspects
Course content: Interviewees said that lecturers included images that are
inspiring. The course served as a space for both critical and creative thinking.
Tasks and fora stimulated further thinking and ideas. The course was
delivered by lecturers from different subject areas: this led to a wide variety of
material. The teaching of art was connected to life and broader issues.
Course delivery: Participants benefitted from lecturers’ feedback on replies
and tasks. On the whole, lecturers kept presentations short and to the point.
Asynchronous, online lectures: participants could work at their own pace.
Participants were encouraged to participate actively and give feedback to
peers.
Effects of CARE course on participants: Some participants had already
started to make use of the course resources in their own classes. Theory was
balanced by practice: the course offers many practical ideas for teachers.
VLE made the creation of an online community possible.
Drawbacks
Quantity of work: Too many documents for a part-time course
Online aspect: The activities and tasks tended to address physical and
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collaborative activities rather than ‘online’ lessons which can be carried out
during a pandemic.
Suggestions
Interaction: Additional synchronous sessions using Zoom could have been
held and later shared with those who could not attend. The course could
facilitate the creation of a group chat outside the VLE group to help develop a
stronger professional learning community.
Online aspect: Include more teaching resources for online lessons and
activities that are doable online.
Participants were encouraged to evaluate the course ‘Innovative Pedagogies
in Visual Art Education and Sustainable Development’ at different points
during the course. Informally, comments were sent by email or on the
university’s VLE, and referred to “new knowledge, perspectives and insights”,
“an enjoyable and enriching experience”, “an interesting course full of vital
information”. Comments also referred to technical hitches and queries
related to the VLE; this, perhaps, was an inevitable consequence of the
completely asynchronous approach opted for by the UM team.
An interim group interview was held with volunteers from the whole group of
participants. Two members of the UM team were present while five course
participants could attend this online synchronous meeting, which lasted
just over an hour. Three questions were discussed: Which are the positive
aspects of the training programme so far? What drawbacks/weaknesses
have you observed? What suggestions of improvement would you make?
Below, one can find a summary of the main replies given.
Half the participants also accepted to participate in the final anonymous
questionnaire evaluating the CARE online course. The results of feedback
obtained through 12 respondents to the questionnaire to demonstrate
conclusively that:
1. The training programme responded to the expectations of participants.
2. The time allocated was adequate (with some qualifications).
3. The online asynchronous method of training was successful.
The latter finding was to a certain extent surprising, since the course was
organised in the current format, not as a first choice, but due to various
constraints.
In general, one can also conclude that the training contributed positively to:
1. The successful integration of the principles and advances of ESD and VAE
into the primary education curriculum
2. The acquisition of knowledge and global understanding of art
3. The acquisition of knowledge and global understanding of the principles
of Sustainable Development and their integration in the primary curriculum
through Visual Arts Education
4. The development and/or enhancement of pedagogical abilities that will
facilitate the implementation of the principles of Sustainable Development
in VAE
5. The awareness that ESD can facilitate the successful accomplishment of
the goals of VAE
6. The understanding that VAE can facilitate the successful accomplishment
of the goals of ESD
7. The personal development of participants as professional educators
8. The enhancement of the quality of participants’ educational work
9. The acquisition of additional qualifications for professional advancement.
10.Broader social recognition
11.The possibility of changing one’s daily routine (with one exception)
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There was more of a mixed picture regarding the following, though still clearly
skewed towards the positive:
1. The support of the child’s overall development
2. The development of collegial rapport and exchange of experiences
3. The stimulation of participants’ self-esteem
The training course seemed to have the desired effect, with 10 out or 12
claiming to definitely attempt to merge the principles and strategies of the
two fields across the curriculum, and the other 2 claiming to perhaps do so.
Respondents were equally divided between wanting to do so “occasionally”
and “regularly”.
The main strengths of the training course that emerged were the following:
1. The content prepared by the presenters was very good, enriching,
interesting, practical, and easy to follow, understand and apply in class.
2. The course provided an opportunity to get to know about new artists.
3. The course was well organised.
4. Presenters were deemed to be very knowledgeable on their respective
areas and very easy to reach out for assistance.
While acknowledging the limitations of online courses, its advantages
were highlighted, with one participant claiming to have encountered lots
of advantages: “The main advantage is that I could listen to the lectures
whenever I wanted to. I would like to add that as the course was in a forum
style, it was a very big asset as I grew up professionally and learnt from the
exchanging of my colleagues’ experiences.”
There was some lack of clarity from respondents on the feedback expected.
At least one expected feedback to every post, while others would have liked
more feedback from the tutors on their posts. One recommendation is that
future runs of such a course would have greater clarity among the tutors
regarding the feedback to be given.
Others highlighted the group discussions as having value in themselves,
rather than as subject to feedback.
“Something else which I liked was the emphasis on giving OUR opinion and
OUR definitions and valuing quality over quantity.”
Some participants would have liked more time to be given to do all the
tasks and to follow what others had written in their posts. There was a lot
of content to read and reflect about but not enough time to share ideas.
Furthermore, it was pointed out that some issues pertaining to technical
settings could have been better checked beforehand.
The use of Big Ideas seemed to strike a positive chord with participants,
though different participants highlighted different Big Ideas as their favourites.
Those mentioned include: The Public (4), Ecological Literacy (3), Biodiversity
(3), Compassion (4), Conservation and Change (2), and Pedagogies for VAE
and ESD (2), with the section on Role-play being highlighted.
An appreciation was shown for sessions where reference was made to
different artworks related to Sustainable Development and the environment.
Some students quoted new work they introduced in their lessons, inspired
from the Big Ideas. “While following this course I found these themes really
relevant for me as an Art teacher. We tackled themes about public art and the
environment including Land-Art and street-art, themes which can easily be
adapted in the classroom (Eco-Art education)”.
C. Development and submission of teaching scenarios (art units)
Practical applications of lessons learnt during the course emerged in different
ways. In preparation for IO4, a number of participants began working on
schemes of work that will be implemented with the support of the UM team
until the end of the academic year 2020-2021. However, during the course
itself, many participants also submitted various examples of teaching
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scenarios that were inspired by ESD and VAE topics discussed on the
university’s VLE. Some teaching scenarios were discussed in working groups
of two or three teachers in order to plan teaching practices collectively and
base decisions on joint experiences. This approach was informed by the
Collaborative Lesson Study methods discussed during the course’s final
session; participants could reflect about pedagogical practices and consider
the possibility of changing their regular way or doing things as a result of
professional learning in group-work (Calleja & Formosa, 2020).
Figure 1. Pupil working on a postcard about trees.

Figure 2. One of the postcards created by a participating pupil, addressed to
the President of Malta.

Some of these examples were also trialled in class by the participants. In one
of these examples, a group of three primary art teachers designed a lesson
plan that revolved around the underwater figurative sculptures of Jason
deCaires Taylor, which are made of non-toxic materials that are naturally
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transformed into artificial coral reefs. This can be seen as a suitable extension
of several topics dealt with in the course’s Big Ideas: from biodiversity to
conservation and regeneration. In particular, the reversal of powers – nature
taking over human artefacts in place of the more customary destruction of
nature by people – was an intriguing idea both from an artistic point of view
(who is the artist in this case?) and from an ESD perspective. The teachers
decided to approach the topics more from a ‘biodiversity’ perspective and
guided the pupils towards designs based on the uniqueness of fingerprints.
This perspective was also selected by another group of three teachers, who
focused on different trees, including indigenous and legally protected species
that exist on the Maltese islands. Their pupils were engaged in a postcardmaking project, in which they could paint a tree found in Malta on one side
and write a message on the other, in order to communicate their respect for
biodiversity to others.
Another pair of participants merged art education with 3 SDGs: SDG 12
(Responsible Consumption and Production); SDG 13 (Climate Action) and
SDG 15 (Life on Land). They focused on endangered species and the impact
of human beings on animal life. They suggested that teachers encourage
collaborative work by assigning specific tasks like animal character creation,
writing of short stories, colouring to different team members. Inspired by one
of the online sessions on role-play, they suggested role-play as a creative
mode to explore stories as well as ways of guiding students to build selfconfidence during such exercises.
Yet another pair of teachers devised three lessons which integrated
Drama, critical thinking, artwork and discussion focusing on the aspect of
compassion. Students were shown one of Rousseau’s paintings, Tiger in a
Storm, as a stimulus for discussion and further work. Students were invited
to “enter” the painting, look at it from different perspectives, express their
thoughts and feelings in role, not only verbally and through their artwork
but also through their physical expression. The sessions managed to weave
in various aspects and subjects together - VAE, ESD, Drama and English using an engaging pedagogy to include both individual and collective tasks.
When children were asked to imagine the artist who could have painted the
artwork and where s/he was in the picture, one boy imagined a boy very
much like himself, ten years old, riding a leopard in the jungle, following the
tiger as he painted it. He imagined the boy could sell his artwork, which
would help his mother make ends meet. Such an imaginative story, probably
tinged with his personal reality, as were the stories of the other children, are
the result of integrating the arts with ESD.
Figure 3a.

