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Introduction
This report establishes a framework for developing
teacher education programmes on visual art education
(VAE) that are infused with principles of Education
for Sustainable Development (ESD). It is intended for
researchers in art education, policy makers, educational
authorities, pedagogical institutions and other
stakeholders involved in teacher education.
Some of the acronyms frequently used in the report are
the following:
ESD: Education for Sustainable Development
SDG: Sustainable Development Goals
SS: Sustainable Development
VAE: Visual Arts Education
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Part I
Part Ι presents a general Guide that is adaptable to a
variety of teacher education programmes in different
contexts. It provides academic knowledge based on
literature on teacher education and proposes ideas
and issues related to content in teacher education
programmes in order to support teachers in their delivery
of innovative pedagogies in art education.
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PART Ι

Guide for Teacher Training
Programmes

RAPHAEL VELLA, CENSU CARUANA, ISABELLE GATT and
CHARMAINE ZAMMIT
The purpose of Part Ι is to provide stakeholders, art educators and policy
makers with some recommendations about implementing a teacher
education programme in Visual Arts Education (VAE )informed by the
knowledge, skills, attitudes and values of ESD. This Guide is meant as a
flexible framework that can be adapted to the social, cultural and environmental realities and curricular structures that exist in different countries.
The first section of the Guide explores significant overlaps between VAE,
social issues and ESD. The next section gives an overview of key ESD
principles that are relevant to the primary curriculum. This is followed by
several examples of contemporary art and artists who work on themes
related to different SDGs, divided into categories to facilitate application
in teacher training programmes. Different models of art criticism that can be
employed in curricula that combine VAE and ESD are also suggested. The
fourth section goes into more detail about how the goals of VAE and ESD
overlap with each other and can be integrated within the context of Initial
Teacher Training (ITE) programmes, presenting objectives for a framework
on ESD-enriched VAE. Six big ideas that are considered to be core components of such a programme for teachers are then described, followed by a
section that briefly discusses modes and suggested duration of teaching
such a framework. The final two sections of the Guide discuss professional
learning communities, ways of developing collaborative strategies for VAE
and offer some suggestions about assessing training programmes.

1.1 Art Education and Real Life Issues
One of the key 21st century documents on arts education is the Seoul
Agenda, developed during UNESCO’s Second World Conference on Arts
Education held in Seoul in 2010 and endorsed unanimously by UNESCO’s
General Assembly in 2011. In its preamble, the Seoul Agenda promotes the
idea that arts education has an important role to play in the constructive
transformation of educational systems that are struggling to meet the needs
of learners in a rapidly changing world characterized by remarkable advances
in technology on the one hand and intractable social and cultural injustices
on the other. Issues that concerned the International Advisory Committee
included but were not limited to peace, cultural diversity and intercultural
understanding as well as the need for a creative and adaptive workforce in
the context of post-industrial economies. Equally, participants agreed that
arts education can make a direct contribution to resolving the social and
cultural challenges facing the world today (Seoul Agenda, 2010, p. 2).
This preamble echoed “reconstructivist” and multicultural conceptions of art
education that were debated during the last fifteen years or so of the 20th
century (for example, Efland, 1990). In place of ‘art for art’s sake’, a
reconstructivist art education promoted interdisciplinarity, critical thinking
and the use of art as a “tool for the analysis of social conditions and
values” (Siegesmund, 1998, p. 203). A reconstructivist rationale for art
education suggests that an exclusive focus on self-expression is too limited
because it explores the individual’s imagination at the expense of a solid
contextualisation of education in societal needs and aspirations. Similarly,
the Seoul Agenda transcends the dichotomy of individual autonomy or social
reproduction to explore how the role of arts education in society can be
consolidated. The Agenda’s third and final aim fosters the use of arts
education to “contribute to resolving the social and cultural challenges facing
today’s world” (p. 8). This aim’s strategic actions included the promotion of
“the holistic social, cultural and economic development of societies”, the
recognition of “the restorative dimensions of arts education in post-conflict
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and post-disaster situations”, a focus of arts activities on “issues such as the
environment, global migration, sustainable development” and the fostering of
“global citizenship” (pp. 8-10).
These strategic aims also reflect the ESD model described in section 2 of
this Guide: a four-pillar model that promotes the notion of active participation
in a process of social, environmental, economic and cultural change that is
necessary to ensure a sustainable present and future. It is recommended
that teacher education programmes informed by the philosophy of CARE
should avoid tokenistic approaches that present sustainable development
as yet another ‘theme’ in artistic activities carried out with pupils in primary
classrooms. Instead, teacher education programmes are encouraged to
present art and sustainable development as interlinked modes of social
action, sharing significant concerns with real life issues, goals and contexts.
This is evident in some ESD competences that correlate well with practices
and pedagogies in art education, such as collaborative and critical thinking
skills and self-awareness. Connections between ESD and VAE can also be
explored via the work of contemporary artists, especially those involved in
participatory practices. The notion of ‘shared ownership’, which runs counter
to the idea of ‘self-expression’ referred to earlier as well as the conventional,
patriarchal idea of the ‘individual genius’ in art, is based in pedagogical
processes of dialogue and negotiation of meanings and experiences. It is
also part of a broader strategy leading to the possibility of ‘global citizenship’,
facilitating a balance of individual and common goals as well as a deeper
understanding of engagement and social justice.

1.2 The place of ESD in the Primary Curriculum
1. ESD enables learners to develop the knowledge, skills, attitudes and
values required to become active participants, individually and collectively,
in decision-making processes, both at local and global levels that will
improve the quality of life of present and future generations. While all
curriculum material needs to be age appropriate, the definition is an
invitation to move beyond knowledge into action. Such actions are
understood to be both at an individual level and at an organisational level,
in this case the school.
2. The model of ESD being here promoted is not to include ESD as a slice
of the pie of competing curricular subjects, but as a strong foundational
structure for all subjects, including the arts. Nevertheless, this framework
focuses specifically on the imbrications of VAE and ESD.
3. SD has adopted a four pillar framework that encompasses the economic,
social, environmental and cultural pillars. Within such an understanding,
the often “privileged” economic pillar in many educational systems needs
to shrink, and allow more space for the environmental and social pillars to
find their place, within a context that is sensitive to intangible aspects
such as values, customs, rituals and life patterns. Here the arts are a
fundamental part of the cultural pillar, which when reflected at school level
translates into offering all students the opportunity to actively participate
in arts practices. According to Hawkes (2001), inevitable outcomes of this
cultural pillar are creativity, engagement and wellbeing.
4. Within such an understanding the learner’s environment, both within and
outside the school, becomes a fundamental teaching resource that is
locally relevant and culturally sensitive.
5. Within such an understanding primary school teachers and others
having an educational role within the school are invited to structure
learning experiences around the identification and resolution of
environmental and social issues that equip and empower learners with
problem solving and decision making skills.
6. The challenge is to promote a system based approach within an
often compartmentalised system, yet the primary school, with less rigid
boundaries than most secondary schools, is in a privileged position to
blur such boundaries, and invites learners to develop a holistic view of
-10-

their surroundings, i.e. an interaction of aesthetic, environmental,
economic, political, technological, cultural and societal perspectives.
7. ESD, intercultural education, and innovation and creativity can effectively
be woven into arts education, with the right support structures and
training.
8. It is acknowledged that ESD deals with complex issues that threaten
sustainability. Here VAE can be an important tool in dealing with
complexity, as well as expressing the contradictions of the current
dominant paradigm, beyond the technological fixes. Visual and
participatory arts in particular have the power to transmit and express
such complexity and contradictions in a way that arrives at the heart, that
liberates the voice, expression and creativity of students, inviting them to
reflect critically and act accordingly (Illeris, 2017).
The next section will study how contemporary artistic practices and art
criticism can address different Sustainable Development Goals, focusing on
examples that can be integrated into teacher education programmes.