-32-

Figure 3b. Pupils expressing their feelings about one of Rousseau’s paintings

D. Building a Professional Learning Community
The online nature of the course had advantages (as highlighted by
respondents to the questionnaire) and certain challenges too. Initially,
the idea of creating a professional community in this context seemed a
little far-fetched. However, the social interaction available through the
university’s VLE as well as other modes of interaction like e-mail offered
participants fast access to information about course material or logistical
issues. The responses that lecturers gave to participants’ comments and
ideas on VLE offered a personalised form of learning that might not have
been so obtainable had the course followed a more conventional mode of
delivery. The possibility of reading and commenting on other participants’
pedagogical ideas presented practical alternatives for teaching practices and
sharing plans and creative activities. The course also presented teachers
with the challenge of acquiring new skills and knowledge and approaching
professional development through a process of flexible learning.
E. Participants’ response: A Summary
The enthusiastic response to the university’s open call for participants
in the online course was complemented by a similarly positive response
to the actual course. While the majority of the course participants were
Art teachers, they stated that they were interested in acquiring both new
knowledge about sustainable development and about artists they were not
familiar with. The artists’ templates prepared by the University of Malta and
partners for IO2 proved to be popular, and many participants claimed that
they had attempted to merge the principles of VAE and ESD. Tasks given
during the course that were hands-on were considered relevant while the
stimulation of debate between lecturers and participants as well as amongst
the participants themselves was considered to be very positive. The course
offered participants the possibility of developing pedagogical abilities that
facilitate the implementation of the principles of Sustainable Development
in VAE. Experts from different subject areas helped to make interdisciplinary
teaching and learning more accessible. Creative lesson plans created by
individual participants or groups of participants confirmed that the integration
of different strategies, Big Ideas and subject areas was viable.
While some technical hitches and lack of clarity about expectations and
use of online tools were noted, many participants stated that VLE made the
creation of an online community possible while group discussions were a
valuable outcome of the course.
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2.3 University of Exeter, UK. Teacher Training
Programme
AUTHORS: EMESE HALL, TARO FUJITA

A. Training structure and content
The training programme was offered as an optional study choice for all
trainees on the Primary PGCE at the University of Exeter in the 20-21 cohort.
All trainees were able to access the course materials, selecting the content
that meets their interests and needs, but we aimed to recruit a core group
of 15 trainees to participate in all aspects of the programme and, following
ethical consent, to become research participants in Project CARE.
This was offered as a non-accredited programme of learning with no formal
points of assessment, but participation was designed to enable trainees to
provide evidence of their progress towards meeting the Teachers’ Standards
for QTS (DfE, 2012). A certificate of course completion was issued as
evidence of engagement. During the programme, the research participants
were expected to draw on the taught content in working together with peers
to design learning activities/ lessons that they can deliver in schools during
their summer placements.
The programme had the following aims:
- To develop knowledge and understanding of the Seoul Agenda and
UNESCO’s 17 Goals for Sustainable Development, with particular attention
to their respective relevance to primary-aged children’s learning.
- To promote understanding and appreciation of VAE as a vehicle for
transdisciplinary learning, critical thinking and socio-cultural development,
with particular emphasis on the role and value of contemporary art.
- To draw on a four-pillar model of ESD that promotes the notion of active
participation in a process of social, environmental, economic and cultural
change that is necessary to ensure a sustainable present and future.
- To support engagement and collaboration through the fostering of
Professional Learning Communities
All content was delivered online via the University’s Virtual Learning
Environment (VLE) in the form of asynchronous lectures, self-study activities
and discussion fora. Content was made available for each topic from the
start of the designated week (see programme overview, p.3) and trainees will
be able to revisit topics as they see fit.
In total there were 10 main topics, each of 1.5 hours duration, totalling 15
hours’ study time. In addition, there was a one-hour introductory session,
aimed at those engaging fully in the programme and the project research.
Each topic had three main learning intentions and the structuring and
signposting of content (i.e., activities and timings) followed the same format
with which the trainees are already familiar in their current PGCE studies.
A model of peer learning envisaged the research participants regularly
working on activities in small groups (mini -Professional Learning
Communities), with the support of a tutor. Additionally, an individual learning
plan was offered as a useful starting point that participants could elect to
complete and subsequently reflect upon.
Participants were encouraged to maintain a reflective journal/ sketchbook
(physical or digital) in which to record their learning and ideas for future
practice. These journals provided a source of data and focus for interviews.
Extra contact events, in the form of group seminars (30mins) took place
monthly (Jan-March). These sessions will continue into the summer term in
April and July, enabling further reflection for those engaged with delivering
the art units in schools (IO4).
In total 24 participants started the programme and there were two
withdrawals, leading to 22 in the final group.
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Programme Overview
Topic 0 - Introduction to Project CARE: Learning Together
Topic 1 - ESD: What is it? How can it work in primary schools?
Topic 2 - Making sense of contemporary art
Topic 3 - Learning in and through art – ESD and VAE
Topic 4 - Big Idea 1: The Public
Topic 5 - Big Idea 2: Ecological Literacy
Topic 6 - Big Idea 3: Compassion
Topic 7 - Big Idea 4: Diversity
Topic 8 - Big Idea 5: Conservation and Change
Topic 9 - Big Idea 6: Regeneration
Topic 10 -Professional Learning in Partnership
Below is a brief summary of three of the programme’s study topics, as drawn
from the information given on the university’s VLE:
Content of Topic 1
Topic 1 was titled: ESD: What is it? How can it work in primary schools?
Three main tasks were presented. Firstly, there was a story to read: ‘The
Grasshoppers Lost Hop’. Secondly, a short (recorded) lecture included two
activities, with the suggestion that these were completed in the participants’
reflective journals. Thirdly, a refection task asked participants to consider
how they might use the activities in their placement classes. Optional
activities suggested a podcast to listen to and a reading task to follow-up on
a curriculum model that was referenced in the lecture.
Content of Topic 3
Topic 3 was titled: Learning in and through art – ESD and VAE. The three
tasks were: a reflective journal exercise linked to Joni Mitchell’s Big Yellow
Taxi song; a two-part lecture covering key ideas from topics 1 and 2 and
presented by two different research team members; and a mini-PLC activity
using the CARE templates to be completed in MS Teams. As well as sharing
the connected resources, such as PowerPoints, a link to UNESCO’s SDG
educator activities was included.
Content of Topic 7
Topic 7 addressed Big Idea 4: Diversity. This took the format of six key
questions linked to four activities and a closer look at one of the Exeter artist
templates. The questions were: What is Diversity? What is Education for
Diversity? What is Intercultural education? In what ways can art act as an
intercultural mediator for dialogue? How can VAE challenge hierarchical
paradigms, which reinforce prejudice and stereotyping? The four activities
were presented in a step-by-step format and one focused on a story, ‘The
Proudest Blue,’ which had a connected video and teaching notes.
As the above summaries illustrate, a slightly different organisational format
was used for the topics, depending on the personal preference of the tutor.
There were four members of the research team who created the training
input and three of the topics were co-created by two tutors to make effective
use of their respective expertise. The information in the Guide for Output
2, written by the Malta team, was very useful. Indeed, the Guide was so
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detailed that it was not possible to make full use of all its suggestions and
references within the 15-hour timeframe of our training programme. Our aim
was to offer a variety of learning content, typically led by a short introductory
lecture to explain the topic and signpost activities and readings. Each topic
included both key content and supplementary resources. We also shared the
templates from all partners and miscellaneous resources.
B. Summary of participants’ evaluation
All participants were invited to be interviewed about their experiences of
the programme at its approximate mid-point. Firstly, they were asked to
complete a short online questionnaire to state their availability to enable
suitable scheduling. There were 10 volunteers, one whom had to withdraw,
so nine were interviewed. Arranging group interviews, as intended in the
original research design, provided to be problematic due to the participants’
availability, so all participants were interviewed individually (online, using MS
Teams). It was insightful to interview those with reflective journals individually
to discuss these in more detail – this was six of the nine. The length of
interviews ranged from approximately 15 minutes to 40 minutes. However,
this time also included some informal talk about the programme and
information sharing in response to participants’ questions. Each chose their
own pseudonym: Meg, Mud, Belle, Bella, Xequin, Sparklebard, Sally, George
and Ellen.
The interviews used the agreed semi-structed interview schedule, which
asked three questions:
1. Which are the positive aspects of the training programme so far?
2. What drawbacks/weaknesses have you observed?
3. What suggestions for improvement would you make?
Positive aspects of the training programme
Key findings included the following:
Resources – e.g., templates, books
Participants were pleased with the resources offered. Sally commented ‘the
wealth of material that’s being sent through with each topic is really good’,
adding ‘I like all the extra bits and direction to other sites’. Belle noted:
‘it exposes you to like different resources that you might not have known
about before’. Sparklebard liked the ‘wide and varied resources…it’s not
just all text-based’ but also noted she thought navigation could be simpler.
However, George liked the programme format/ organisation: ‘I can find all
the bits and I can download one topic at a time onto my desktop’. She also
appreciated a simple resource, like a book, that could be slotted into the
school day. Ellen said she thought the templates were very useful in giving
ideas for planning a scheme of work. Xequin agreed: ‘The artist templates
have definitely given me so many ideas’. Belle remarked: ‘I think it’s nice that
it’s a bit different each week…it’s a nice mixture’.
Already using some ideas and resources in classroom
Although it was not an expectation of the programme that participants begin
introducing new ideas into their teaching practice, several commented that
they had been inspired to do so. For example, Sally explained ‘I’ve taken
a few of the things into school and we’ve done some lessons and so that’s
been really useful to get the kids thinking about the different aspects of art’.
Ellen had delivered a lesson on plastic pollution, making turtle collages.
Similarly, Belle had adapted a science topic to integrate art-making activities.
George attempted an activity: ‘I did try something at school. We had all the
windows open and we were trying to listen to things, but the class across
the way was so noisy that we couldn’t hear any nature sounds’. Meg had
used several ideas and resources in the classroom: ‘(I) take bits from what
you’re giving us already and trying just to play around with it’. However, she
was interested to notice that the children were unfamiliar with talking about
climate change, noting ‘they just don’t have the language around it’.
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Exposure to new artworks
Bella noted the value of being asked to engage with different types of art that
she considered as ‘frustrating or unappealing’, pushing her out of her comfort
zone. Ellen identified a positive as ‘definitely exposure to types of artwork
like I hadn’t ever heard of’ and ones that were suggested as ‘accessible to
children’. Xequin commented that one of the artworks had given her ideas
to improve a project that her class had just completed. Meg mentioned
how another of the artworks had ‘really made me question’ and ‘opened up
another avenue of thought’. She also spoke in detail about another piece of
art which provoked questions about the monetary value of art.
Ideas for teaching and confidence
Ellen noted: ‘it’s definitely giving me the confidence and the sort of like, the
starting point to think about projects and how they can link in with subjects
as well’. She stated that she had never thought of using photography with
primary children but could now see this had great potential. She also said,
‘I’ve definitely gotten braver with talking about climate issues (but)…I’m very
conscious that too much would be like eco anxiety’. George said: ‘I think
enjoying art for your own sake is one thing, but then been asked to go and
take that into school and explain to children what it means or find out what
they think it means, it’s a very different thing’. Xequin noted: ‘I think it’s
created a massive starting point to kind of plan everything around…bringing
together other subjects as well’. Belle agreed with this viewpoint and
Sparklebard thought there was a good balance between theory and practice
but also noted that some ideas seemed ‘disparate’ from week-to-week.
Enjoyment/ interesting/ inspiring – a happy place/ space
All participants said that they enjoyed the training. Xequin said ‘I’ve enjoyed
all of it’; she found it ‘really informative’ and ‘inspiring’. Meg found everything
‘very, very interesting’. Mud thought it was ‘keeping me active creatively’.
Bella noted: ‘It’s really great to be made to think about so many different
things’. Ellen stated: It has been really helpful just being part of it to make
me think actually’. Sally said: ‘it’s a really nice project to be involved in’ and
especially liked the seminar day catch-ups and found these helpful – Meg
also thought these were ‘brilliant’. George described the programme as ‘a
breathing space’, commenting: ‘it’s actually somewhere nice to go to with
everything else that’s going on, or, you know, the assignments and everything
else I’m trying to do’. She added that she’d been prompted to notice more
things around her, to observe and listen to nature. Belle also remarked
she enjoyed the study: ‘right I can actually go away now and sit by myself’.
Sparklebard described the training as ‘global’ and ‘encompassing’, adding
‘I’m really, really pleased I joined the programme’, ‘I’m just really inspired’.
Able to access content in own time
All of the participants appreciated having the learning content in an
asynchronous format. Meg noted ‘it fits into your own personal schedule’.
Belle said: ‘I can do it as a little slot at the weekend’. Ellen commented:
‘when I’ve had like a spare planning afternoon…I like trying do a topic at a
time and I think then ‘‘can I bring it in next week or is this something that
I might think about for my next placement’’?’ However, Ellen observed
that the asynchronous delivery also meant that because people accessed
content in their own time they were not available to chat synchronously. Sally
had a similar opinion: ‘I like the fact that I can dip in and grab it when it is
convenient - that is really handy, but at the same time I think I am missing
that interaction’.
Aligning to own values/ the purpose of education (school mismatch)
Bella commented that she was interested in holistic education and the
programme gave the opportunity to ‘think about the purposes of education’,
which she felt was not fully addressed on the PGCE. She added: ‘to have a
framework which is in encouraging you to think about those, those drivers
that might have led you to this point in your life is really useful’ and ‘I can
certainly see how you need to bring those ESD principles into daily education
and we are really going to fail the current generation if we don’t do that’. She
expressed disappointment that her current placement school was uncreative,
‘not open to big conversations…not reaching for the stars’, adding ‘I find it
horrific that art should be denied. to year 2 children for months on end’. Meg
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spoke in detail about her values, noting the importance of: ‘to be able to like
empower the children to have this sort of hope and creativity and the ability
that they can choose how to live their lives, sustainably, and just kind of leave
the world are better place than how they found it’. Mud noted a mismatch
between what she thought was important and her school’s approach, saying
that the programme ‘just keeps me going’. However, she felt part of a
similarly-minded community through her participation in the programme.
Influence on own children/ relatives
Meg said one of the artist’s works had: ‘kind of sparked conversation with
my own children’. She mentioned her teenage daughter had been inspired
to talk to teachers about her views on the environment and how that could
be more visible in their projects: ‘my daughter, has decided that it’s her
mission in life to get college to become more aware’. Similarly, George
explained: ‘I’ve done some of the things with my own children and I think it’s
quite nice for me just to get my head around it, around the ideas’. She also
commented: ‘I’ve been able to link it just to the some of the work that they’ve
been doing in their schools and these projects that they do’. Further, she
noted:
‘I have enjoyed doing it with my children as well and I think I’ll carry on and
I use them as Guinea pigs, so before I go to school, I can see how they, you
know, sort of react things and how they look at things like this. It just sparks
interesting debates.’
Drawbacks/ weaknesses of the training programme
Key findings included the following:
Not up-to-date with content (personal concern)
Ellen said she was ‘not completely up to speed’, Sally said ‘I’m not up-todate, to be honest’, and Mud also admitted she was a bit behind. George
commented ‘It’s not a drawback of the programme, for me, it’s just finding
the time to do it’ – she felt that ‘immersion’ and ‘good thinking time’ was
important. Bella said she felt she did not have enough time to ‘engage with it
properly’.
More interaction – e.g., to discuss ideas
Ellen said ‘…I think the drawbacks from what I’ve experienced is not having
that opportunity to discuss ideas and bounce ideas with other people.’ Sally
commented ‘a bit more interaction, it would just keep me more, I think, on
the ball’. Bella said that ‘people obviously see things in different ways…they
bring something else to the party, don’t they?’ and wanted the 30-minute
seminar day meet-ups to be longer so we could ‘cover more meaty stuff’.
Belle said: ‘I think the way that we’re connecting with each other is not really
working as well as it could’. Xequin thought Teams needed to be used more.
Not confident/ familiar with TEAMS
Some of the participants reported that they lacked confidence with Teams.
Sally thought that one person was needed to drive the discussions, saying
‘I’m not that good on Teams…I don’t quite know how to work it’. However,
Mud was pleased with how she’d received suggestions to her request for
some teaching resources on Teams. Belle thought the small groups in Teams
(the mini-PLCs) were perhaps not as effective as one large group. She also
suggested that people might lack confidence in posting ideas if they were
unsure about correct VAE terminology, for example. Sparklebard said ‘I don’t
know how to use Teams’.
Not fully sure about the templates
Two participants, Belle and Meg, commented that they weren’t fully sure
about how to use the templates. Belle added that this could be because she
missed the induction meeting.
Suggestions to improve the training programme
This question proved difficult for the participants to answer. The most
common response was that they were unsure what to suggest. Bella
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commented ‘I’m quite enjoying it, so I’m not sure about improvements’.
George said: ‘I don’t know. I can’t really say at this stage ‘cause I don’t think
I’ve done enough of it to be honest’. Meg noted: ‘if it was too scaffolded it
would be restricting’. However, logically, there was some overlap with the
areas identified as weaknesses, such as more time for discussion.
Knowing what’s happening in the other CARE countries
Bella: ‘it would be quite interesting to know what’s going on in other
participating countries’, adding it would help to ‘feel part of a, you know, the
research community that we’re sort of on the edge of.’ Ellen was of the same
opinion.
Some other proposals offered individually included: current examples of
art and ESD projects from schools (Bella); ways to integrate music and art
(Ellen); some activities to do outside (Xequin); space to share own classroom
practice on Teams (Belle); setting a classroom activity to complete and
compare- e.g., between age groups (Sparklebard).
Questionnaire Findings
The end-of-programme questionnaire was made in MS Forms and the link
distributed to all 22 participants via email. It was recognised that not all
the participants might have completed all 10 topics within the timeframe
for data collection, therefore a question was included for them to state how
many of the topics they had competed. We felt that it would be useful to
aim to identify the extent to which the participants had engaged with the
programme content; to give them an opportunity to share their feedback on
the content they had engaged with (even if this was just a few topics); and
also, to ask them to specify any self-perceived barriers to their participation.
Following three reminders, in total we received 12 responses (55% response
rate).
Overall summary
The evaluation results suggest the respondents seemed to gain knowledge
and confidence in art and sustainable development education, but online
PLC experiences could have been better. SPSS ver 26 was used for the
analysis.
1) Participants/ respondents
12 trainee teachers (Mean age 33.5, standard deviation (SD) 9.9)
Pathway
Upper primary: 5 (41.6%)
Other pathway: 7 (58.3%)
The majority of respondents were non-art specialists.
2) Completion of the 10 topics
All 10 topics		