1.3 Contemporary art, art criticism and sustainable
development
1.3.1 Contemporary art and sustainable development
While the relationship between sustainability and art goes back several
centuries, contemporary artistic practices tend to focus more explicitly on
topical concerns related to social justice and ecological issues. Many of the
17 SDGs listed by UNESCO are frequently alluded to in the work of artists
around the world today. It is crucial that VAE moves with the times and
reflects the kinds of ideas that are expressed in contemporary debates about
art in the social realm. Unfortunately, this social and political dimension of
contemporary art is not always echoed sufficiently in actual art classrooms;
hence, CARE recommends that the teaching of art in the primary sector
engages with artistic practices that promote a concern with environmental
issues, social injustices and cross-cultural understanding.  
There exists a wealth of research in the field of art education that points us
in this direction: literature about global civic engagement, change and arts
education (Shin 2017; Mateus-Berr & Reitstätter 2017); community, local
heritage and identity, landscape and education (Coutts & Jokela 2008);
arts education and social justice (Quinn, Ploof & Hochtritt, 2012; Stone
Hanley, Noblit, Barone & Sheppard, 2013); arts education and sustainability
education (Hunter, Aprill, Hill, & Emery, 2018).  
Art and Activism
It is important for educators in the primary sector to be informed about the
political activism of many contemporary artists. This can be seen as a first
step towards appreciating the significance of UNESCO’s 2030 Agenda, which
requires us to act not only at national policy and budget levels but also at
grassroots levels. From a pedagogical perspective, such artistic strategies
serve as models of social justice as well as decision-making skills leading to
the improvement of the quality of life.
Example 1: Chinese artist Ai Weiwei’s Sunflower Seeds, made of millions of
tiny porcelain seeds spread around Tate Modern’s Turbine Hall in 2010-11,
combines the simple beauty of handicraft with a focus on the significance
of each individual in bringing about change. About this installation, curator
Juliet Bingham wrote: “Each piece is a part of the whole, a commentary on
the relationship between the individual and the masses. The work continues
to pose challenging questions: What does it mean to be an individual in
today’s society? Are we insignificant or powerless unless we act together?
What do our increasing desires, materialism and number mean for society,
the environment and the future?” (Tate 2010) Related to 2030 SDG 16: Peace,
Justice and Strong Institutions
Example 2: Banksy is a British graffiti artist who often creates images on
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walls in public spaces. Like other street art based in cities and other urban
environments, many of Banksy’s striking images draw attention to political
and environmental issues. His piece in the Welsh steel town of Port Talbot, for
instance, shows a boy being showered by ash emanating from a fire. Street
art like Banksy’s can be used with pupils to demonstrate the use of art as a
form of advocacy as well as techniques like stencilling. Related to SDG 3:
Good Health and Well-Being and 11: Sustainable Cities and Communities.
Art and ecology
Many contemporary artists address ecological issues very directly in their
work, and primary teachers can use such works as cross-disciplinary bridges
that connect a variety of themes and integrate different fields of study.
Apart from any aesthetic benefits that are reaped through the conservation
of landscapes (evident in the work of landscape painters for a number of
centuries), contemporary artists, photographers and many others also
frequently portray other dangers associated with environmental degradation:
negative effects on community life, loss of indigenous knowledge, land
grabbing, anthropocentric instrumentalisation of nonhuman life, and so on.
Example 1: The Danish-Icelandic artist Olafur Eliasson produces installations
that encourage people to reflect about environmental and other related
issues. In 2018, he installed several large blocks of glacial ice from Greenland
in London, where they were left to melt. Called Ice Watch, the installation
raised awareness about climate change amongst many members of the
public. In the Venice Biennale of 2017, Eliasson’s Green Light – An Artistic
Workshop encouraged visitors to assist asylum seekers and migrants to work
on the production of sustainable LED lights made of recycled materials to
promote an understanding of links between sustainability, civic engagement,
education and inclusion. Related to 2030 SDG 13: Climate Action and 10:
Reduced Inequalities
Example 2: Nyaba Leon Ouedraogo is a documentary photographer from
Burkina Faso whose images reveal the poverty and serious ecological issues
that he experiences in different parts of the African continent. His The Hell
of Copper series, produced in 2008, depicts a computer cemetery in Accra,
Ghana, where old imported computers are disassembled and burned to
extract copper in an environment that is made very dangerous by the toxic
substances emitted during the burning process. Related to 2030 SDG 8:
Decent Work and Economic Growth and 1: No Poverty
Sustainable and recycled materials in art
Many contemporary artists critique global consumerism and waste in their
artworks, often recycling discarded materials to turn them into art. Recycled
or sustainable art projects for children are a popular way of producing
unusual creative pieces and simultaneously disseminating knowledge about
the importance of changing lifestyles in order to reduce global consumption
rates.
Example 1: Born in Italy, Bettina Werner works in a colorized salt technique
she developed, producing colourful textural works that avoid the use of
more conventional art materials like paper. Known as the ‘Queen of Salt’,
Werner has helped to popularise an unusual medium that was historically
important for other reasons: as a form of currency. Related to 2030 SDG 12:
Responsible Consumption and Production
Example 2: El Anatsui is a Ghanian artist who produces large-scale
installations made of waste materials like nails and bottle caps. His works
often resemble vast, hanging fabrics and make reference to different African
traditions, such as Ghanian woven ‘kente’ cloth and Nigerian ‘adinkra’ dyed
cloth. Related to 2030 SDG: Responsible Consumption and Production
Gender Equality
Women around the world face several challenges related to poor or unfair
employment conditions, limited participation in decision-making, difficulties
associated with child care and career advancement and inequity in pay.
Works by contemporary artists often challenge prejudices and structural
limitations related to gender and work, promoting gender equality, diversity
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and women’s empowerment.
Example 1: Mónica Mayer is a Mexican artist who is associated with
feminism in Latin America and internationally. Her collages, drawings,
interactive installations and performances often engage the audience with
issues of female identity and gender-related problems like domestic violence.
Produced in 1978, her early performance El Tendedero (The Clothesline) gave
women in Mexico City a voice by asking them to write a statement on a little
pink sheet of paper in response to: “As a woman, what I dislike most about
my city is…” The small notes were then hung on a clothesline for all to read.
Related to 2030 SDG 5: Gender Equality
Example 2: Japanese artist Tomoko Sawada produces photographic
self-portraits to engage with local traditions related to female identity,
matchmaking and the relationship between clothes and public perceptions
about individuals. In her 2001 series OMIAI she was photographed in different
women’s clothes to highlight the ways women’s physical appearance is
judged in her (their native country. Related to 2030 SDG 5: Gender Equality
1.3.2 Broad approaches to artistic and visual practices
A broadening of the parameters of VAE has been evident for several years,
at least since the field of ‘visual culture’ began to incorporate media studies,
digital technologies and their relations with class, gender, consumer and
other identities in analyses of the visual field (Mirzoeff, 1999) and in the
teaching and learning of art. Artists associated with earlier movements like
Fluxus also sought to link art with the everyday, blurring differences between
art and life. This move away from the notion of ‘high art’ has not only been
evident in recent contemporary artistic practices but is also particularly
relevant in an approach to VAE informed by the principles of ESD, for these
reasons (amongst others):
Linking art to other visual fields
The work of contemporary artists often cuts across disciplinary boundaries.
CARE should aim to broaden children’s understanding of art by linking
the subject to related fields like fashion, urban planning, architecture, new
technologies, and so on. These areas have artistic, social as well as SD
dimensions.
- For example, the creative dimension of fashion (related to design
possibilities, textures, uses of different materials, colours, etc.) can be
counterbalanced by issues of sustainability (ecologically friendly and
recycled materials, sustainable and equitable methods of production, cheap
labour, consumerism and waste, etc.).
- There are many educational benefits involved in VAE lessons that revolve
around urban planning. Learners understand the history and changing
meanings of public spaces such as squares in towns and cities, the impact
of the visual arts in urban environments, or the possibility of re-imagining
(and improving) city centres through the integration of green or more
accessible areas and other creative ideas in drawings and threedimensional designs or constructions. At the same time, learners are
introduced to challenges to the sustainability of communities due to
uncontrolled expansion or gentrification, issues of land use, CO2 emissions,
and so on.
- While architecture has been associated with other visual arts and design
for a long time, its links with SD have become more significant in recent
times. Learners appreciate the importance of visual harmony, natural forms
in architecture, the beauty of geometric forms, the impact of climate on
types of buildings, the relationship between public and private buildings, the
use of sustainable building materials, etc. VAE can make learners aware of
their spatial environment and the efficient use of resources.
- The widespread use of new media and social networks in contemporary art,
such as digital media and the internet, bear witness to the fact that art
tends to reflect technological developments that are taking place in the
world. While learners in VAE need to be introduced to the use of digital
-13-

photography, video and other possibilities in artistic outcomes such as
digital storytelling (Pavlou, 2020), they also need to learn to appreciate the
long-term environmental consequences of the manufacture and disposal of
electronic goods, particularly in developing countries.
The relevance of place
Teachers involved in VAE can develop collaborative projects like installations
that focus on site-specific thinking and the reuse of objects and sustainable
materials. Such projects can focus on the democratisation of culture in
community settings and help learners to appreciate relationships between
local, regional and global dimensions of the environment and art. Sitespecificity in contemporary art draws attention to connections between
creative work and social, environmental and political contexts, while
participatory processes in art education underline the value of egalitarian
dialogue in the promotion of more equitable societies (Coutts & Jokela, 2008).
Instead of presenting art as a universalising endeavour that can be located in
any neutral space such as a museum, VAE should inspire learners to explore
the local and cultural significance of place and the changing meanings of
artefacts as they are shown in different places and communities.
1.3.3 Art Criticism and Sustainable Development
Teachers act like art critics when they discuss and evaluate the qualities of
works of art in class, and pupils also communicate their (or others’) ideas
about art when they respond to artworks they are shown. Criticism carried
out in class may often focus on aesthetic values related to formal qualities
such as colour, composition, texture and so on, but a broader grasp of
art and its social significance can be achieved if one takes into account
interpretive, evaluative and even ethical dimensions of an experience of
art. Exchanges about artworks conducted in primary classrooms can help
to develop an awareness of personal, structural or community-based
perspectives on meaning-making. In Art as Experience (2005), for instance,
John Dewey discussed art and criticism as being reflective of social and
environmental contexts relative to a work’s making, rather than a priori
meanings and standards. More recently, various models or ideas about the
possibilities of art criticism have been employed in VAE contexts. Below are
a handful of examples:
The Feldman model
The work of Edmund Burke Feldman (1994) on art criticism has been
influential in educational environments, given the relative simplicity of the
Feldman model. This model of criticism revolves around four stages of
description, analysis, interpretation, and evaluation, based respectively on a
work’s visual qualities, design principles, possible meanings and comparative
evaluation of merits. From a verbal description and analysis of facts aided
by questions about colour, light, shape, and so on, we move to deeper,
more open-ended questions focused on interpreting and comparing the
kinds of evidence an artwork confronts us with. While it is clearly possible
for educators and learners to explore and ask questions about the works
referenced earlier in 3.1 through the lens of this four-stage model, it has been
described as a subject-centred response to works of art. (Hickman, 1994)
and it is important to highlight more socially-driven forms of criticism that can
contribute more effectively to a project like CARE.
Combining form and context
Pavlou (2015) has provided a re-interpretation of Feldman’s model. Factual
inquires include the description and analysis steps of Feldman’s model and
Interpretive inquiries include the interpretation step of Feldman’s model
but with a ‘twist’. Interpretive inquiries also include contextual research/
information and this is a way to bring formalism and contextualism together.
This method is not actually presented as a two-step model but as a process;
viewers can start with factual inquiries, move on to interpretive ones, come
back for more factual inquires and then perform again interpretive inquiries.
The process concludes when viewers are satisfied with their interpretation.
Criticism for Artful and Critical Thinking
While we know that talking about art helps learners to think, thinking is not
simply an ability. Rather, according to Tishman & Palmer (2007), educators
-14-

need to engage their learners with thinking dispositions, such as when they
encourage the young to be open-minded in their attitudes towards others,
or curious about various things in life. This “artful thinking” combines an
ability to look at different points of view with an inclination to use this ability
regularly and in different contexts. In an ESD-informed approach to VAE,
this combination of different thinking dispositions like ‘exploring viewpoints’
and ‘comparing and connecting’ is especially useful, for instance, when one
discusses holistic processes like systems thinking.
Broome, Pereira & Anderson (2018), on the other hand, refer to critical
thinking as the main justification for considering art criticism as a crucial
component of the entire art education curriculum. Given that criticism
serves to improve learners’ critical thinking skills, it can benefit all
aspects of the curriculum and simultaneously form the basis of a socially
reconstructive approach to VAE. Learners are taught “to engage in affectively
informed immersion, reaction and response, description, formal analysis,
characterisation, interpretation and evaluation, as strategies to support
their critical thinking” (pp. 273-74). From an ESD perspective, the challenge
for teachers is to explore works like those by Olafur Eliasson in order to
promote critical thinking about relevant sustainable development goals,
and simultaneously avoid a prescriptive pedagogy that potentially restricts
learners’ interpretations. Art criticism that revolves around ESD topics should
not be about finding the correct interpretation but about providing learners
with opportunities to analyse things carefully, make connections and take
informed decisions.
Stimulating Caring Attitudes through Art Criticism
How does a teacher inspire a sense of empathy and care in relation to
photographs like Nyaba Leon Ouedraogo’s The Hell of Copper (2008)
described earlier? How can art help to cultivate a more ethical approach to
sustainability goals? Inspired by the work of Nel Noddings on care in schools
(Noddings, 2005, for instance), Broome, Bobick, Ruggiero & Jesup (2019)
support an art curriculum that focuses on themes that engage with big ideas
related to care and acceptance of otherness. Apart from thematic instruction
and dialogue, they support cooperative work in art classes as well as the
modelling of caring behaviour by teachers.
In Vella (2018), learners’ caring attitude towards artworks and their themes
is also transferred to the field of art curating. By collaborating on and
discussing works of art (their own as well as those produced by artists),
learners develop different dialogic skills: the ability to think of dialogues or
connections between works of art and other objects, dialogues between
various curatorial strategies and dialogues with publics who encounter
displays. These skills lead to the etymological meaning of the word ‘curate’
(meaning ‘care’), whereby learners develop a sense of empathy towards
others’ perspectives on art and society.
Art criticism helps learners to articulate their ideas and feelings about things
they observe and themes or big ideas brought up by teachers in class.
Ideally, it should reflect principles of sustainability in the kinds of knowledge
that are generated through art as well as learner-centred and transformative
pedagogies such as collaborative strategies and the use of real-world
contexts. For instance, questions about works of art that facilitate ESD
teaching can:
- Connect works of art from other cultures to the value of respect for cultural
diversity
- Connect landscapes to the importance of conservation and natural resource
management
- Connect artistic harmony and balance in art to ecological perspectives
- Connect community art projects to the value of collaboration and peace
- Connect urban scenes to issues of democracy, social justice and poverty
alleviation
- Connect themes of conflict and tension to responsibility, gender equality
and future thinking
- Connect specific artistic media (like paper) to sustainability and care for the
environment
-15-

It is clear from these examples that teachers’ competences also need to
combine VAE dispositions with ESD dispositions and values. The following
are examples of considerations and guiding questions that can be used to
develop ideas about the use of art criticism amongst educators:
- Consider the use of natural materials in a contemporary artwork (for
example, a work by Andy Goldsworthy). Do you think the artwork’s meaning
would change if a more conventional medium like paint on canvas were
employed by the artist?
- Study the work of a contemporary artist who makes ample use of trash
as an artistic medium (for example, the Australian artist Marina DeBris’
garments made of rubbish). How can we reconcile beautiful artefacts
with the ugliness of land and marine pollution? How would you connect a
description or analysis of the work’s formal qualities with an interpretation of
the work’s more critical side?
- Look at an example of ‘green architecture’, for instance, Renzo Piano’s
California Academy of Sciences in San Francisco, which has a ‘living roof’
that captures rain water and provides insulation. How has the architect
combined the multiple functions of the site with the requirements of
sustainability and aesthetics? How would you suggest changing your
school architecture to make it ‘greener’?
- Study some illustrations by Irish artist Laura Callaghan, who draws very
detailed and vibrant images of contemporary women of different ethnicities
surrounded by modern paraphernalia. Look at a single character in one of
Callaghan’s illustrations and describe her appearance and clothing in detail.
How would you describe this woman’s character? Can you imagine a day in
this woman’s life?
- How can we interpret the meanings of community art in different contexts?
Consider the painted Las Palmitas neighbourhood in Pachuca, Mexico. In
2015, the walls of the homes in this neighbourhood were re-decorated by a
street artists’ collective called the German Crew, who worked with residents
to change a poor, working-class area into a colourful place. Look at photos
of the town before and after the work carried out by the muralists. How
do you think projects like these can help to change residents’ lives? Can
colour and community art help to reduce social problems like crime and
bring people closer together?
In the next section, we will look more closely at objectives and competences
that can be used to develop a general framework for implementing ESDenriched VAE programmes in teacher education or continuous professional
development courses.

1.4 Teacher Education Programme Framework
National contexts and institutional providers of teacher education
programmes present a variety of philosophies, practical experiences and
approaches to effective teaching and learning strategies. More specifically,
different contexts may also present a diversity of considerations and
philosophies about effective teaching of art at primary, secondary and
post-secondary levels (for instance, the reconstructionist trend referenced
earlier). Such considerations may also be governed by the relative status of
the subject in national curricula as well as perspectives about the identity
of effective teachers of art. The factors that shape an art teacher’s identity
can be both external (professional image, role and identity) and internal
(individual personality, creative and pedagogical skills, self-reflexivity) (Määtä
& Uusiauuti, 2013). The infusion of ESD in the field of VAE can contribute
positively to both external and internal factors, creating bridges with the
goals of other teaching staff within the same institution and beyond by linking
art with non-arts subjects. In a study concerning teachers’ perspectives
of sustainability education and their views about connecting VAE and ESD
(Emery, 2013), teachers highlighted the arts as a pedagogical ‘way in’ for
children to connect with inclusive thinking and sustainability. By connecting
ESD and VAE themes through activities in the school yard or through the use
of recycled materials, children are involved in decision-making, problemsolving and creative thinking skills. Another study referring to the Eco-schools
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programme (Özsoy, 2016) engaged students in choosing objects or images
they valued such as animals, plants or a memory to create small artworks,
promoting critical thinking and the value of different points of view, embracing
multiple thoughts and experiences. These examples show how the goals of
ESD and VAE can be interrelated.
While primary generalist school teachers and visual art educators/specialised
art teachers are encouraged to use visuals and images as part of their
lesson planning and implementation, not enough training is given to teachers
in selecting images that are coherent with the paradigm of development
that they want to transmit. The Oxfam (2019) guide for teachers on the
sustainable development goals, in suggesting practical ideas for embedding
the SDGs across the curriculum, highlights the role of art and design to
“investigate how global issues and themes linked to the SDGs such as
peace, conflict and justice are represented in art. (SDG 16). Furthermore, it
suggests using art as a “means to express opinions, ideas and wishes about
the future of our environment – taking inspiration from artists such as Banksy,
Mathilde Roussel, Moses Ochieng and Marina DeBris”, adding that learners
“could send their ideas and plans to their local government representative
or planning department. (SDGs 7, 11, 12, 13, 14 and 15)”. Others such as
Reid (2017) give concrete examples of how arts, including visual arts, can
be linked with each SDG one by one. One suggestion includes linking the
SDGS with Fair Trade and Arts. Fair trade is a topic that is increasingly taken
upon by Maltese primary schools, both through past projects such as Global
Action Schools, as well as through the successful Eko Skola programme.
Fair Trade is included as a case study within teacher training courses at the
University of Malta, while various partnerships between schools and NGOs
promote fair trade. However, the interweaving of the cultural and artistic
aspects with the social justice aspects of fair trade requires more emphasis in
such programmes.
1.4.1 Framework Objectives
Below, some general objectives for linking VAE with ESD for educators are
expanded upon.
Becoming sensitive to the visual, tactile and spatial world
A key objective for in-service and pre-service teachers involved in VAE is
related to the importance of making learners sensitive to the visual, tactile
and spatial world. Sensitivity refers to a form of perception that is essential
as a first step before we can analyse, respond artistically to or interpret
various sensory and conceptual stimuli. Sensory observation helps pupils to
engage with the physical world by holding natural and human-made objects,
recognising colours, exploring sounds in urban and natural environments,
discriminating between various aspects of the visible world and visiting
places outside one’s home or school such as heritage sites and parks or
gardens. On a broader level, this perceptive ability is relevant in the child’s
education as a whole and is applicable to other primary curricular areas, such
as language development, geography, science and so on.
ESD can contribute to pupils’ sensitivity and analytic skills through its
emphasis on systems thinking, which is about understanding how different
elements in the world are linked and interact with one another. ESD teaches
pupils to develop a systemic way of thinking, understanding patterns and
connections between different things. Systems thinking links the local with
the global, teaching pupils about how each individual participates in the
world and can take crucial decisions on the basis of one’s sensitivity towards
the way each person forms part of a larger whole. Teachers also need to
develop teaching strategies for creativity in order to help pupils imagine
solutions to specific challenges and to perceive particular situations from
different angles. VAE helps to develop pupils’ creativity, cognitive skills
and curiosity by exploring the environment’s visual characteristics and
developing sensitivity to different qualities of line, shape, colour, tone, texture,
pattern and form. Pupils use sketch books to record their visual and other
observations.
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Artistic production and communication in different media
Art courses in teacher training programmes generally include practical
workshops in different media, which are then adapted to pedagogical
scenarios with pupils of different ages. Teachers reflect critically on artistic
techniques and specialist knowledge, gaining deeper insights into creative
processes. Working in different media, understanding art-making processes
in early childhood and planning various teaching approaches to the use of
various media is important for generalist primary teachers as well as more
specialised individuals who plan to become curriculum experts in primary
visual arts. Through purposeful and spontaneous activities, pupils develop
psychomotor skills by exploring and experimenting in different art materials,
including pencils, paints, crayons, clay, fabric, papier mâché and digital
media. They also learn to identify different visual arts media. The use of
artistic materials in the making of artefacts follows on perception; through
various media, pupils communicate to others their sensitivity to the world
around them. Drawing, for example, communicates an understanding of
the textural qualities of different things. Communication occurs in an active
mode; working with different materials involves pupils in hands-on tasks in
which they learn how to take responsibility for their decisions.
ESD and other subjects like history, science and geography can offer a
starting point for the teaching of different art materials by identifying the
natural or synthetic origins, uses and sustainability of specific materials.
This is especially the case with media such as clay, papier mâché, collage,
textiles and recycled or craft materials. Basic safety standards associated
with the use of tools and artistic media and the avoidance of waste (through
assemblages for instance) develop caring values in pupils. VAE therefore
supports various ESD competencies, promoting normative considerations
related to acting responsibly to avoid harm to oneself and others,
conservation and sustainability assessment. It also promotes anticipatory
thinking skills, requiring pupils to forecast how the use, reuse or excessive
use of certain materials will affect the environment they inhabit. Like VAE,
ESD emphasises the role of active participation in change.
Cultivating emotional learning and empathy
Through the arts (drama, VAE, dance, music, poetry, and so on), teachers
recognise the role that the affective domain plays in the education of
the young. VAE, for example, activates emotional learning through the
presentation of feelings and experiences in images and other artefacts.
Colour and other artistic elements can be used to express feelings based on
personal experiences, one’s surroundings and pupils’ imagination. Perception
and visual analysis lead to experiences that are often felt intuitively and
in non-verbal ways. Preservice teachers become aware of the impact of
emotions on perception, decision-taking and relations with others, and learn
to encourage others to express their emotions openly and empathise with
others’ emotions. Empathy allows pupils to understand verbal narratives
and images by being able to recognise the emotional states of others. The
cultivation of empathy in art also helps to stimulate aesthetic responses
through movement, role-play, image-making, sound, and so on.
Emotions also play an essential role in our environmental behaviour and
judgements. Feelings of responsibility, anger as well as positive feelings are
crucial in the process of sustainable development. The positive effects and
combination of pupils’ experiences, emotions and use of all the senses in
natural environments is relevant to VAE and ESD, along with other curricular
subjects. This affective process is a crucial component in pupils’ perceptions
about the public spaces that citizens share. It is therefore crucial on a
personal and also interpersonal level, and is linked to the competency of selfawareness in ESD, which focuses on the ability to reflect on one’s own role
in the local community and society. In VAE tasks, pupils can work individually
and also in pairs or small groups to produce collaborative outcomes and
discuss emotional responses amongst themselves. This is also related to
the collaboration competency in ESD: a person’s ability to learn, understand
and respect the needs of others, their perceptions, their way of thinking and
actions (empathy), to understand, feel and express sensitivity towards others.
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Critical thinking
Through hands-on VAE exercises, beginning teachers grasp the relevance of
critical thinking, i.e. the ability to reflect about one’s observations, ideas and
feelings and make decisions independently. Through art, people question
assumptions and disseminate messages to a wider audience. As we have
seen earlier, art encourages people to look at the world and visual culture
from different perspectives and to present one’s own views about events
and developments. It therefore boosts reflection and dialogue with others,
stressing an approach to learning that does not rely on the consumption
of factual knowledge but the production of experimental and independent
thought that is essential components of general education. Inquiry-based
pedagogies and a reconstructivist emphasis in art education play a crucial
role in the development of critical thinking skills.
Critical thinking is considered to be one of the key competencies in ESD
and is particularly related to SDG 4: Quality Education. Critical thinking skills
encourage participation, the examination of various structures that govern
the world today, and promote action. Teachers can help students to take
action by learning to choose between alternative positions or solutions. With
the teacher’s guidance, pupils can reflect on consequences of their actions
and goals. Artistic exercises given during VAE activities can foster critical
thinking about sustainable development as well as strategic and integrated
problem-solving competencies in ESD.
Responding and interpreting
Teachers of VAE usually expose their pupils to two broad branches of the
subject: production (described in 4.1.2) and response or appreciation.
Response involves pupils in encounters with art objects and other artefacts
in society as well as natural environments. This is also related to a distinct
body of knowledge associated with the work and lives of artists, architects,
designers, filmmakers, and so on. Response is also associated with art
criticism, which, as we saw earlier, is connected with processes of critical
thinking and promotes the ability to make connections between different
images and objects around us. By looking at and interpreting works of art,
individuals can analyse or imagine intended meanings and discuss themes
developed by artists in similar or dissimilar ways, using appropriate language
in responding to aesthetic experiences.
Exercises that make use of stimulating questions in order to generate
feedback, share feelings and ideas are especially suitable for the
interpretation of contemporary art with ESD values. Environmental quality,
climate change, barriers to sustainable living and many other topics included
in the seventeen SDGs are also found in the work of many contemporary
and socially engaged artists. The description, interpretation and evaluation
of these works thus also benefits various ESD competencies like normative,
critical thinking and self-awareness competencies.
Transcultural understanding
In the primary curriculum VAE (along with other subjects like history, science,
religious knowledge and geography) plays an important role in the forming
of children’s ideas about different cultures and cultural heritage. This links
with the cultivation of emotional learning and empathy described earlier.
Through VAE, teachers help pupils to appreciate the contexts and cultures
in which different artistic traditions grow as well as connections between
artefacts produced in different contexts. In this way, pupils can learn to enjoy
and describe things and ideas with which they are not yet very familiar. They
appreciate different ways of representing the world, different narratives rooted
in other cultures, techniques used elsewhere with two- and three-dimensional
media, and also develop specialist vocabulary related to different traditions.
Projects by community or socially engaged artists are very suitable in the
promotion of an intercultural approach to art education and the appreciation
of special needs in education.
Teachers can address transcultural understanding through the arts and
ESD. Culture (and its material, spiritual, linguistic dimensions) is one of
the four pillars of ESD and helps to sustain a values-based approach to
education, promoting respect for cultural diversity and paving the way to
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an understanding of social issues associated with poverty, democracy and
quality of life. Appreciating indigenous art, artistic themes that are relevant to
people living in different cultures and community goals that social practice
artists achieve through their work with co-creators stress the importance
of living with others peacefully and sustainably. Lack of respect and
understanding of other cultures and ways of life occasionally leads to conflict,
which is associated with injustice, the disruption of social infrastructures,
the loss of linguistic diversity, the destruction of heritage sites and other
cultural artefacts and the degradation of the natural environment. Teaching
for empathetic understanding and solidarity reinforces the collaboration
(interpersonal) competency in ESD.
Interdisciplinary education
Teachers can integrate multiple dimensions or disciplines in VAE, for
example, by employing a STEAM (Science, Technology, Engineering, the
Arts and Mathematics) perspective that recognizes the intersection of
different areas in the curriculum. Within the field of VAE, design-based and
problem-solving tasks are often used to access other curricular areas such
as engineering or mathematics. Through a project-based approach in art,
teachers demonstrate relationships between different domains and between
school subjects and the real world. Spheres of knowledge that are often kept
separate from each other are shown to be connected and shared with other
members of society. Artistic research often crosses disciplinary boundaries.
Artists typically investigate subjects that belong to non-artistic spheres of
knowledge: from politics and social issues to biology, medicine and other art
forms like literature or music. In primary education, multimodal approaches
to teaching VAE help to create creative bridges between different subjects
like art and technology, or art and music. Such approaches also help to
promote a recognition of the multiple roles of art in our lives. In addition, ESD
addresses global issues and hence encourages educators to think of SDGs
within as well as beyond the confines of formal education.
VAE-ESD Assessment
Assessment methods based on a balance between artistic (VAE) and nonartistic (ESD) criteria can be reached through formative rather than summative
assessment. Feedback can be provided by the teacher, by the students
themselves (self-evaluation) or by classmates (peer-evaluation). Assessing
a valuable effort depends on observed students’ learning processes as they
think critically, communicate feelings, take initiative, collaborate and create.
A VAE-ESD assessment strategy that enhances learning could be carried
out by means of conversations either held as a class, or as a group, or one
to one providing feedback through ongoing processes of reflection and
evaluation. Flipping through their drawings/annotations/attached pictures
in their sketch-books’ contents, serves students both to self-evaluate and
also to share their self-evaluations with the rest, stimulating feedback and
generating further ideas to plan the way forward.
Formative portfolios are also used in VAE to present learners’ work in
progress, by bringing together sketches, magazine cuttings, photographs
and pupils’ reflective notes and content knowledge. the development of
their work. In an approach to VAE enriched by ESD, the content knowledge,
selected images and reflective writing can also refer to key sustainability
themes discussed with the teacher. Assessment should be driven by specific
learning objectives based on core ideas or themes, which are expanded upon
in the next section.
Developing Resources for ESD-enriched VAE: An example
1.4.2
Here, an example of how this framework can be used in developing
resources for teacher education, demonstrates the possibilities of building
art units around VAE and ESD goals. The template shows an art unit called
‘War memorials’, referring to public monuments, their histories and varied
interpretations and hopes for the future. The ‘palette’ metaphor in the last row
shows that competences overlap and educators do not need to exhibit all of
them at a given time.
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War Memorials Template, provided by Frederick University.
SDGs: SDG16. Promote peaceful and inclusive societies for sustainable development,
provide access to justice for all and build effective, accountable and inclusive institutions
at all levels
Big Ideas: Remembrance. Remembrance of loved ones, pay homage/honour to a person/
event from the past, tradition to homage/honour of a person /event from the past,
planning the future in a way that respects/ pay homage/honour to a person/event from the
past
Art Unit: War memorials
Rationale: The unit aims to promote peaceful and inclusive societies for sustainable
development through VAE. It aims to strengthen understanding and relationships between
learners (pre-/in-service teachers) with the aim of being able to live together in peace.
Subsequently, it aims to develop their competences in promoting similar knowledge, skills
and dispositions to their pupils later on.
Each war memorial is unique. Each represents a community’s way of remembrance. Each
links the past to present, enabling people to remember, honour and respect people and
events from the past. War memorials offer opportunities to critically evaluate
memorialization as a historical artefact, understand social, political and economic factors/
customs of a community, and promote active and proactive citizens. War memorials have
personal and collective significance and provide opportunities to deal with emotions
related to grief, loss, remembrance, respect, and honour, with knowledge of local context,
personal and collective history, with skills of critically evaluating, reflecting and with
dispositions related to empathy, value of human life, etc.
Core VAE competences: Learners (pre-/in-service teachers) should be able to:
1. Respond to images/artworks
1.1 visit and have an aesthetic experience of a war memorial and critically analyse and
interpret it as well as other (images and/or videos of war memorials)
1.2 create questions and activities for children for responding to war memorials using
different methodological models for teachers
2. Create images /artworks
2.1 research the big ideas to create an artwork that pays homage/honour to a person/
event from the past (‘war/past memorial’)
2.2 research the big ideas to collaboratively create an artwork that shows aspirations for
the future (‘peace/future memorial’)
2.3 refine ideas, demonstrate unity in their design and execute it by showing
craftspersonship
3. Reflect on the process of responding and producing images/artworks
3.1 reflect on the aesthetic experience of visiting/ understanding a war memorial and on
the links between the past and the present.
3.2 Reflect on the role of tradition in honouring the loss of life
3.3 Reflect on their creations/ artworks (‘memorials’)
3.4 Transform their experiences in a plan of an art unit for children
Key ESD competences: Learners (pre-/in-service teachers) should be able to:
1. Think holistically:
1.1 Understand the interrelated facts (political, economic, social, environmental), world
views and cultural assumptions concerning the historic event of the depicted war memorial,
that lead to the conflict and its systemic consequences.
1.2 Identify and actively engage appropriate groups or individuals (across generations,
cultures, places and disciplines) that can share experiences and enhance learning about
the specific events.
2. Envision change:
2.1 Envision alternative peaceful outcomes resulting from alternative responses to the
conflict-event represented by the war memorial studied
2.2 Acknowledge the urgent need for change from hostile conflict practices towards
advancing quality of life, equity, solidarity, and sustainability
3. Achieve Transformation:
3.1 Engage pupils in real-world issues connected to the ideas represented by the memorial
to enhance learning outcomes and helps learners make a difference (e.g. suggest action to
address refugees’ issues)
3.2 Engage with pupils in ways that build positive relationships
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Learning pillars
Learning to know: knowledge of history, past events in local community,
conflicts/wars, personal stories, collective stories, social, political and
economic factors, knowledge of methodological approaches of engaging
with images/artworks/artefacts with children, knowledge of materials, ￼￼￼
techniques and means.
Learning to do: be able to respond to a war memorial, to use materials,
to experiment, to produce artworks with craftspersonship and to plan art
activities for children that include all core VAE competences.
Learning to be: to honour and show respect, to value human life, to critically
reflect on the learning process, to critically reflect on past assumptions and
habits, to be motivated to make a positive contribution to their local social
context,
Learning to live together: to actively engage with other learners, to
understand others’ viewpoints, to negotiate alternative futures, to
collaboratively create an art work (‘future memorial’).
The palette
Indicative competences are given below (these depend largely on learning
outcomes that are not included in this table)
At the end of the art unit, pre-/in-service teachers should be able to
- critically respond to war memorials (criticality competence)
- experiment and communicate messages about honour and remembrance,
war and peace (creativity competence)
- actively participate in aesthetic experiences, in researching about local
context and personal stories, in sharing ideas and experiences, in
recognizing potentials for living in peace, together (participation
competence)
- exhibit images/artworks to celebrate remembrance, understanding and
honour of loss (action competence)
- understand emotions of grief, loss, respect and honour of their own and
those of others, recognize needs and connections within people (empathy
competence).