3 (25%)

6-9 topics		

5 (42%)

5 or fewer		

4 (33%)

The majority of respondents had not completed the whole programme, and
this was explained by them as having a lack of time. Slightly more said they
intended to complete the programme (5) and those who were unsure if they
would or not (4).
3) Overall experience
The respondents (N=12) seem to have had a positive experience in
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participating in the CARE training. In all the questions in table 1, the mean
scores are higher than 3 (in 0-4 scale).
Below summarises the respondents’ overall evaluation of the programme.
Question					

Mean score (SD)

A. The training programme met my expectations 		

3.2 (0.8)

B. The duration of the programme was adequate		

3.5 (0.8)

C. The content of the programme met my needs/ interests

3.2 (0.7)

As with the interview findings, respondents commented positively on the
resources supplied. Time availability and online studying were noted as
negative themes.
As with the interview findings, respondents commented positively on the
resources supplied. Time availability and online studying were noted as
negative themes.
4) Knowledge and Confidence
The respondents seem (N=12) to consider that they gained knowledge and
confidence in VAE and ESD. In all the questions in table 2, the mean scores
are higher than 3. (Cronbach alpha is 0.974 indicating the participants’
responses are reliable).
All the respondents also stated that they intend to combine art and ESD in
their future teaching (Q13). Below shows key findings on reported knowledge
and confidence.
Question				

Mean score (SD)

A.It enhanced my knowledge and understanding of art

3.3 (0.8)

B.It enhanced my knowledge and understanding
of art education

3.3 (0.8)

C.It enhanced my knowledge and understanding
of UNESCO’s 17 Goals for Sustainable Development

3.3 (0.8)

D.It enhanced my knowledge and understanding
of Education for Sustainable Development (ESD)		

3.4 (0.8)

E.It enhanced my awareness of how art ed.
and ESD can be successfully combined

3.1 (0.8)

G.I now feel more confident to teach art			

3.0 (1.0)

H.I now feel more confident to teach
about sustainable development		

3.1 (1.0)

I.I now feel more confident to combine
art ed. and ESD				

3.1 (0.8)

J.I feel inspired to share my new learning
with colleagues			

3.1 (0.8)

Although respondents cited a range of favourite topics, reflecting their own
interests, the topic of ‘Big Idea 1: The Public’ was most popular – e.g., ID 6: ‘I
found it really thought provoking’.
C. Development and submission of teaching scenarios (art units)
Although participants discussed ideas for classroom activities during the
training programme and reported on some that they had carried out, it
was not a requirement that they design a unit of work that would feed into
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IO4. We decided that there was not scope for this in the programme and
to complete such an activity would not be possible in the participants’ busy
schedules.
D. Building a Professional Learning Community
As stated above, a model of peer learning envisaged the research
participants regularly working on activities in small groups (mini -Professional
Learning Communities), with the support of a tutor. We set up a CARE
programme team in MS Teams and channels for the six mini-PLCs within
this. A few participants contributed to this platform, sharing resources they
had found, activities they had taught or asking questions. However, it was
tutors who were most active. It was rather disappointing that this aspect of
the training programme was not more successful; we thought the participants
would enjoy connecting with each other. It was notable that some of those
interviewed noted the challenges of using Teams.
Questionnaire findings re the PLC
The descriptive results might suggest their experience in the PLC could have
been better (Cronbach alpha is 0.876 indicating the participants’ responses
are reliable). In table 3, although they did not rate their experience too
negatively, it seems that they felt that more emotional support could have
been offered (1.8/4), and collaboration was difficult (2.9/4). However, they
did not feel they were active members, and they seem to understand their
colleagues were not active either.
Reading the comments, it seems the low levels of communication were due
to the restriction caused by COVID (e.g., ID2 “Having to work from home
and online and not being able to engage with people in a more personal and
active way.”, or ID12 “Having to work remotely and engage with resources
online. Collaborative work in person would be enjoyable and easier to
engage.”. Also, it might be necessary to consider how to set up online PLC,
e.g., “ID9 My CARE PLC didn’t get off the ground initially. This meant that
momentum was lost, and it felt irrelevant. …”, or the platform, e.g., ID6 “I
think a different communication platform would have been more accessible,
such as WhatsApp.”. Below summarises the participants’ reported
experience with the PLC:
Question					Mean score (SD)
A.I enjoy being part of my CARE PLC		