1. 5 Curricular Development around Big Ideas
Art units like the one outlined in Fig. 1 may be integrated within programmes
revolving around ‘big ideas’. This section recommends developing a teacher
education framework programme through six big ideas, namely ‘The Public’;
‘Ecological Literacy’; ‘Compassion’; ‘Diversity’; ‘Conservation and Change’;
‘Regeneration’. These ideas are meant to ‘uncover’ rather than ‘cover’ ESD
and VAE content knowledge and practice. Each sub-section introduces a big
idea by providing background notes for tutors and includes references and
suggested readings for further research. Following the stages of “backward
design” (McTighe and Wiggins, 2011), the suggested core goals, essential
questions and assessment methods may guide the teacher-participants to
reflect on, share, debate and create, inspired by their experience of what they
consider effective teaching and learning at primary school level. References
that are useful in relation to each of these six big ideas are included in
separate sections at the end.
1.5.1 The Public
Background Notes
What is ‘the public’? The Concise Oxford Dictionary defines the adjective
“public” as “concerning the people as a whole” and the noun as “the
[members of the] community in general”; the public space par excellence
being the “pub” - the abbreviated form of public house (Lexico Dictionaries
English, 2020). The gap between adjective and noun separates the people
from the unclear and formless entity. The different ways of thinking about
“public” inevitably lead to several ideas of public space, which needs to
be defined before being able to determine the possible role of art in it
(Matossian, 2005).
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The term ‘public art’ is often used as an umbrella term covering any art that
is not displayed in art galleries or museums and ranges from a reference
to government commissioned monumental sculpture to subway graffiti
(Hunting, 2005). Bach (1992) defines public art as “...a manifestation of how
we see the world-the artist’s reflection of our social, cultural, and physical
environment.” Selwood describes ‘public art’ as “...art intended for the
public, created by the public or sited in spaces, which although not publicly
owned are nevertheless intended for public use”(1995, p. 8). Similarly,
Norman & Norman (2000) refer to public art as sited in a public space and
often permanently fixed. Traditionally, the purpose of such public art was
either to commemorate a certain famous figure or simply decorative to
enhance the physical environment. Today, its purpose is linked with urban
issues regarding politics and policies, economy, the use of public money,
urban regeneration and improvement of the city image (Norman & Norman,
2000). The participatory public art is created with the public, involving
community members in the creative process. Conventional roles of artists
and audience are now re-defined, as artists play the role of facilitators who
lead the community as an active creative contributor (Stephens, 2006).
Public art can be displayed wherever people live, work or repose. This
involves public spaces such as parks and gardens, libraries, hospitals,
streets, housing estates, shopping centres. It can take different forms such as
small or big sculptures, murals, paintings, street furniture, buildings, buses,
fountains, bridges and arches, communication towers, signalling systems and
digital displays. At times, these artistic forms can be considered monuments
(Ramesar, 2005). Art displayed on the internet or other virtual media shows
that it is not the spatial boundaries that define whether an art is for public or
private audience, but its accessibility to public (Özsoy & Bayram, 2007).
The role of public art can vary. Its purpose or function can be to
commemorate, to enhance the environment visually, to help economic
regeneration through tourism, to benefit artistic and cultural regeneration,
to identify a community and to help people manage public space (Ramesar,
2005). Public art can serve the socio-political purpose of transmitting a false
sense of compromise in a society deeply divided about art. Yet, given that the
public includes many different sub-spheres, civil services, and institutions,
each with several voices in terms of race, gender, ethnicity, sexuality, and
class, “discussions of public art might rather start from the recognition that
complete consensus is impossible” (Kelly, 1996, pp. 15). Consequently, since
the public is a series of representations, rather than compromise, public art
should stimulate debate and dialogue about these representations.
Teaching and Learning Ideas
Core Goals and Essential Questions
- What is ‘the public’?
- What is public art?
- What is the impact of public art in the physical, social and cultural realms?
Identification of acceptable evidence of learning (assessment methods)
- Participants speak and/write about what is public/ public art/ impact of
public art
- Participants sketch and take photos from observations of chosen
surroundings which they feel need to change.
- Participants talk about how the surroundings and public art they observed
made them feel and what they would change.
- Participants draw/ paint/ sculpt/ attach shapes (using recycled materialsmagazines, newspapers, cardboard boxes) to express their imaginings of
how they would change their chosen surroundings.
- The participants’ artworks could be set up as an exhibition in a public
venue/streets or online.
- The participants talk about their artwork with reference to the changes they
would make in the surroundings. Their talks could be recorded and made
accessible online via social-media.
- Participants explain ways of how they would use VAE for students’
development of advocacy skills and active citizenship
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Learning Experiences
Think Questions
1. Imagine “an economy that lives within the planet’s natural limits but that
actually emphasises human wellbeing and the wellbeing of our life support
systems”. How will it look like? How will public spaces look like? What will
the role of the artist be in such a society?
2. Imagine a society that reverses the current “common sense” view of
society. A society built on “private sufficiency and public luxury”. How will
it look like? What will be the role of the artist in such a society?
Useful Links
George Monbiot: From coronavirus to public luxury < https://theecologist.
org/2020/jun/11/george-monbiot-coronavirus-public-luxury>
Public luxury for all or private luxury for some: this is the choice we face <
https://www.theguardian.com/commentisfree/2017/may/31/private-wealthlabour-common-space>
Think Questions
3. What do you understand by the “uglification of society”? What concrete
examples can you give of such public spaces? What is the role of art in
reversing the “uglification of society”? Imagine “an economy that lives
within the planet’s natural limits but that actually emphasises human
wellbeing and the wellbeing of our life support systems”. How will it look
like? How will public spaces look like? What will be the role of the artist in
such a society?
4. Is the “uglification of society” linked to greed? Something else? What is
the role of values clarification? What is the role of ESD?
5. A settlement is not just a habitat, but a place that is claimed as “ours.”
What is the role of the artist in co-creating the roots of a community?
Useful Links
The uglification of Malta… the sequel <https://timesofmalta.com/articles/
view/the-uglification-of-malta-the-sequel.543865>
Beauty and belonging: Against the uglification of the world <https://www.abc.
net.au/religion/beauty-and-belonging/10356248>
Think Questions
6. To what extent do you feel prepared to teach about “controversial” issues?
7. Can you think of a controversial issue linked to public spaces? What is it?
Does the school have a role in creating a “safe space” to discuss this
issue? How can it go about doing it? What is the role of ESD?
8. What relationship do you see between the public spaces of a city and its
monuments? To what extent does this relationship reflect the values of the
city? To what extent does this relationship reflect the power structures of
that city?
Useful Links
Teaching Controversial Issues. < https://www.oxfam.org.uk/education/
resources/teaching-controversial-issues>
Daphne Caruana Galizia’s Contested Memorial: the Battle of Two
Nationalisms <https://www.islesoftheleft.org/daphne-caruana-galiziascontested-memorial-the-battle-of-two-nationalisms/>
Think Questions
9. What potential do the school ground offer in terms of attaining Visual Art
Education objectives? In terms of ESD objectives?
10.What is the role of “art” in designing and implementing new, exciting
outdoor learning spaces? Any related best practice to share?
11.What is the role of participatory drawing to help envision and create the
future we want?
Useful Links
Learning through landscapes <https://www.ltl.org.uk/>
Learning from Landscapes <https://www.iucn.org/downloads/a_avspecial_
learning_from_landscapes_1.pdf>
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Discussions raised by questions that generate participants’ awareness and
appreciation of “Public art” (art in public spaces, including architecture,
landscape, and urban design), such as the following:
1. When we refer to public art, is it the same as referring to art in public
spaces?
2. Are governments and institutions spending public money decently when
commissioning public art?
3. How do citizens perceive art in public spaces?
4. In what ways can the citizen’s perception of public art affect the
development of art curricula?
5. How does the political design of a public space affect the development of
public art and the role of the artist?
6. In what ways can public art serve for community art participation?
7. How can public art benefit public environment as well as the citizens?
8. In what ways does learning about public art can develop students’
advocacy skills and foster their sense of active citizenship?
Suggested Hands-on Activities
- Engaging participants in observing any chosen surrounding environment
and noticing what needs to be changed/ removed/ added vis-à-vis the
impact of public art in the physical, social and cultural realms.
- Encouraging participants to imagine alternative observed surroundings, by
drawing on printed images of the surroundings they chose to deal with.
- Guiding participants to express their imagination and feelings about their
chosen surroundings through art-making (using recycled materials as much
as possible and any techniques they find suitable for their purpose).
- Encouraging participants to show their sketches/ artworks and listen to
each other’s ways of seeing/feeling about the physical, social and cultural
impact that their art would make.
- Eventually they can collaborate to create a mural/ a sculpture, made \
of reused materials as an intervention for the chosen surroundings or an
exhibition showing their artworks in a public venue and/ or online via social
media.
- Engaging participants to create schemes of work/ lesson plans/ activities,
using VAE to raise awareness of public art, development of advocacy skills
and fostering active citizenship
1.5.2 Ecological Literacy
Background Notes
Coined by American educator David W. Orr and physicist Fritjof Capra in the
1990s, ecological literacy is the ability to understand the natural systems
that make life on earth possible (Sterling, 2003). An ecologically literate
society would be a sustainable society that avoids destroying the natural
environment on which they depend. Since the survival of humanity depends
on nature, ecological literacy must become a critical skill for all and included
as part of education at all levels from primary to professional development
(Capra, 2008). Ecological literacy is based on the science of ecology but also
embodies the traditional knowledge of many Indigenous cultures and the
school of philosophy known as deep ecology (Capra, 2012).
Eco-art education: When students are encouraged to use content and
transfer skills, they not only explore relationships between different subject
areas but also reflect on topics through diverse viewpoints (Chiarotto, 2011).
At primary school level, VAE can be used as a cross-curricular tool to help
students express their understanding of the world around them (Graham,
2007). Through observation, students learn to make sense of, and shape the
world around them. This could be either done by involving them in creating a
community garden, setting up a dinner-table, arranging tools in a garage, or
commenting on the architecture in their home towns. That way students can
understand that artistic thinking “can inform and enrich every aspect of one’s
life” (Gude, 2007, p. 5).
Environmental writer, Suzi Gablik (1991), argues that art can be used
as an agent of social change by engaging the audience’s consideration
through creative approaches to society’s problems. She claims that 20th
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century Art is the root of the problem, failing to address the conditions of
society and environmental issues. Rooted in VAE, eco-art education can
be defined as education that addresses the heart, mind, and soul (Gablik,
1991) as it integrates environmental education, referring to concepts such
as sustainability. Apart from art – making, students’ appreciation of works
of environmental artists such as land artists Robert Smithson and Andy
Goldsworthy and a graffiti artist encourages their understanding of ways in
which artists have addressed aspects of environmental awareness and issues
(Inwood, 2007).
Educators who plan a curriculum that stimulates students to deal with the
world’s environmental issues and reintroduce them to the outdoor world,
are the ones who intuitively understand the impact that the experiencing of
nature can have on education (Louv, 2012). In fact, David Orr (2004) maintains
that what is included or excluded in curricula determines whether students
are taught that they are part or apart from the natural world. He suggests that
due to separate subject areas, most students end up graduating “without
any broad, integrated sense of unity of things” (Orr, 2004, p. 11). In view of
this, the “ecological crisis is in every way a crisis of education” (Orr, 2005, p.
x). His statement reflects today’s increasingly urbanized and technologically
plugged-in world, which disengages children from the natural world.
Think Question
“While social and emotional intelligence extend students’ abilities to see
from another’s perspective, empathize, and show concern, ecological
intelligence applies these capacities to an understanding of natural systems
and melds cognitive skills with empathy for all of life. By weaving these forms
of intelligence together, ecoliteracy builds on the successes—from reduced
behavioural problems to increased academic achievement—of the movement
in education to foster social and emotional learning. And it cultivates the
knowledge, empathy, and action required for practicing sustainable living”
(Goleman, Bennett & Barlow, 2013).
It has long been accepted that a person’s cognitive capacity cannot be
represented through a single measurement such as an IQ score, and the
concept of multiple intelligences has been put forward as a way to give a
better representation of a person’s strengths and weaknesses. To what extent
do you think that we need to talk about ecological intelligence? What is the
role of ESD in cultivating ecoliteracy? What is the role of VAE in cultivating
ecoliteracy?
Teaching and Learning Ideas
Core Goals and Essential Questions
- What is Ecological Literacy?
- What is Eco-Art Education?
- How can VAE be used to raise awareness of and engagement with
environmental concepts and issues?
Identification of acceptable evidence of learning (assessment methods)
- Participants speak and/write about what is ecology literacy and eco-art
education
- Participants sketch and take photos from observations of everyday objects
found in nature
- Participants talk about ways in which humans threaten the natural world
and reasons for doing so
- Participants collaborate to draw/ paint/ sculpt/ attach reused/recycled
materials to create environmentally-themed art or garden installations.
- Participants explain ways of how they would use VAE to raise awareness
of and engagement with environmental concepts and issues (whether they
would involve only students or parents or other school stakeholders)
- Participants seek inspiration from indigenous cultures.
- Participants are committed to develop the abilities of the head, heart,
hands, and spirit.
- Participants are prepared to be effective members of a sustainable and
regenerative society.
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Learning Experiences
Discussions raised by questions that generate participants’ awareness and
appreciation of Eco-art for nurturing Ecological literacy:
1. Do you feel you are ecologically literate?
2. What can you, as an individual or with others, begin to do about ecological
issues?
3. In what ways does learning in natural surroundings impact students’
mental and physical health, and their collaborative skills?
4. What are the pedagogical effects of a curriculum grounded in
environmentally-themed art projects to promote ecological literacy?
5. How can parents be involved in environmentally-themed art projects?
6. What could be the experiences of students, parents and teachers as they
co-create environmentally-themed art projects such as a community art
garden?
7. What environmentally friendly materials (natural and human-made) can be
used to create art?
8. Can you mention any artists have addressed aspects of environmental
awareness and issues?
9. How can the study of indigenous cultures and art help you develop
ecological literacy?
- Engaging participants to observe, draw, and create prints and stencils of
everyday objects found in nature offers an opportunity to appreciate
nature’s beauty.
- Encouraging participants to observe and map streets around their
hometowns.
- Stimulating participants’ comments about their responses to the
architecture of nearby surroundings/ their hometowns.
- Facilitating discussions concerning ways in which humans threaten the
natural world and reasons for doing so.
- Guide the participants to create environmentally-themed art or garden
installations by using a range of environmentally friendly materials, from
ones found in nature to consumer products that are reusable and
recyclable. Exploring techniques with these materials, such as drawing,
painting, papermaking, collage, assemblage and basket-weaving. Taking
photos/ videos of the creative process.
- Encourage participants to create schemes of work/ lesson plans/ activities,
using VAE to raise awareness of and engagement with environmental
concepts and issues (… whether they would involve only students or
parents or other school stakeholders)
- Encourage the study of indigenous cultures and art.
- Invite guest speakers from traditional societies, in particular of societies that
view themselves as intimately connected to plants, animals, the land, and
the cycles of life. Where not possible consider other formats, such as a film
forum.
- Examine whether daily practices such as food provision or energy provision
value the common good. This can be done both at school and community
level.
1.5.3 Compassion
Background Notes
Definitions of compassion vary. Some researchers define it to be an emotion
(Batson, 1991), a biologically based characteristic (Gilbert, 2014), or a
multidimensional construct (Jazaieri et al., 2013). Jazaieri et al., (2013)
define compassion as consisting of a combination of affective (awareness of
suffering), cognitive (sympathetic concern), and motivational (desire to ease
or remove suffering) components.
Essentially, compassion means “to suffer together.” It is defined as the
feeling that arises when one is confronted with other people’s suffering and
feels motivated to relieve that suffering. Though related to the concept of
‘empathy’, the feelings of compassion go beyond the ability of simply feeling
the emotions of another person. When one feels compassion one desires to
help. Eventually, altruism arises, when prompted by feelings of compassion
one displays selfless behaviour. However, when one feels compassion
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without acting on it, then no sense of altruism takes place (Greater Good,
2020).
According to scientific research, preliminary findings suggest that
compassion may be vital to the survival of human species, as it can improve
health, well-being, and relationships. Furthermore, scientists found that more
compassionate societies are happier ones. They take care of their most
vulnerable members, help other nations in need, and have children who
accomplish more acts of kindness (Greater Good, 2020).
Often, children are considered to be less incapable of understanding the
emotional complexities of their world. Meanwhile, research indicates that
from an early age children’s attachment to animals is connected with
compassionate alignments. For instance, Hawkins et al. (2017) found that
children as young as 7 years old show a desire to help when an animal is
hurt or troubled. Learning about compassion and ways to demonstrate it
at an early age inspires more positive social behaviours, emotional coping
strategies, inclusivity and a healthy learning environment. An effective
strategy for nurturing compassion is through story-telling and comic art as
the need to tell stories through visual art helps children to understand each
other’s feelings better.
There is evidence that we need both science and compassion to deliver the
Sustainable Development Goals. According to the Global Health Academy
(2020):
'At its most fundamental, compassion is rooted in a desire for everyone’s
flourishing. Compassion involves noticing suffering, and taking action to
prevent or alleviate it. With this understanding of compassion, it is clear that
the SDGs are bound by compassion. They are concerned with reducing
suffering caused by inequity, injustices, inequalities and the degradation of
the earth’s resources. As the preamble to the SDGs states, “if we realize
our ambitions across the full extent of the Agenda, the lives of all will be
profoundly improved and our world will be transformed for the better'.
Compassion can be cultivated with training, leading to greater altruistic
behaviour emerging from an increased understanding of other people’s
suffering (Weng et al., 2013) Compassion training programmes, as those
offered by Emory University and Stanford University (Greater Good, 2020)
show that one can enhance feelings of compassion through the following
practices:
- Finding commonalities by seeing oneself as similar to others. Tapping one’s
fingers at the same rhythm with a stranger, it gives a sense of commonality
which eventually increases compassion.
- Promoting cooperation rather than competition. Playing games in teams
and carrying out duties through teamwork where team-members share a
reward/ responsibility evenly encourages collaboration.
- Seeing people as individuals, not abstractions. People are often more likely
to donate after reading about someone starving than after reading statistics
on starvation.
- Leading by example because compassion is contagious. To cultivate
compassion in others, start by modelling kindness with them.
Think Question 1
“Nature is imagination itself” (William Blake), and when we are in nature,
nature’s imagination stimulates our imagination.
Where do you draw your inspiration from? Are you inspired by nature? Are
you inspired by people? Are you inspired by art? Go into the specifics.
Describe the nature that inspires you? Who are the people that inspire you?
Why? What art inspires you? Who are your “heroes”? Does “inspiration”
increase your compassion?
Think Question 2
“There is also growing evidence that self-compassion is an important
predictor of well-being and resilience” (MacBeth & Gumley, 2012).
Do you practice self-compassion? Do you respond to yourself in the same
way you would respond to a friend in a similar situation that you find yourself
in? Did you ever explore self-compassion through art?
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Think Question 3
Have you as a teacher ever suffered from compassion fatigue? How can you
support each other to in examining your professional life and build practices
to restore compassion?
Teaching and Learning Ideas
Core Goals and Essential Questions
- What is Compassion?
- Is Compassion natural or learned?
- In what ways can one and society benefit from Compassion?
Identification of acceptable evidence of learning (assessment methods)
- Participants speak and/write about the definition of compassion.
- Participants draw facial expressions, body gestures and use colour
schemes that indicate mood and emotions.
- Participants talk about the life experiences/ difficult moments in life of
people they interview, eg. migrants, residents at a drug rehab or at other
addiction rehab
- Participants draw/ paint/ sculpt/ collage, focusing on facial expressions/
body gestures to express their understandings of happy/ challenging
moments in life of the people they chose to interview.
- Participants explain ways of how they would use VAE for students’
cultivation of compassion
- Participants extend their compassion through practical choices such as
opting for fair trade food and products.
- Participants extend their compassion to other species through practical
choices such as avoiding factory farm products or joining in campaigns to
end factory farming.
Learning Experiences
- Discussions raised by questions that generate participants’ awareness of
‘compassion’, such as:
1. When we refer to ‘compassion’, is it the same as referring to empathy and
altruism?
2. Is ‘compassion’ an instinct or a learned behaviour?
3. In what ways do people display ‘compassion?
4. Why is the cultivation of ‘compassion’ required for a healthy society?
5. How can educators cultivate compassion using VAE?
6. Why do people still organise and take part in art competitions when
compassion is the nurtured through collaboration rather than competition?
7. Which themes, art and artists can be referred to, as examples of traits of
compassion?
8. What stories or tales can we use in our lessons that explore and cultivate
compassion?
9. What images can we use in our lessons that explore and cultivate
compassion?
- Engaging participants to interview vulnerable members of society (eg.
residents at a drug rehab or migrants), focusing on their expressions of
feelings emerging from sharing their life experiences
- Encourage participants to create story-boards/comics to communicate
feelings stemming from interviews concerning life experiences of others
- Encourage participants to explore and evaluate each other’s feelings while
observing their comic art/ story-boards by focusing on the characters’ facial
expressions, body language and colour schemes.
- Engage participants to collaborate on the creation of a large artwork/ mural,
involving several facial expressions/ moods through colour schemes/ hand
and/or foot prints, camouflaged with written narratives/ poetry emerging
from interviews.
- The participants’ artworks, including creative process could be set up as an
exhibition of visual narratives in a public venue/streets or online.
- Encourage participants to opt for fair trade products as a way of extending
compassion to others, including those far away. Organise a fair trade
breakfast once a month. Consider the inclusion of fair trade products at the
canteen.
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1.5.4 Diversity
Background Notes
Diversity is defined as “the condition or quality of being diverse, different, or
varied” (Oxford English Dictionary, 2003). Today, this concept has evolved
to include elements of race, ethnicity, gender, sexual orientation, socioeconomic backgrounds and mental and physical disabilities. According
to Banks (2001), diversity is regarded as a desirable characteristic for any
society, since the ethnic, cultural, and language diversity of its citizens enrich
the nation.
Important human rights instruments relevant to Diversity include the
Universal Declaration of Human Rights (1948), the European Convention
for the Protection of Human Rights and Fundamental Freedoms (1950), the
International Covenant on Civil and Political Rights (1966), the International
Covenant on Economic, Social and Cultural Rights (1966) and the UN
Convention on the Rights of the Child (1989). Furthermore, members of the
European Union, Malta are legally bound by the EU Charter of Fundamental
Rights. Such instruments should act as a guarantee for all people to enjoy
such rights without discrimination.
Why is Diversity so important? According to the Council of Europe (n.d.):
the intercultural aspect of school education constitutes a space where
children can come together, make contact and interact with difference and
otherness. It also contributes to their preparation for community life, their
development as democratic citizens and their ability to engage.
According to the Maltese National Curricular Framework:
Education for Diversity promotes an inclusive educational culture and
challenges various educational processes such as decision making within
schools, languages of instruction, methodologies used, learner interaction
and learning resources. Education for Diversity ensures the inclusion of
multiple perspectives and voices within the learning environment, provides
spaces for learning about the languages, histories, traditions and cultures of
non-dominant groups in a society, encourages team work and cooperative
learning in multicultural, multi-ethnic and other diverse contexts, combines
traditional and local knowledge and know-how with advanced science
and technology and values the practice of multilingualism. In doing so,
it encourages an understanding of global issues and the need for living
together with different cultures and values (Ministry for Education and
Employment, n.d.).
On the other hand, intercultural education emphasises the interaction
between people, religions, cultures, speakers of different languages, people
who have different opinions and views and so on, rather than a tolerance or
passive acceptance of cultural diversity. In fact, the use of “intercultural”
is to stress the process of interaction competencies (Zilliacus & Holm,
2009). Furthermore, intercultural education “seeks to explore, examine
and challenge all forms of “isms” and xenophobia, while promoting equal
opportunity for all (MSU, n.d.).
Education for Diversity and Intercultural Education are often presented
as transdisciplinary topics. As such they are a continuous process rather
than linked to a one off activity, and they are best situated in a whole
school approach rather than limited to the formal curriculum. VAE is well
positioned to address diversity and intercultural issues, having a strong
track record in “challenging hierarchical paradigms which reinforce prejudice
and stereotyping … (and encouraging) reflexive processes and critical
engagement with diversity and pluralist perspectives” (Bianchi, 2001, p.1).
Think Question 1
“Dewey’s ideal direction was that societies should change towards a situation
where all individuals and groups interact with each other in a full and free
expression, sharing some common values even if they maintain some values
and ideas which are specific to them”(Byram, 2003, p.10).
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Do you agree with Dewey’s ideal direction? Why? What is the role of
education in promoting a vision of a combination of common and specific
values? Is there a specific comparative advantage of VAE in furthering such a
vision?
Think Question 2
“Artist and writer Rasheed Araeen notes that Western perceptions of
difference, of ‘the Others’, can be ‘based on the notion that the Others need
help rather than an understanding on the basis of what they creatively do as
equal citizens of the modern world’ (Araeen, 2004); such condescension may
be regarded as part of a continuum of demonising or fetishising difference”
(Bianchi, 2001, p.3).
Do you observe the condescending behaviour described by Araeen in
your context? Which “others” are often the target of such condescending
behaviour? How do you feel when you observe such behaviour? What
educational strategies can address such behaviour? In what ways can the
role of VAE raise awareness and promote appreciation of diversity?
Teaching and Learning Ideas
Core Goals and Essential Questions
- What is diversity?
- What is Education for Diversity?
- What is Intercultural Education?
- Why is intercultural dialogue important?
- In what ways can art act as an intercultural mediator for dialogue?
- How can VAE challenge hierarchical paradigms which reinforce prejudice
and stereotyping?
Identification of acceptable evidence of learning (assessment methods)
- Participants speak and/ draw and/ write about diversity as a desirable
characteristic of society.
- Participants are committed to democracy and understand that this means
ensuring people of different views and cultures have their say and work
together for a better ￼ society*.
- Participants strive to strike a balance between their rights and duties and
those of others*.
- Participants uphold fundamental democratic values and work to promote
social justice*.
- Participants respect the different religious and humanist convictions, morals
and beliefs that inform people’s conceptions of right and wrong*.
- Participants recognise unfairness, injustice and preferential treatment in
daily life situations including racist, sexist and homophobic language and
behaviour*.
- Participants challenge expressions of prejudice and intolerance towards
minorities such as racist, sexist and homophobic names, anecdotes and
comments.
- Participants claim their rights and act on their duties knowing that other
learners and teachers have equal entitlement to their rights*.
- Participants appreciate that the notion of ‘identity’ is complex and changing
and limited as a concept in capturing who one is and that the idea of
‘identities’ is a more powerful way of understanding who one is and who
others are*.
- Participants communicate with, work with and respect all their fellow
learners and teachers*.
- Participants communicate with people who are different to understand how
they are the same and to understand themselves better*.
- Participants strive to communicate effectively with others in a constructive,
supportive and self-determined way*.
- Participants can use effective language to challenge injustices and
inequalities*.
- Participants approach differences of opinion and conflicts of interest
through dialogue, non-violent communication and consensus; where this
fails, they are willing and able to use mediation*.
* Adapted from Education for Diversity (Ministry for Education and
Employment, n.d.
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Learning Experiences
- Discussions raised by questions that generate participants’ awareness
of diversity, such as follows:

1. How can ESD help develop intercultural competences?
2. How can VAE help develop intercultural competences?
3. Which themes, art and artists can be referred to when developing
intercultural competences?
4. How can VAE engage diverse participants in reflection on their own and
others’ experiences across a range of socio-cultural contexts?
5. Examine the Universal Declaration on Cultural Diversity (2002). How can it
be helpful to our work?
- Engage participants to interview diverse members of society
- Encourage participants to create story-boards/comics to communicate
feelings stemming from interviews concerning life experiences of others
- Encourage participants to explore personal and socio-cultural identity
through setting-up and/ visiting exhibitions.
- Explore diverse images and narratives to investigate sociocultural identity
- Consider transnational art projects (with overseas schools)
- Consider art projects with diverse local cultural organisations
- Create collaborative art that involves critical reflection on issues of cultural
identity.
- Create collaborative installation on specific topics (e.g. the scarf was used
successfully as one such topic (Bianchi, 2001) that explore identity, beliefs
and cultural values while celebrating diversity.
1.5.5 Conservation and Change
Background Notes
According to the Merriam-Webster dictionary, conservation is the “careful
preservation and protection of something especially: planned management
of a natural resource to prevent exploitation, destruction, or neglect”. On the
other hand, change is defined as: “to make different in some particular, to
make radically different; to give a different position, course, or direction to”.
This module helps us to position ourselves when caught up between the
need to appreciate our heritage (tangible and intangible), to preserve and
conserve our natural and built environment, and at the same time to be
progressive, to innovate, and to radically change.
We are often caught up between the need to conserve and preserve
ecological systems and natural and built environments and the need
for “progress”, “innovation” and new projects? Are these necessarily
contradictory? We are often presented with a choice to conserve nature and
to create new jobs? Are these necessarily contradictory? We often lobby
and advocate for new policies and strategies but we have been so slow in
implementing those that we already signed up to? Do we need new policies
or a real commitment to implement the existing policies, in particular as
pertaining to sustainable development? How can art contribute to such
a debate? What is the comparative advantage that art can bring into the
debate?
One perspective that helps us in such a dilemma has been put forward
by Buscher and Fletcher (2019), who argue that the “emergence of the
Anthropocene has made the choices that conservation faces even more
difficult than they already were” (p. 293), adding that the “idea that we can
incorporate all manners of different interests in finding a way forward (through
‘integrated conservation and development projects’, ‘peace parks’, or the
like) or simply see ‘what works’ regardless of political context or commitment
is over” (p.293). Instead, they propose a convivial conservation, that moves
from protection to connection.
Convivial (literally: ‘living with’) conservation offers a new and integrated
approach to understanding and practicing environmental conservation. It is a
Whole Earth vision that responds to the major ecological, social and politicaleconomic challenges facing people and biodiversity in the 21st century
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(Convivial Conservation, n.d.).
Massarella (2019) argues for the need to move beyond sustainable
development towards a transformation that challenges the status quo,
adding that the specificity of such an approach is that rather than focusing on
affirmative actions, it “requires a questioning (and alteration) of the existing
systems, processes and dominant discourses that are driving the problems
and causing harmful and unjust outcomes” (para.3).
Gioia (2008) argues against the loss of recognition of artists, thinkers and
scientists, pointing out that most of the celebrated figures are in sports or
entertainment, thus limiting the role models offered to the young. She posits
that there are multiple ways of leading a successful and meaningful life
beyond that dominated by money or fame but we’ve relinquished a child’s
imagination to the marketplace. While insisting that culture needs to go
beyond economics, she sees hope in education, as the only social force able
to potentially counterbalance the profit-driven commercialization of cultural
values.
Saunters (2014) maintains that people define object meanings. Similarly,
identities of individuals, groups and communities can be understood in
their relationships with particular objects. The changing quality of the
museum environment and display layouts, with regard to objects and
object relationships, is important to the socio-cultural responsibilities of
these institutions and their ability to affect social issues. She argues that to
understand the potential utility of heritage conservation, one needs to explore
the complexity of the relationships that can form between objects and
people. This leads to the setting up of some key issues and consequences of
conservation activities.
Think Question 1
It seems, therefore, that transformation risks becoming an empty signifier,
whose ‘meaning is temporarily fixed, and continuously contested and
rearticulated’. It may lose its emphasis on the radical, on social justice, on
grassroots movements, and on challenging deep-rooted structural and
systemic dynamics; instead becoming an ineffectual buzzword that allows
business as usual to continue. (Massarella, 2019, para.10)
Can you think of examples of products or initiatives (whether by government
or civil society) that were presented as ecological, bio, sustainable but you
felt were really about allowing a business as usual scenario?
Can you think of an example that was presented as being for the environment
but was insensitive to the needs of the poorer or more vulnerable members of
society?
Think Question 2
The real purpose of arts education is to create complete human beings who
are capable of leading successful and productive lives in a free society (Gioia,
2008).
Do you agree with this statement? In the context you know best (your school,
your region, your country), is this happening? What are the challenges you
see? How can you go about responding to such challenges?
Think Question 3
Public art collections in museums and other heritage objects can represent
personal and collective values that affect self-perceptions and ideas about
others. Thus, museum and heritage conservation management is highly
important, particularly concerning ownership through access and control
of their interpretation. Meanwhile, cultural change is inevitable! A dilemma
is presented through feelings of a nostalgia for past identity and fears of
consequences of contemporary heritage use to meet the demands of everchanging immediate contexts (Saunders, 2014).
In what ways can museums diminish hierarchical cultural communications
and foster public wellbeing and inclusion without losing direction and
purpose?
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Teaching and Learning Ideas
Core Goals and Essential Questions
- What is conservation? What do we need to conserve?
- What is change? What is radical change? What do we need to change?
- How does art help us navigate across the conservation-change spectrum?
Identification of acceptable evidence of learning (assessment methods)
- Participants move beyond affirmative action and ask questions about the
underlying causes of poverty and environmental destruction.
- Participants create art to make visible that which is invisible, whether
the voices of the poorer members of society, or the underlying causes of
environmental destruction.
- Participants refer to art museum collections as a unique way of
understanding and expressing the world.
- Participants use research to support and enable authentic transformative
change.
Learning Experiences
Discussions raised by questions that generate participants’ awareness of
conservation and change, such as:
1. What is your theory of change?
2. What transformation is needed to address global ecological and social
crises and bring about fundamental, socially just change? What is the role
of ESD? What is the role of VAE?
3. How do we get to convivial conservation? From preservation to
connection? Can art museum collections act as a catalyst?
4. Can VAE help us better understand how transformation happens?
5. Can you think of a case study or movement that challenges the global
economic system that drives environmental destruction, rather than
emphasising affirmative action within this existing system?
6. Can you think of an artwork from your national art collection that
challenges the global economic system that drives environmental
destruction, rather than emphasising affirmative action within this existing
system?
7. What is the role of political cartoons in transformation?
8. Consider a school visit to an organisation that focuses on the underlying
global forces that drive biodiversity loss, while sensitive to the needs of
the poor, forest-dwelling and/or indigenous communities.
1.5.6 Regeneration
Background Notes
What is Regeneration? This module aims to help teachers confront their ideas
on sustainability with those of regeneration, in order to critically analyse their
current work and reframe it according to their new understandings of the
concepts.
According to Rhodes (2015) the “the word ‘regenerative’ means ‘the capacity
to bring into existence again’; hence, if an item or system is regenerative, it
has the inherent capacity to bring itself into existence once more.”
Why do we need to consider Regeneration?
That which is sustainable maintains what already exists, but does not restore
(eco)systems that have been lost. The word “sustainable” strictly means
“self-sustaining” but is often understood, particularly in the media and by
the general public, to merely mean “able to last” or “the capacity to endure.
(Rhodes, 2015, para. 3)
We live in a fragmented world where the destruction of our eco-systems
goes on unabated. We have all read of deforestation, the threats to further
extinction of species, and the threats to coral reefs. According to The World
Counts (2020), “In the past 60 years, 60% of the Earth’s ecosystem has
been degraded”. We need to consider our role not only in learning new more
sustainable practices but restoring and regenerating what we have already
destroyed.
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Wahl (2018) argues that sustainability alone is not “an adequate goal” and we
need to move towards a regenerative human culture that is healthy, resilient
and adaptable. In fact, according to Reed (2007), “instead of doing less
damage to the environment, it is necessary to learn how we can participate
with the environment—using the health of ecological systems as a basis
for design”. This requires a shift in our mental modes from a fragmented
approach to a systemic approach, something education and ESD is well
positioned to catalyse.