2.4 (1.1)

B.My CARE PLC colleagues share my values

2.6 (1.1)

C.Being in a CARE PLC boosts my confidence
as a teacher		

2.6 (1.0)

D.My CARE PLC offers me some emotional
support		

1.8 (1.1)

E. I have been able to share my interests		

2.5 (1.2)

F. Collaborating with others in my PLC is difficult

2.9 (1.0)

G.There were a variety of ways to interact
with my CARE PLC		

2.1 (0.8)

H.Others in my PLC listen to my contributions

2.3 (1.0)

I.I have been learning from other people
in my CARE PLC		

2.2 (1.0)

J.I consider myself an active member
of my CARE PLC

1.9 (1.2)

K. My CARE PLC colleagues are not
as committed as me			

1.0 (0.7)
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Sharing ideas was commonly identified as a key opportunity of the PLC and
lack of time to participate was the most cited negative aspect.
E. Participants’ response: A Summary
In respect of the research data, the training programme’s aims can be
evaluated as follows:
- To develop knowledge and understanding of the Seoul Agenda and
UNESCO’s 17 Goals for Sustainable Development, with particular attention
to their respective relevance to primary-aged children’s learning.
Achieved
- To promote understanding and appreciation of VAE as a vehicle for
transdisciplinary learning, critical thinking and socio-cultural development,
with particular emphasis on the role and value of contemporary art.
Achieved
- To draw on a four-pillar model of ESD that promotes the notion of active
participation in a process of social, environmental, economic and cultural
change that is necessary to ensure a sustainable present and future.
Achieved
• To support engagement and collaboration through the fostering of
Professional Learning Communities.
Partially achieved – to be further developed through IO4 work.
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2.4 Aristotle University of Thessaloniki, Greece.
Teacher Training Programme.
AUTHORS: MARTHA IOANNIDOU, SOULA MITAKIDOU

A. Training structure and content
The Teachers’ Training Programme (TTP) “Visual Arts and Sustainability
in Education,” has been implemented by the research team of Aristotle
University of Thessaloniki in the framework of the European Programme
CARE. The aim of the programme was to demonstrate the efficiency of
visual arts education or education through the arts as an efficient vehicle for
critical reflection and conscientization of the urgent need for viable solutions
that could secure ecological, cultural, political and social symmetries
and sustainability in the world. Aiming at the empowerment of teachers
and students, the programme aspired to awake consciences and inspire
responses and artistic practices that tackle concerns about contemporary
environmental issues, social injustice and cross-cultural dialogue
and understanding. The incorporation of the principles of sustainable
development in the framework of visual arts education allowed critical
reflection and reconceptualization of the prevailing attitudes and practices
of the contemporary school, in an attempt to build a sustainable and just
society for all.
The invitation for the training programme was announced in early December
2020. Its duration was from January 19th, 2021, till March 30th, 2021 and
participant number was strictly limited. 47 (42 women and 5 men) primary
school teachers expressed interest in participating and they did participate
unwaveringly from beginning to end. Of these teachers, 36 were generalist
in-service, 6 were future generalist teachers and 5 in-service visual arts’
teachers. The majority of the participants (91,0%) worked in public schools,
while a small number (9,0%) were occupied in private schools.
The social distancing protocols enforced by COVID-19 pandemic changed
the initial plan of face-to-face classes and obliged us to develop forms of
online training sessions. This new form of distance learning allowed teachers
from different areas of Northern Greece to join in the programme. TTP lasted
40 hours and evolved around 4 axes, all based on the common denominator
of the material and structure proposed by the Teacher Training Guide (Vella,
2022). It included:
1)
2)
		
		
		
		
		
3)
		
4)
		

10 synchronous sessions, 2.5/3 hours long each (once a week)
Asynchronous lectures and reading/viewing material purposed to
stimulate interaction uploaded in the original, interactive platform
CARE.full, especially created for the programme. Among a wealth
of material, the platform also hosts the synchronous sessions so that
participants have ongoing access to the contents and all relevant
information and material of the programme.
3 workshops with guest artists and one master class (also included in the
platform).
Meeting of teacher groups with their mentors for the creation of their
teaching scenarios.

Participation in the synchronous sessions was full, there were no absences
or dropouts. Also, the platform has been very popular and has been highly
visited, over 93% according to the incorporated special monitor that
measures access to the total uploaded material.
The concise structure of the programme was as follows:
1st Synchronous Session: Visual arts and sustainable development in education
- Views and aims of the European programme CARE.
- Full presentation of the teacher training programme. Creation of working groups and aims. Logistics of
meetings. Presentation of the platform. CARE.full and the material (lectures, video, experiential activities,
bibliography, etc.).
- Presentation-Discussion: The necessity of linking visual arts education with children’s everyday life and the
fundamental principles of sustainable development.
> Uploads onto the platform CARE.full: The basic concepts informing the programme (Guide ΙΟ2), the artists
templates, articles and an interactive exercise.
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2nd Synchronous Session: The sustainable “calls” of contemporary art
- Aspects of sustainability in contemporary art
- Ways of reading and teaching art
- Cross-thematic and interdisciplinary approaches to learning: Visual arts—bridges of promoting ESD. Links
with real life issues.
- Uploads onto the platform CARE.full: Synchronous session, two video-lectures by invited scholars-art
historians on subjects related to sustainability and contemporary art.
3rd and 4th Synchronous Sessions: Six (6) Basic concepts/ Big ideas in VAE (Α’)
Presentation and discussion of three (3) of the big ideas through concrete examples of artists in Greece
and abroad. Links between goals of SD and the curriculum. Group “exercises” for familiarization with the
cultural depot and contemporary art. Discussion about ways of promoting critical thought, developing and
implementing teaching scenarios, participating in programmes such as museum education and children’s
assessment methods.
- The public [public art]
- Ecological literacy [Eco-Art education]
- Regeneration
> Uploads onto the platform CARE.full: Synchronous session, 3 video-lectures and 3 activities with relevant
themes. Invitation for a group project related to performance.
5th and 6th Synchronous Sessions: Six (6) Basic concepts/ Big ideas in VAE (Β’)
Presentation and discussion of the rest 3 of the big ideas through concrete examples of artists in Greece
and abroad. Links between goals of SD and the curriculum. Group “exercises” for familiarization with the
cultural depot and contemporary art. Discussion about ways of promoting critical thought, developing and
implementing teaching scenarios, participating in programmes such as museum education and children’s
assessment methods.
- Compassion
- Diversity
- Conservation and Change
> Uploads onto the platform CARE.full:The synchronous session, 2 video-lectures and 2 projects with relevant
themes. Unit development. The week’s artwork– Proposal for a museum/art exhibition visit.
7th Synchronous Session: Dr. Angeliki Avgitidou: Performance
Presentation of performance as an expression of art, with a focus on sustainable development themes.
Pedagogical targets, teaching approach and links with the curriculum.
> Uploads onto the platform CARE.full: The synchronous workshop, 1 video-lecture and 2 projects on related
themes. New addition: The week’s artwork– Proposal for a museum/art exhibition visit.

8th Synchronous Session: Workshop «Weaving life with the thread of art»
Workshop with the artist/researcher Anna Bonarou offering a teaching approach of weaving as an artwork,
cultural artefact and medium of cultural interactions. Links with the targets of SD, VAE and the curriculum.
> Uploads onto the platform CARE.full: The synchronous workshop, 1 video-lecture and 1 relevant project.
New addition: The week’s artwork– Proposal for a museum/art exhibition visit.
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Extra workshop! Dr. Vicky Karaiskou: “The future of arts”
9th Synchronous Session: Master class –Ecological literacy, Regeneration, Conservation + Workshop
Origami
> Uploads onto the platform CARE.full: The synchronous workshop, 1 video-lecture. New addition: The week’s
artwork– Proposal for a museum/art exhibition visit.
10th Synchronous Session: Participant teachers present outlines of their teaching scenarios, followed
by group discussion and feedback.
> Uploads onto the platform CARE.full: The synchronous session and the relevant discussion, proposal for
activity/exercise. New addition: The week’s artwork– Proposal for a museum/art exhibition visit.
Participants were informed from the beginning that assessment of their
participation in the training programme and completion certificate award
would be based on their active participation in the sessions, their reflective
visual journal (independent activity) and the planning and implementation of
their teaching scenarios on a visual unit (group activity).
Ten groups of 4-5 teachers were created, with the training responsible
leaders (M. Ioannidou, S. Mitakidou and Chr. Xouveroudi) acting as their
mentors.
B. Summary of participants’ evaluation
Assessment included two phases:
Phase 1: Around half-way into the training programme, trainees participated
in group interviews, conducted through ZOOM platform by the corresponding
mentor of each group. This developed into a friendly, relaxed but very
essential process that invited participants to express their views regarding
the training programme so that likely amendments could be considered and
incorporated. Interviews were based on the agreed semi-structured protocol
which involved 3 questions: Which are the positive aspects of the training
programme so far? What drawbacks/weaknesses have you observed? What
suggestions for improvement would you make?
The general appraisal was very positive; the majority of the participants
expressed their deep satisfaction regarding the flow of the course, the
preparation and implementation of the sessions and the quality of the
material. Equally warm and positive were participants’ comments in their
regular private messages that included their feedback of the sessions or
their responses to the suggested activities/assignments. In their own words,
the programme “opened a window of knowledge and optimism” in a very
difficult period for everyone. A common comment was that they would like
more meetings and time so that they could process and react properly to
the wealth and plethora of material presented to them; they yearned for
more participatory action on their part. As a result of this, we, the trainers,
decided to increase the number of synchronous sessions from 7 to 10 and
also increase the mentorship meetings with the groups of participants to
facilitate dialogue in smaller groups and contribute to the preparation of their
teaching scenarios. A common request was also to hold live workshops as
soon as the hygiene crisis conditions allowed. All participants commented
enthusiastically about the interactive platform, both in terms of its rich
content and its function as a “meeting place” for the learning community.
Naturally, some reservations were also expressed, mostly concerning the lack
of personal time to follow and respond to the offered material appropriately.
The trainers offered explanations to decongest their anxiety, clarifying that
the training programme was designed to develop into an ongoing training
platform that would invite the dynamic, interactive communication among the
learning community members, inviting new members as well; consequently,
the platform has been designed to stay. Therefore, time could work in our
favor since the platform, constantly enriched would continue to serve the
learning of the community.
Phase 2: At the end of the training programme, participants were asked
to complete the online assessment questionnaire (google forms) that was
created by the trainers in the framework of deliverable ΙΟ3. 42 out of the
-47-

47 participants (38 women and 4 men) responded to the questionnaire.
Processing of the questionnaire revealed that:
1.
		
2.
		
3.
		
		
		
4.
		
		
		
		

The training programme met the participants’ expectations to a very large
degree (64,3 very much/33,3 a lot).
The time dedicated was generally deemed adequate, considering the
special conditions imposed by the pandemic and distance learning.
Even though participants voiced their preference for live, experiential
learning conditions, they graded positively the combination of
synchronous and asynchronous sessions, which they characterized
“successful.”
The majority of the participants stated that the completion of the training
programme left them quite secure, cognitively stronger and very eager
and willing to incorporate the principles of ESD in VAE in their future
teaching. Indeed, some of them have already started doing so
systematically.

Responses to individual questions that related to special parameters of the
programme were also from positive to very positive.
Table 1: Participants’ responses on specific contributions of the TTP
* Response scale: five points ranging from 0 (none) to 4 (very much), SD =
standardize deviation & (SEM)

4

Mean
(0-4)

SD/
(SEM)

14

22

3,38

0,65
(3,77)

3

11

28

3,59

1,02
(6,01)

3. the acquisition of knowledge and global
understanding of the principles of Sustainable
Development and the ways of their integration in the
primary curriculum through Visual Arts Education

7

10

25

3,42

0.78
(4,54)

4. the development and/or enhancement of pedagogical
abilities that will facilitate the implementation of the
principles of Sustainable Development in the VAE

6

19

17

3,26

0,46
(2,68)

2

3

1. the successful merging of the principles and advances
of the two fields into the primary education curriculum

6

2. the acquisition of knowledge and global
understanding of art (local art, universal art,
contemporary art, material cultures, etc.)

You believe that the training you attended contributed to:

0

(none)

1

(very
much)

5. your personal development as a professional educator

2

3

14

23

3,38

0,86
(4,3)

6. the enhancement of the quality of your educational
work

1

6

13

22

3,33

0,78
(3,94)

4

15

13

8

2,5

0.50
(2,23)

8. the development of collegial rapport and exchange of
experiences

2

5

12

23

3,33

0,80
(4,03)

9. the stimulation of your self-esteem

5

12

12

13

2,78

0,32
(1,6)

6

14

9

6

2,02

0.30
(1,34)

7. the acquisition of additional qualifications for your
professional advancement

10. your broader social recognition
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2

10

Indicatively, a synthesis of trainees’ views as expressed in their responses to
the 3 open questions reveal that:
Α. Advantages:Most of the participants very enthusiastically commented on
the organization, the provided material of the training and the competence
of the presenters. Their comments reveal their deep satisfaction with the
training course, which they characterize soundly structured, well-designed,
with clear, significant, and rich content. The majority considers that the
training programme2 essentially contributed to their understanding of the
concepts of sustainable development and its creative incorporation into
their teaching through the visual arts. The themes of compassion, solidarity,
conservation, and public space as well as the workshops and the interaction
and cooperation among them in groups were rated very interesting. Similarly
high was their grade for the plethora and quality of resources offered in the
interactive platform. In their own words:
“The TTP was very rich in content and motivation; its duration was exactly
right to maintain interest; it was perfectly organized and divided among
the trainers, who had the knowledge, the abilities and the ways to make
their presentations interesting and stimulating, offering us a high-class
experience.”
“The content was superb, the presenters perfectly knowledgeable and the
organization excellent. In fact, it is the only programme I have ever attended
that inspired me to think of innovating my practice.”
“Every Thursday we prepared ourselves for a journey! All units were very
interesting! Art and reuse, Land art, Performance, Art and compassion,
Weaving…”
“Everything was well organized and each one of our meetings was a beautiful
journey of knowledge and emotions. Despite its online character, the trainers
promoted its interactive character to the utmost.”
“The experiential workshops were also particularly constructive; they
empowered and inspired us. Excellent, diverse content, perfectly organized,
presented with cohesion and continuity. Commendable is also the immediate
‘availability’ of the trainers.”
“All units stimulated my interest, but I was mostly touched by compassion.
The units dedicated to diversity and compassion showed us ways and
offered us ideas for a meaningful and deep approach, with understanding,
acceptance and respect for the self and the other. All of these are elements
that are essential for building healthy peer relationships and good rapport
and cohesion of school teams.”
“The sustainable calls of contemporary art. Through this channel, we were
acquainted with many contemporary artists and through their artwork, with
their messages for sustainability, which we were invited to use in our own
teaching with sustainable orientation.”
“The scientific profile and super adequacy of the presenters as well as their
constant availability were the biggest advantages. Very significant was also
the depiction of the course in the platform CAREfull. Very good association
of education with sustainability, very rich material, many suggestions that can
be used in school. The creation of the platform that makes easily accessible
all the material and course sessions at all times was a great idea.”
Β. Shortcomings and concerns: These comments focused on the pressure
of time limitations and the inability to hold frequent interactions among
participants. Indeed, all of the participants expressed their preference for
face-to-face teaching and cooperation.
“Relatively limited time for consolidation and practice –implementation of the
new concepts-stimuli.”
“I would only prefer three-hour sessions, to allow more time for discussion
and feedback, without stress.”
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1.The main features of training
programmes are content,
methods, duration, organization,
and presenters’ competency.
Which, do you think, are the
strong and which are the weak
points of the training programme
you attended? 2.Based on your
recent training experience,
which are the units that most
stimulated your interest in
respect to the topic of VAE/
ESD, and you consider strong
assets of any future training
programme? Please, justify your
choices and make, if you have,
new proposals. 3.What extra
help do you feel you might need
in accomplishing that?

2

“The only ‘negative’ thing was the large volume of information in such short
time.”
“The only flaw –but there was no way it could be otherwise due to the
extreme circumstances– was the online attendance. Even though the
virtual environment was ‘comfortable,’ face-to-face contact, interaction and
cooperation would offer much more.”
“The only negative aspect I can mention was the absence of experiential,
hands-on character, which is justified though by the difficult conditions in
which it was delivered.”
C. Suggestions for improvement: Suggestions for improvement include the
request for extension of the programme or the organization of other training
courses, frequent meetings with ample time frame for interaction among
community members, meetings with artists and opportunities for common
activities. It becomes obvious that teachers feel they need support for their
implementation but also express the wish for future preservation of the
collaboration. In short, they are well on their way to becoming a professional
learning community. All their suggestions are in tune with the trainers’
intentions and strong commitment, their aspirations that the TTP will lead to
the creation of an ongoing learning community, the members of which will
participate and contribute to varied activities of creative cooperation for many
years.
“A steady support-counseling provision organized and run by people with
enthusiasm and expertise, as the trainers and hostesses of the particular
programme, constitutes a challenge and an invitation for even greater
‘invasion’ of the visual arts in students’ learning and socialization process,
contributing at multiple levels (e.g., inclusion) and indeed more so in schools
with challenges. The trainers’ promise to continue our cooperation beyond
the typical time limitations of a training programme ensures an enduring
learning community.”
“The showcase of artwork in combination with the principles of sustainability
and the big ideas could be the object of further training programmes, as the
material is endless and particularly interesting.”
“It would be particularly interesting if some (or even all) of the units were
developed across the curriculum, incorporating subjects from the curriculum
so that they permeate the students’ whole school day. Also, it would be
profitable if we were acquainted with other artists, Greek or from the CARE
partner countries, as well as build partnerships with teachers from the same
countries for fertile exchange of ideas, approaches and activities.”
“I would like to do a small artefact or creative activity in every meeting.”
“The unit on compassion and solidarity, in particular, would be very useful in
schools, so that children could learn how to express themselves, grasp and
understand the position of the other. It would be useful if this could serve
as the object of new training programmes so that we, teachers could fully
comprehend the concept of compassion and be able to impart values such
as empathy to our students through various art works.”
“Of particular interest were the units of compassion/solidarity, conservation/
change and rejuvenation/regeneration. The majority of teacher training
programmes focus on ecological literacy. Personally, I would find it very
useful if these ideas become the object of new training programmes.”
“It would be useful if more artists participated with lectures, interviews and
workshops in disseminating the basic ideas of the programme
“I think I will need support in reflecting the implementation in my classroom
and possible extensions to whatever I implement.”
“The continuous information flow and communication possibilities with the
trainers for provision of theoretical resources but also for support in our future
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course of action.”
“It would be very satisfying if we could hold face-to-face meetings. We hope
conditions in the future will allow it.”
“The platform guarantees the continuous support through a group of
developing professionals. I am convinced of the ITP responsible scholars’
intention and willingness to support us. The extension of an activity outside
the school borders, its dissemination, and the broader collaboration with
other institutions (museums, cultural entities, the university) can offer the
extra help we need.”
C. Development and submission of teaching scenarios (art units)
Participants enthusiastically responded during the whole duration of
TTP, often offering relevant ideas and activities as feedback to the issues
discussed (reflective visual journals, videos, activities in their schools). Their
contributions are gradually published onto the interactive platform CAREfull.
Below are a few indicative examples drawn from their reflective visual
journals:
Sofia K. stimulated by the escalated abolition of democracy in Myanmar (Civil
Disobedience Movement), posed the question “Is art a means of expression
or a shift of the way a person thinks and by extension, a society thinks? What
is art? Does it liberate?
Figure 1. Sofia K.’ A sample of her visual diary -collage and the creation
process

“inspired by the workshop on weaving and the big idea of conservation and
reuse of materials, I collected shells and branches from the shore and knitted
them using reused threads.”
Figure 2. Sofia K. creates inspired by the workshop on Weaving and
Regenerative Sustainability.
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Anastasia V., a teacher in a special school, tried out the ideas she found
interesting with her students. As she explained “the trees ensued from what
we saw regarding land art and the reuse of material. They are made of pine
needles on cardboard from boxes.”
Figure 3. A child creating sustainable trees with pine needles and colours on
cardboard.