Adapted from Reed, as reproduced in Wahl, 2018.
Think Question 1
Thus, a product containing 80% recycled material might be described as
“sustainable”, whereas in reality, it is only relatively more sustainable than a
version fabricated with no recycled material at all. To be actually sustainable,
a product must be made from 100% recycled (and recyclable) material,
so that it can, in its entirety, be further recycled. This is seldom the case,
and when the energy costs of the processing are also included, there is
an inevitable overall “loss”, even if “renewable” energy is used, since such
energy sources are usually constructed from materials that must themselves
be extracted and processed, all with their own attendant energy demands.
(Rhodes, 2015, para. 4)
Consider the above quote by Rhodes. Is it relevant to your work as a teacher
of Art? Is it possible to move from a relatively more sustainable action
towards an actually sustainable action? Brainstorm some ideas.
Think Question 2
According to Wahl (2018), resilience is “closely related to health, as it
describes the ability to recover basic vital functions and bounce back from
any kind of temporary breakdown or crisis”. Make a list of crises we need to
bounce back from? What is the role of ESD in restoring such imbalances and
creating a thriving future for all of humanity? What is the role of VAE?
Teaching and Learning Ideas
Core Goals and Essential Questions
- What is regenerative?
- What is the difference between regenerative and sustainable?
- What does it mean to design for regeneration?
- What is the role of the school in designing for regeneration?
Identification of acceptable evidence of learning (assessment methods)
- Participants include restoration and regeneration (rather than just
sustainability) when they speak or write.
- Participants consider the principles of people care, earth care and fair
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shares.
- Participants design/sketch/use photos as tools to restore a degraded
system/environment.
- Participants advocate for the restoration and regeneration of derelict/dirty
areas within the school grounds.
- Participants advocate for the restoration and regeneration of derelict/dirty
areas within the community.
- Participants gradually move from relative to actual sustainability in the
production of their artwork.
- The participants’ artworks are integrated with regenerative initiatives.
Learning Experiences
1. Consider a visit to a local permaculture farm. Observe forms and move
from the particular to the general and back again.
2. Consider sketching/ drawing/ painting sessions at a permaculture farm.
3. Design a product made from 100% recycled and recyclable material. \
Consider minimising the energy costs related to its production.
4. Do you have an abandoned plot in your school? In your community? How
can you restore it? What is the role of community gardens? What
inspiration do you take from a visit to a permaculture farm?
5. Consider a clean-up that seeks to restore a derelict or abandoned area
in the community? Consider regenerative principles when using the waste
collected.
6. Help create beautiful garden spaces. Consider wood carvings, fences,
raised beds and carpentry. Make annotated sketches and present them
to the stakeholders concerned, e.g. head of school or college principal.
Your plans could also consist of 3-D models, using recycled material.