Figure 4. Tania K., Reflections after the synchronous session on compassion
and solidarity.

Figure 5. Maria S., A visual-verbal collage, inspired by the Big Idea of
Compassion-Solidarity.
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Figure 6. Maria M. reused plastic bags in creating tablemats and other home
accessories while attending the workshop on the traditional art of weaving.

Motivated by the sessions on Weaving, Conservation and Regeneration,
Dimitris K. created with his class:
Figure 7. Dimitris K., “Spring-Regeneration” - Weaving the Greek flag on the
anniversary of the 200 years of the Greek Revolution 1821-2021.
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… while, as a result of a more collective, philosophical reflection, he includes
this composition
Figure 8. Dimitris K., “Reflections- Collective art memories- Weaving
relationships”.

In parallel, as it was clarified from the beginning, at the third synchronous
meeting, participants formulated 10 groups of 4-5 people in order to prepare
a teaching scenario based on at least one of the big ideas. To facilitate
the development of their teaching proposal, we distributed a template and
the form of the final submission of their assignment. There had been close
collaboration among members of the small groups. All groups had also met
and cooperated with their mentors in extra sessions and there had been
a powerful exchange of ideas to support them in developing their project,
combining the artwork of the suggested artists and the goals of ESD.
In the final synchronous session, the teachers’ groups presented the outlines
of their scenarios seeking the plenary group’s feedback. Some of the
teachers had already started the implementation of their teaching scenarios
to the degree their online teaching permitted. The whole process of planning,
implementation and submission of the full assignment was scheduled at
the end of June, as designated in deliverable ΙΟ4. It wa very satisfying that
all the suggested big ideas and the entirety of the visual art examples had
been included in the suggested teaching scenarios; moreover, the presented
projects touched on all four pillars as well as the 17 goals of ESD. The
groups’ suggestions and the whole material of their applications is uploaded
in full onto the platform for promotion and reward, for feedback and future
use by other teachers.
D. Building a Professional Learning Community
Creating an active and viable professional community was one of the
main targets of both the research programme CARE and the TTP. This
was clarified even in the TTP announcement and was amply discussed
during the synchronous meetings refreshing and solidifying the mutual
commitment of the trainees/trainers ‘group, which, we can safely claim
now, constitutes the crux of a professional community. At the same time,
various cultural and educational bodies, in addition to the Regional and
Local Directorates of Primary Education and the Institute of Educational
Policy, have been informed about the CARE programme and the TTP carried
out in its framework. The general warm response and the demand for more
training courses and for extending the TTP for more teachers has exceeded
our expectations. Despite the difficult circumstances of the COVID era, the
suspension of every open cultural activity, and the anxiety and uncertainty
permeating every aspect of the school operation, the implementation of
the TTP and the wish for implementation and dissemination of the ideas
it has promoted have not been hampered. The factors that contributed to
solidifying the determination of the group and the sense of belonging in the
same professional community were a. the continuous warm and regenerative
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communication among group members (emails, forum), b. meetings in small
groups, c. synchronous sessions, and d. the specially designed interactive
platform CARE-full that will continue to serve as the bridge of communication
and the stage for dissemination of ideas, information and activity among
members.
A regular monthly meeting has already been decided unanimously by all TTP
members; the purpose is the dissemination of new themes and ideas, the
organization of workshops and mutual activities.
Possibilities of cooperation have also been discussed with the groups of
teachers from the other member-states of CARE; moreover, the organization
of events open to the wider society have been deliberated so that the ideas
informing the CARE programme can be broadly disseminated and more
people are sensitized and assume action regarding the pressing issues
promoted by the programme.
E. Participants’ response: A Summary
The participatory use of the arts as a source of ideas for sustainability in
the framework of the TTP offered teachers the possibility to cooperate
creatively, at a very difficult time for culture and education for the whole
world. This involvement, apart from the acquisition and application of new
knowledge, gave teachers deep satisfaction and prospects of professional
development. TTP has been for them an “oasis” that brought “light” in the
gruesome reality that COVID-19 enforced. Working as a group, the trainees
set goals for creating/consolidating values and pursuing ways to convey
them to generations of young students to sensitize and inspire them so
that they become critical and active towards global issues that jeopardize
the sustainability of our future. In general, the course and development of
the TTP can be characterized very satisfactory, considering the difficulties
imposed by its online deliverance, with its strong points being:
• Participants gained access to a wide pool of knowledge through the visual
arts, managed to associate the artistic and cultural depot with sustainability,
complying with the four main pillars and the 17 SDG of UNESCO. They have
become aware of the significant role of arts as a means of interdisciplinary
learning, critical thought, and socio-cultural development with the purpose
of securing and promoting respect for diversity, sensible conservation and
management of natural resources. Trainees combined artistic harmony and
balance with ecological outlooks and reflected creatively on the potential of
art to promote vigilance in matters of democracy and peace, social justice,
discrimination, racism, and poverty.
- Even if more limited than what both trainees and trainers would wish,
participants had the opportunity to be practically involved in cooperative
group activities and artistic creations to promote the dialogue and action for
sustainability for the environment and society.
- All groups are finishing their teaching scenarios and the majority are
planning their implementation in their classes in the framework of
deliverable IO4. This creative and dynamic dissemination of the principles
and goals of the programme constitutes the onset of an essential alliance
between primary and tertiary education.
- The biggest achievement of the TTP must be the excellent cooperation
among participants and between participants and trainers, which
contributed to the creation of a professional learning community based on
visual arts and sustainability. The full activation of the interactive platform
CARE.full has greatly contributed to this end, as a plateau of exchanging
ideas, building partnerships, promoting activities, in short as a continuous
source of lifelong learning. The formulated community, which will hopefully
be enriched with new members, is committed to continue the dialogue, to
plan and implement mutual activities, to build alliances with colleagues from
other CARE partner-countries, showing openness and extroversion towards
every possible cultural and educational body devoted to the same ideals
and goals.
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2.5 Conclusions
AUTHORS: ERNST WAGNER AND NATHALIE BRINK

Preface
The text of the application describes the task of this document that is part
of the needs assessment stage (Intellectual Output 3). We intend with this
document to support the development of the teacher education program
through a better “Understanding of the effectiveness of the training through
developing reports.” (Annex II-CARE proposal p.81). “The training programs
will be implemented (case studies) and tested in order to promote evidencebased reforms to deliver quality in education-competencies transfer and
effective training.” (Annex II-CARE proposal p.56) Our report will have the
purpose to verify the quality.
Quality can be understood under three aspects, quality of the input given,
quality of the process, and quality of results (output). The main focus of
this document is related to the output. Nevertheless, it seems important to
mention indicators that are related to the quality of the input given by the
partners (namely the Care Guide, the respective design of Teacher Trainings,
as well as the quality of the questionnaires and interviews) on the one hand
and that are related to the quality of the processes that can be observed
(the teacher training programmes in each country) on the other hand.
Observations regarding input and processes are not part of this document.
In respect to the output, we are focusing on the evaluation of the respective
countries’ reports (O3_A4 Report on training). The application promises the
following:
It is “expected to demonstrate how teachers can have a greater
understanding of how to connect visual arts with real life issues, and have
a greater understanding and responsiveness to social, ethnic, linguistic,
and cultural diversity if the education they receive focuses on competences
development. Examples of socially engaged art will be utilized to develop
an awareness amongst both teachers and pupils about the relevance of the
work of contemporary artists whose work revolves around issues of social
change, collaboration and justice.” (Annex II-CARE proposal, p.101)
For this phase of the project the Covid-19 pandemic was crucial, as all
trainings had to be set up in a completely new format. All partners managed
this enormous challenge in an excellent way, adapted to the circumstances
and the specific local situations. Some impressions on how the situation was
handled, which online platforms were used and perceived as positive:
Cyprus: “due to the pandemic the training shifted towards remote teaching
through the LMS platform and weekly zoom meetings. So, creating a
professional learning community in this context was a challenge.” (Cyprus
report, p. 12)
Exeter: “Reading the comments, it seems the low levels of communication
were due to the restriction caused by COVID” (Exeter report, p. 13)
Greece: „The social distancing protocols enforced by COVID-19 pandemic
changed the initial plan of face-to-face classes and obliged us to develop
forms of online training sessions. This new form of distance learning allowed
teachers from different areas of Northern Greece to join in the programme.
“(Greek report, p. 2)
Malta: “due to further Covid-19 restrictions where student numbers in each
class had to be drastically reduced due to social distancing. Consequently, all
specialist Art teachers in State primary schools in Malta were reallocated as
‘replacement’ teachers for generalist primary teachers. This meant they could
be sent to different schools from one week to the next. Such a move created
uncertainty; motivation for implementing new curricula was likely to be low.
Moreover, the Education Directorate also instructed teachers not to attend
any CPDs due to the Covid-19 contingency directives.” (Malta report, p. 2)
Our general observation is that the digital tools and platforms taken have
been used adequately and that hybrid learning has been emphasized in all
reports not only as a possible but also as a promising method, a lesson that
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could be transferred to a (hopefully soon) post-pandemic situation. (See
below section “General Recommendations” pp 13.)
Deliverables
Summarizing comparison of the reports through the given structure
A. Training structure and content
[Concise description of the method and practices followed in the CARE
training programme of each country]
Which target groups did participate in the training? How many people were
reached? Are there any differences between the target groups?
Cyprus: 26 people participated and completed the TTP. “Most of the
participants have postgraduate studies and attended professional
development education. Nineteen stated that they have attended in-service
trainings/seminars, 6 hold MA in Art Education, 4 MA related to the arts/
culture, and 2 are PhDs in Art Education.” (Cyprus report, p. 8)
Exeter offered the training programme as an optional study choice for
all trainees on the Primary PGCE at the University of Exeter. 24 people
participated and completed the TTP, of which 15 were trainees and two
withdrawals. “This was offered as a non-accredited programme of learning
with no formal points of assessment, but participation was designed to
enable trainees to provide evidence of their progress towards meeting the
Teachers’ Standards for QTS (DfE, 2012).” (Exeter report, p. 2)
Greece: 47 people participated and completed the TTP. (42 women and 5
men) “36 was generalist in-service, 6 were future generalist teachers and 5
in-service visual arts’ teachers.” (Greek report, p. 2) “The participants were
informed that assessment of their participation in the training programme
and completion certificate award would be based on their active participation
in the sessions, their reflective visual journal (independent activity) and the
planning and implementation of their teaching scenarios on a visual unit
(group activity).” (Greek report, p. 4)
Malta offered a CPD course at the University of Malta. 25 people participated
in the TTP. “2 Primary generalist in-service teachers, 3 full-time MTL Art
teachers, 1 part-time MA Social Practice Arts and Critical Education student,
15 Primary Art specialist teachers, 4 Art teachers at the School of Art.” (Malta
report, p. 2)
Observations:
The target groups vary a lot according to the country and the given
circumstances. However, the majority of the participants were art teachers.
Participation is strongly influenced by the given requirements. Numbers
have increased when the training was linked to a certificate. It makes a big
difference in which context the respective program was offered (university
course, personal invitations, open call, mailing lists, social media networks ...)
Recommendations: Given the fact that each program answers local needs,
expectations and possibilities, we recommend keeping this flexibility, but to
have a clear focus on the core concepts of the project in the future to make
results comparable.
1. Visual diaries: What can we learn from the visual diaries (KPI 3.3)? Do the
		 partners use them as a source for further development?
Cyprus: Four participants created a reflective (visual) diary. “Participants
were also invited to record their reflections on the training using a reflective
visual diary. Most of them combined important keywords with drawings to
show interconnections.” (Cyprus report, p. 5) “Only 4 participants delivered
a reflective visual diary, and 5 submitted the response to art-work handout.”
(Cyprus report, p. 3)
Exeter: Some participants created a reflective (visual) diary. “Participants
were encouraged to maintain a reflective journal/ sketchbook (physical or
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digital) in which to record their learning and ideas for future practice. These
journals provided a source of data and focus for interviews.” (Exeter report,
p. 3) “It was insightful to interview those with reflective journals individually to
discuss these in more detail – this was six of the nine.” (Exeter report, p. 6)
Malta and Greece have also used the method of visual diaries in their
processes. Greece even included illustrations in their report. However, Malta
did not explicitly reflect the method in the report.
Observations:
Reflective (visual) diaries were created in all countries, sometimes the number
of 15 was not reached. Using the diaries, the reflection process during the
interviews was perceived as stronger. However, it could happen that the
diaries will no longer be taken into account afterwards.
Recommendations:
We recommend a strong consideration and reflection of the diaries in the
training and the final process. The diaries, reflected in the respective groups
with the trainers, could be a good base for the further development of the
whole project as they allow a deeper understanding of the participants’
perceptions.
2. Guide (Vella, 2022): Has the guide been helpful? Has it to be revised?
Cyprus: “The training programme was developed according to the guidelines
provided by the Training Guide.” (Cyprus report, p. 2)
Exeter: “The information in the Guide for Output 2, written by the Malta team,
was very useful. Indeed, the Guide was so detailed that it was not possible
to make full use of all its suggestions and references within the 15-hour
timeframe of our training programme.” (Exeter report, p. 5)
Greece: “all based on the common denominator of the material and structure
proposed by the Teacher Training Guide (IO2).” (Greek report, p. 2)
Malta: “The course was based quite closely on the Guide for Teacher Training
Programmes produced by the UM CARE team for Output 2. The overlaps
between VAE, social issues and ESD, focus on art criticism as well as the six
Big Ideas referenced in the Guide were also reflected in the course offered
to participants in Malta. Similarly, the frequent references to contemporary
artistic practices in the Guide re-appeared in the course, although some other
artists and examples that were not in the Guide were also included.” (Malta
report, p.2)
Observations:
All partners developed their respective training program on the base of the
guide. We cannot observe from the reports in which extent the guide was
helpful and whether it was adapted or whether it has to be adapted in the
future.
Recommendations:
We recommend discussing the question of a possible revision before the
publication of the results. (From our perspective as evaluators we assume
that the guide is too long, too theoretical and written in a rather academic
style. We assume that this could reduce its impact.)
B. Summary of participants’ evaluation
[Summary of participants’ evaluation based mainly on their comments, the
interim interviews and the final evaluation questionnaires]
1.
1.
2.
3.