1.6 Teaching modes and course duration
1.6.1 Different teaching modes
In this section, some modes of teaching VAE which are conducive to raising
awareness and engaging pupils to inquire and be critical about ESD issues
will be suggested for sessions with educators. Each session should be
flexible to address the needs of the group participants. The idea is to find
ways of inviting students to engage in discussions about themes, values and
attitudes that lead to a more sustainable and just society for all while using art
as a medium of learning as well as a means of expression. The ‘Teaching and
Learning Ideas’ in each section of section 5 give several examples of how
such discussions can develop – asking open-ended questions, sketching
ideas about specific themes, organisation of school visits, consideration of
artworks in national collections, and so on. It is key to ensure from the start
of the sessions all educators are on the same page as to their understanding
of the concept of teaching ESD through VAE and the subsequent benefits
and challenges. Icebreakers and teambuilding exercises which lead to such a
discussion would be good strategies to start off the sessions.
The multiple variables to be considered when choosing modes of teaching
that will result in effective learning are another aspect that warrants
discussion at the start of the training. The target age group at primary level,
the class pupil number, the persons with a physical/emotional/ learning
disability, different learning styles, different learning pace and the area of
teaching and the desired learning outcomes all have a bearing on the mode
to be chosen. Modes of teaching should encourage creativity, exploration/
experiencing, inquiry, risk-taking, communication and teamwork. Teachers
who experience these modes during continuous professional development
sessions can then develop pedagogies in class that reflect similar strategies.
Teaching modes should address cognitive, psychomotor as well as affective
development methods. Teaching through VAE creates the space to allow
connections between understanding and feeling, between the imagination
and seeing; a space to deconstruct critically that which we observe, to see
critically that which we think we know.
Cognitive modes of teaching tend to be didactic and mostly teacher-centred
but teaching ESD through VAE naturally connects to the psychomotor and
the affective areas. The ‘big ideas’ described in section 5 as well as other
topics such as contemporary art, SDGs and art criticism discussed earlier
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can be introduced through the following approaches:
1. team teaching including artists and activists,
2. videos and power points to stimulate discussions
3. excursions/ field/ art gallery trips.
An alternative to the latter could be the use of the internet. In 2020,
throughout the Covid-19 pandemic period, museums offered new
opportunities through their websites for children who could view the artworks
at the museum and were offered fun and learning activities (games, quizzes,
crafts, etc). Tate Kids, https://www.tate.org.uk/kids, for example, is part of
the Tate Museum London, https://www.tate.org.uk/ website. The museum
has curated activities, games, and educational resources to help parents
and teachers spark their kids’ imaginations through information and the
artwork tour, as well as activities such as making Pop Art like #AndyWarhol.
The website, like that of other museums, also provides easy to understand
insights into the world of art. The likelihood is that such sites created
specifically during the pandemic will continue to exist and teachers can
continue to make use of these resources in class.
Psychomotor Development modes of teaching, involving inquiry and
discovery methods of learning, are intrinsically more student-centred and can
be done in modified ways, offering ways of alternating styles to suit the class
with a mix of social or solitary learners. Modes of teaching could include:
- The Inquiry Method which invites the learner to be curious, to come up
with the question to be researched, maybe sparked off by a news item,
storytelling, a film, photos, visual images, works of art. The choice of the
“trigger” could be discussed. If it is an artwork, the type of image could
be such that it provides a framework for understanding the world as others
see it. Using artworks helps people realise how diverse artists use artwork
to communicate personal or social situations. Guided by the trainer,
participants can brainstorm common themes and relevant SDGs or they
can research the topic of their choice and then communicate their findings
to the class, individually or in a group. The communication could be through
an artwork of their own or a group artistic piece, a drawing, a painting,
a collage, a sculpture. Google Slides is a simple tool for adding text and
images, presenting to others, who can also edit presentations they share.
- Discovery Method - “learning by doing” – learners wrestle with the big ideas
by exploring and manipulating objects or performing experiments to
discover the possibilities of the different art resources available. In doing so,
they are not only thinking about colour, design, structure and the
environment but are encouraged to think, ask questions, hypothesize,
interpret in a personal way, cooperate and collaborate with others. The
Discovery Learning Method sets the right environment for students to
construct their own understanding and knowledge of the world through
experiencing things and reflecting on those experiences.
- Project Method ultimately results in a collective work such as the
publication of a book, an event, a report, an exhibition, etc. In courses
dealing with VAE and ESD, the project method could be based on social
or environmental issues that are related to the cultural or geographical
context in which the course is taking place (for example, 5.5 Conservation
and Change). Participants think critically about a specific issue and
work collaboratively on a social goal or problem they feel strongly about.
Photography can contribute to discussions by indicating problem areas (for
example, polluted and other hazardous areas), leading to ideas about goals
and possible solutions.
Affective Development Modes of teaching work on changing interest,
attitudes and values working through feelings and opinions. An affective
development mode ensures that the learning environment includes
interpersonal teacher-student relationships in which learners feel appreciated,
acknowledged, respected and validated (Alexander & Murphy, 1998; Lambert
& McCombs, 1998).
An example of an affective teaching method is:
Role-Playing Method- two pioneers of drama education, Bolton and
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Heathcote (1999) state that the main criterion in role-play is the “as if”
fiction, posing a unique challenge as the participant embraces knowledge,
embodying it with truths and attitudes and exploring the dynamics between
affect and cognition. Role-play engages students in democratic
participation as the process challenges gender, class and racial stereotypes
besides diminishing hierarchical relationship. (Madrell, 1994).
The teaching methods listed above can also be adapted to individual or
collaborative online strategies, where intended learning outcomes lead to the
specific technology possibilities for supporting those methods. A cluster of
Google tools or a social media platform, such as a FB group, a wiki space,
or a blog, can work in this context, but much depends on the learning design
itself, not the actual digital technologies.
1.6.2 Course Duration
Given the different circumstances and possibilities related to continuous
professional development events for teachers in different countries,
recommended course duration cannot be prescriptive. The number of hours
spent in single meetings and possible number of meetings in a course
as well as differences between courses for in-service and pre-service
teachers need to be taken into account. Grounded in the material provided
in previous sections, it is being suggested here that such a programme
could last between 15 and 30 hours. The following should be considered as
components of an VAE-ESD course, while suggestions about numbers of
hours should be considered as indicative:
1.
2.
3.
4.
5.