Results of the semi-structured interview based on three questions:
Which are the positive aspects of the training programme so far?
What drawbacks/weaknesses have you observed?
What suggestions of improvement would you make?
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1. Positive aspects of the training programme:
- Cyprus: (Cyprus report, p. 9)
- The content was very well organized and satisfying
- The content included a variety of visual stimuli/ visual information and
practical examples
- Presenters were knowledgeable, dedicated and inspiring
- Exeter: (Exeter report, p. 6-8)
- Resources – e.g., templates, books
- Already using some ideas and resources in classroom
- Exposure to new artworks
- Ideas for teaching and confidence
- Enjoyment / interesting / inspiring – a happy place / space
- Able to access content in own time
- Aligning to own values / the purpose of education (school mismatch)
- Influence on own children / relatives
- Greece: (Greek report, p. 9)
- The organization provided material and competence of the trainers.
- A better understanding of the concepts of sustainable development and its
creative incorporation into their teaching through the visual arts.
- The themes of compassion, solidarity, conservation and public space as
well as the workshops and the interaction and cooperation among them in
groups.
- The plethora and quality of resources offered in the interactive platform.
- Malta: (Malta report, p. 3)
- Content of the course
- Course delivery
- Effects of CARE course on participants
2. Drawbacks and weaknesses of the training programme:
- Cyprus: (Cyprus report, p. 9)
- Training is too long given the difficulties imposed by the pandemic
- More time for group work and more meetings
- Distance learning is difficult for those, who are feeling uneasy with their
digital skills.
- Exeter: (Exeter report, p. 9)
- Not up to date with content (personal concern)
- More interaction – e.g., to discuss ideas
- Not confident / familiar with TEAMS
- Not fully sure about the templates
- Greece: (Greek report, p. 10)
- The pressure of time limitations and the inability to hold frequent
interactions among participants
- The participants prefer face-to-face teaching and cooperation
- Malta: (Malta report, p. 4)
- Quantity of work (too many documents)
- The activities and tasks tended to address physical and collaborative
activities rather than ‘online’ lessons which can be carried out during a
pandemic.
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3. Suggestions to improve the training programme:
- Cyprus:
“Participants found practical application activities most useful. They enjoyed
activities that helped them become familiar with:
- contemporary exhibitions and local and international artists
- methods for engaging children with artworks
- the big ideas of ‘the public’ and ‘public art’
- the concept of sustainability, especially its social and cultural aspect (they
were familiar with the environmental aspect), and the 12 competences
of ESD as presented in the Rounder Sense of Purpose (RSP) framework.”
(Cyprus report, p. 9-10)
- Exeter: (Exeter report, p. 10)
- Knowing what’s happening in the other CARE countries
- More time for discussion
- Current examples of art and ESD projects from school
- Space to share own classroom practice on TEAMS
- Greece: (Greek report, p. 10)
- The extension of the programme or the organization of other training
courses.
- Frequent meetings with ample time frame for interaction among community
members.
- Meetings with artists and opportunities for common activities.
- Malta: (Malta report, p. 4)
- Additional synchronous sessions using ZOOM
- Creation of a group chat outside the course to develop a stronger PLC
- Include more teaching resources for online lessons and activities that are
doable online.
Observations:
All partners conducted semi-structured interviews, based on the agreed
protocol (Cyprus: 6, Exeter: 9, Greece: group interviews, Malta group
interview). Participants answered open-ended questions as well. In general,
the partners mentioned that, due to the pandemic and the associated
switch to online courses, the full potential of the training could not be used.
Nevertheless, the participants were satisfied with the content, the material
provided and the organization. The ideas and impulses were perceived as
fruitful and had a positive impact on the participants.
There were difficulties with the operation of the learning platforms. Due to
the online courses, the time limitations, the preparation of the content for the
online format in relation to the respective theoretical level and complexity,
and the lack of face-to-face interaction were considered as contra
productive.
The participants expressed a wish for an active, networked learning
community, in which the participants can meet regularly for interaction
and opportunities to exchange ideas, teaching practice, examples, etc. In
addition, an online pool was proposed in which resources should be made
available.
Recommendations: The statements and results of the interviews suggest that
the further steps of the CARE program will improve the training. We see the
creation of the Professional Learning Community as an important step that is
already planned for the near future (see Hall, 2022).
2. Results of the questionnaires:
Cyprus: The participants completed very short questionnaires at the end
of the first four meetings and the final questionnaire at the end of the
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training programme: 24 out of the 26 participants responded to the final
questionnaire.
“Participants (see table 1) were very pleased with the content and the
organization of the meetings.” (Cyprus report: p. 3)
Exeter: The participants completed online assessment questionnaire at the
end of the training programme via MS Form: 12 out of the 24 participants
responded to the questionnaire.
Greece: The participants completed online assessment questionnaire at the
end of the training programme via google forms: 42 out of the 47 participants
responded to the questionnaire
Malta: Participants were encouraged to evaluate the training at different
points during the course. Informally, comments were sent by email or on the
university’s VLE.
Observations:
The evaluation through the questionnaires was handled differently in
each country. Making a comparison between the countries appears to be
inadequate and would not do justice to the individual results in this context.
Recommendations:
To make use of the well-elaborated results in a sustainable way, we
recommend that each country uses its respective results as a basis for
developing the concepts for the handbook.
C. Development and submission of teaching scenarios (art units)
[The submitted teaching scenarios (art units) and the preparation of delivering
them in schools (IO4)]
Cyprus: Groups of 3-4 people were created for the development of the artunit. At least one member of the group will later implement the unit in school,
but more group members can implement the unit if they want. Some detailed
examples can be found in the report.
Two tools were integrated in a template: “CARE template for developing VAE
resources and the Framework of ESD-enhanced VAE educator competences
(Pavlou & Kadji in press*) “that the participants would use for the unit
development. “All working groups presented their elaborated unit-plans to
the rest of the group during the 9th online meeting and discussed with their
peers their ideas. Groups are expected to upload and share with the rest, the
finalized unit after the completion of its delivery at school.” (Cyprus report, p.
11)
Exeter: Ideas for classroom activities were discussed and some were carried
out and reported. It was not requirement that the participants design a unit of
work that would feed into IO4. “We decided that there was not scope for this
in the programme and to complete such an activity would not be possible in
the participants’ busy schedules.” (Exeter report, p.12)
Greece: Groups of 4-5 people were formulated to prepare a teaching
scenario based on at least one big idea. “Some of the teachers have already
started the implementation of their teaching scenarios to the degree their
online teaching permits. The whole process of planning, implementation and
submission of the full assignment is scheduled to be submitted at the end of
June, as designated in deliverable ΙΟ4.” (Greek report, p. 17)
Malta: Participants began working on schemes of work that will be
implemented until the end of the academic year 2020/21. Some detailed
examples can be found in the report. (Malta report, p. 7) “Some teaching
scenarios were discussed in working groups of two or three teachers in
order to plan teaching practices collectively and base decisions on joint
experiences.” (Malta report, p. 6)
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Observations:
There are different stages regarding the preparation of lessons. We couldn’t
find any planning of lessons / teaching units in one case, despite the next
output (IO4) is aimed at this.
Recommendations:
The “template for developing VAE resources and the Framework of ESDenhanced competences” (by Pavlou & Kadji) should be shared among the
partners to improve a comprehensive planning of lessons by all partners.
D.Building a Professional Learning Community
[Reference to any initiatives taken for building/organising a professional
learning community, starting with the trainees]
Cyprus: Due to the pandemic the training took place through the LMS
platform and weekly ZOOM meetings. “Two main strategies were used
to encourage a sense of belonging to the group: a) incorporating at least
one group activity during each meeting, and b) maintaining a continuous
communication (email messages, messenger group chat). Group activities,
(collaboration, exchange of ideas on a task and reporting to the plenary) were
successful in building an overall sense of community.” (Cyprus report, p.
12-13) “During the last meeting of the training, participants took the initiative
and suggested expanding the collaboration on a more permanent (after the
project completion) basis, including local teachers as well as other CARE
partners’ participants.” (Cyprus report, p. 13)
Exeter: The platform MS Teams were used for the mini-Professional Learning
Communities. “A few participants contributed to this platform, sharing
resources they had found, activities they had taught or asking questions.
However, it was tutors who were most active.” (Exeter report, p. 12) “It was
rather disappointing that this aspect of the training programme was not more
successful; we thought the participants would enjoy connecting with each
other. It was notable that some of those interviewed noted the challenges of
using Teams.” (Exeter report, p. 12)
Greece: “The factors that contributed to solidifying the determination of
the group and the sense of belonging in the same professional community
were: a. the continuous warm and regenerative communication among
group members (emails, forum), b. meetings in small groups, c. synchronous
sessions, and d. the specially designed interactive platform CAREfull that
will continue to serve as the bridge of communication and the stage for
dissemination of ideas, information and activity among members.” (Greek
report, p. 17)
“The groups’ suggestions and the whole material of their applications will be
uploaded in full onto the platform for promotion and reward, for feedback
and future use by other teachers.” (Greek report, p. 17) In addition, the
participants have decided to meet regularly on a monthly basis. “The purpose
is the dissemination of new themes and ideas, the organization of workshops
and mutual activities.” (Greek report, p. 18)
Malta: “The social interaction available through the university’s VLE as well
as other modes of interaction like e-mail offered participants fast access to
information about course material or logistical issues.” (Malta report, p. 8)
The VLE offered a personalised form of learning like responses that lecturers
gave to participants’ comments and ideas. “The possibility of reading and
commenting on other participants’ pedagogical ideas presented practical
alternatives for teaching practices and sharing plans and creative activities.”
(Malta report, p. 8)
Observations:
An online PLC was established in all countries. Despite a few usability
problems, the platforms were well received. The intensity of exchange
depended on the trainees and their motivation to take part. In some cases,
the tutors delivered most of the content, what may be due to the lack of faceto-face time between the participants. The results of the interviews show that
an extended PLC is even requested (see above).
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Recommendations: When creating the PLCs, attention should be paid to
ease their use. They could provide a joint pool of resources such as teaching
materials, information on the Big Ideas and examples from artists. New
innovative opportunities for exchange among the participants should be
developed in order to encourage engagement in the PLC.
E. Participants’ response: A Summary
[Summary of the results in accordance with the objectives of the training
programme]
Cyprus: “It helped them understand sustainability concepts and their
integration in Visual Arts Education. They appreciated the practical parts of
the training and the interaction with their peers, and the examples of good
practice provided by the trainers. Participants also commented positively on
the wealth of resources made available to them on the platform.” (Cyprus
report, p. 13)
Exeter: “develop knowledge and understanding of the Seoul Agenda and
UNESCO’s 17 Goals for Sustainable Development, with particular attention
to their respective relevance to primary-aged children’s learning. To promote
understanding and appreciation of VAE as a vehicle for transdisciplinary
learning, critical thinking and socio-cultural development, with particular
emphasis on the role and value of contemporary art. To draw on a four-pillar
model of ESD that promotes the notion of active participation in a process
of social, environmental, economic and cultural change that is necessary
to ensure a sustainable present and future. To support engagement and
collaboration through the fostering of Professional Learning Communities.”
(Exeter report, p. 13-14)
Greece: “Participants gained access to a wide pool of knowledge through
the visual arts, managed to associate the artistic and cultural depot with
sustainability, complying with the four main pillars and the 17 SDG of
UNESCO.” (Greek report, p. 18) The “participants had the opportunity to
be practically involved in cooperative group activities and artistic creations”
(Greek report, p. 18) and the “dissemination of the principles and goals of the
programme constitutes the onset of an essential alliance between primary
and tertiary education.” (Greek report, p. 19) The biggest achievement is
the “cooperation among participants and between participants and trainers,
which contributed to the creation of a professional learning community based
on visual arts and sustainability.” (Greek report, p. 19)
Malta: “The artists’ templates prepared by the University of Malta and
partners for IO2 proved to be popular, and many participants claimed that
they had attempted to merge the principles of VAE and ESD.” “The course
offered participants the possibility of developing pedagogical abilities that
facilitate the implementation of the principles of Sustainable Development
in VAE.” “Many participants stated that VLE made the creation of an online
community possible while group discussions were considered to be a
valuable outcome of the course.” (Malta report, p. 8)
Observations:
Overall the participants stated that the TTP helped them to understand
sustainability concepts and their integration in Visual Arts Education in a
better way. All agreed that the basis for a PLC has been created and by
this the opportunity to share resources and maintain cooperation among
participants.
Online teaching formats
Which platforms were used at all, how was the experience with them?
Cyprus used the LMS Platform, Moodle Platform hosted by the University
and ZOOM. The participants could access the meetings, presentations,
video-recorded past meetings, suggested resources and tools trough the
platforms. They were also able to interact and exchange ideas through
asynchronous activities and fora. (Cyprus report, p. 2)
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“Positively commented was the wealth of resources that was made available
on the platform.” (Cyprus, p. 13)
Exeter used the Virtual Learning Environment (VLE) by the University and
MS TEAMS for the six mini- Professional Learning Communities) All contend
was delivered in form of asynchronous lectures, self-study activities and
discussion fora and was made available for each topic from the start of
the designated week and the trainees were able to revisit topics as they fit.
(Exeter report, p. 3
“All of the participants appreciated having the learning content in an
asynchronous format.” (Exeter report, p. 8)
Greece used the interactive platform CARE.full, especially created for
the programme and ZOOM. The participants have ongoing access to the
contents and all relevant information and material of the programme. The
platform hosts the synchronous sessions and a wealth of material. (Greek
report, p. 2)
Malta used the Virtual Learning Environment (VLE) by the University for the
online asynchronous training. (Malta report, p. 5)
“While acknowledging the limitations of online courses, its advantages
were highlighted, with one participant claiming to have encountered lots of
advantages.” (Malta report, p. 5)
Observations:
The partners used different online teaching formats depending on their
possibilities and existing concepts at the university. However, ZOOM and VLE
provided by the two universities are two of the most popular tools as well as
individual communication via email, messenger etc.
Recommendations:
We recommend collecting the material, e.g., regarding artworks, used in
teaching already now, and to make it available to the PLCs. As mentioned
above, the online teaching formats should be kept as simple and accessible
as possible. An introduction for those participants with deficits should be
planned.
Big Ideas
Cyprus: Big Ideas that were used in the TTP: The Public, Ecological Literacy,
Identity
Exeter: Big Ideas that were used in the TTP: The Public, Ecological Literacy,
Compassion, Diversity, Conservation and Change, Regeneration
Greece: Six big Ideas were presented and discussed through concrete
examples of artists in Greece and abroad during Synchronous Sessions.
(Greek report, p. 3) The Public, Ecological Literacy, Regeneration,
Compassion, Diversity, Conservation and Change.
Malta: Big Ideas that were used in the TTP: The Public, Ecological Literacy,
Compassion, Diversity, Conservation and Change, Regeneration, Alternative
Pedagogies for ESD and VAE, Professional Learning Communities &
Collaborative Lesson Study
“Big Ideas provided a broad backdrop for teachers to develop pupils’
meaning-making and creative strategies around research on artists and
contemporary artworks (Sakatani & Pistolesi, 2009).” (Malta report, p. 2)
Observations:
All Participants used a variety of Big Ideas in there TTPs. The following were
particularly popular: The Public, Ecological Literacy, Compassion, Diversity,
Conservation and Change, Regeneration. Some trainees integrated the Big
Ideas into their lessons. (Greek report, p. 12; Malta report, p. 6) Overall, it can
be said that the Big Ideas are an important element of success.
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General Recommendations
Partners’ activities
Due to the situation under pandemic conditions preventing real meetings,
hardly any valid statements can be made on assessing partners’ activities.
The online meetings that were held were too short and too presentationoriented for a deeper insight to be gained. Taking these limitations into
account, we can nevertheless state that all partners have driven the project
forward on the respective local level with the greatest commitment possible.
The corresponding descriptions in the country reports regarding organisation,
implementation and content structure are very convincing.
From our point of view, it would have been desirable to have been involved
not only in respect to a summative evaluation (i.e., after completion of the
measures) but also in respect to a formative evaluation (giving support to the
measures).
CARE Trainers
We recommend to train CARE trainers to develop an overarching concept
(narrative) and to compare the four countries and draw conclusions. The
first steps have been taken to ensure that the trainers from the individual
countries can participate in the partners’ workshops.
Working with contemporary artists
Three workshops with guest artists and one master class were held in
Greece. “Workshop with the artist/researcher Anna Bonarou offering a
teaching approach of weaving as an artwork, cultural artefact and medium of
cultural interactions. Links with the targets of SD, VAE and the curriculum.”
(Greek report, p. 3) Also the “artists’ templates prepared by the University
of Malta and partners for IO2 proved to be popular, and many participants
claimed that they had attempted to merge the principles of VAE and ESD.”
(Malta report, p. 8). We see this as an element of success and recommend
developing a pool for materials with comments and tips to be provided as
a resource for all partners and that can provide a solid ground for the final
publication. Intensified communication with one another could improve the
training as well.
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