Basic principles of ESD and SDGs: 1.5-3 hours (section 2)
Contemporary art, sustainability and art criticism: 2.5-5 hours (section 3)
VAE-ESD links, objectives and resources: 2-4 hours (section 4)
6 Big Ideas: 9-15 hours (section 5)
Onsite visit to museum or permaculture site: 3 hours

Components 1-4 should be considered as core components, while the onsite
visit is optional, depending on availability of time and venue. The amount
of time dedicated to the first four components can be varied. For example,
more or less examples of contemporary art can be selected and discussed
or critiqued, while teaching strategies planned for sessions on the 6 Big
Ideas can be presented with fewer or more ‘Think Questions’ and ‘Learning
Experiences’. The many examples of such ‘Think Questions’ and ‘Learning
Experiences’ given in section 4 are meant to offer users a selection based on
local possibilities, needs and sustainability challenges.

1.7 Professional Learning Communities, mentoring
and collaborative lesson study
A course on VAE-ESD can serve to develop teachers’ personal growth,
communication skills, and peer mentoring relationships. Mentoring can
foster collaborative relations that help individuals to understand relationships
between basic ESD principles and real-life situations, both inside and outside
schools. Mentoring and Peer Mentoring are increasingly being acknowledged
as crucial tools for teachers and school leaders. Mentoring helps to develop
teachers’ potential, and this is beneficial both to individual teachers and
the schools they teach in. In a project like CARE, mentoring can be a very
effective way of providing support, for example in areas of content that some
participants are not very confident with. Ideally, mentees set the agenda by
indicating areas that they need to work on, while mentors provide guidance
for mentees’ professional development. Amongst the advantages of peer
mentoring in CARE, one may mention the possibility of improving teaching
strategies related to ESD, the collaborative analysis of lesson plans and
outcomes, dialogues about relationships between specific artistic examples
used in class and issues of sustainability encountered, and the possibility
of expanding upon one’s own reflections about topics like public art or
diversity through peer observations. It is therefore recommended that any
VAE programme enriched with ESD makes the most of peer mentoring and
mentoring possibilities. Below, two possible professional learning models are
discussed.
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1.7.1 PEERMENT
The Centre for Environmental Education and Research at the University
of Malta is involved in a three-year ERASMUS + project with the acronym
PEERMENT (ending in 2020), aimed at the development of the Mentoring and
Peer Mentoring approach.
One of PEERMENT’s objectives is to help to preserve teachers’ enthusiasm
for putting into practice ideas about SD picked up from continuous
professional development programmes through peer mentoring. Another
objective is to buttress our response to current challenges related to
sustainability on a global scale by developing teachers’ ESD competences.
By using knowledge that is rooted in other curricular subjects, teachers can
promote principles of SD like peace and solidarity. PEERMENT aims to reach
these objectives by developing and disseminating a new model of Mentoring
and Peer-Mentoring for ESD, involving direct target-groups at all stages of
the project. Specifically, it aimed to do this through action research, that
directly involved about 20 Education Specialists as teachers’ trainer and
senior mentors and about 50 teachers as mentors.
The effectiveness of a project like PEERMENT relies on the transformation
of a school environment into a community of practice. Communities of
Practice create a space for two or more people to learn from their interaction.
Communities of Practice have three main features: a domain, a community
and a practice. As far as the Peer Mentoring groups of the PEERMENT Model
were concerned, these features were:
- ‘ESD’, Education for Sustainable Development, was the project’s domain
- Local Teachers’ PEERMENT Groups were the project’s Communities of
Practice
- The development of the competences needed to create and use the
WebQuest tool and the design and testing of a new WebQuest was a main
“practice”
Education Specialists were a core part of the PEERMENT project. Their role
included providing support to the local teachers’ PEERMENT group members
and being involved in the testing of and seminars related to the project
guidelines. The PEERMENT teachers were responsible for (co)-developing
the didactic activities, (re-)launching the didactic activities on ESD, working
closely with their mentors, providing feedback for the Guidelines for Teachers
and discussing their experiences during multiplier events.
1.7.2 Collaborative Lesson Study
Collaborative Lesson Study brings together a team of stakeholders (teachers,
academics in the field of education, heads of school) to collaborate on the
development of lessons. It was developed as a research tool in Japan and
is considered to contribute positively to school reform (Saito & Sato, 2012).
Collaborations develop in different phases:
1. a development phase (collaborating to develop new pedagogies around a
specific focus, big ideas and so on) – Developing Lesson Plans
2. a class enactment or implementation phase during which lessons are
conducted and observed – Lesson Observations
3. an evaluation phase during which learning is assessed, summarised and
then shared with others – Lesson Study reports
The Faculty of Education at the University of Malta is in charge of a CPD
project called CLeStuM (https://www.clestum.eu/). In this project, university
academics come together with school leadership teams and teachers in
face-to-face meetings and observations. CLeStuM provides continuous
professional development for teachers and school leadership teams,
facilitates lesson study meetings with teachers and conducts research on
lesson studies, amongst other initiatives. Areas for improved student learning
are indicated by participating teachers, who also plan lessons to address
the issue. During the delivery of the lesson, other teachers and stakeholders
observe the lesson and gather evidence about the desired objectives.
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Following this feedback, teachers may also amend lessons and another
teacher can then use the revised lesson plan with another class.

1.8 Assessing and Evaluating Teacher Training
Programmes

The last section in this Guide considers the assessment and evaluation
of teacher training programmes. When planning any training activity, it is
important to also plan for the evaluation of the effectiveness of this activity.
This is actually in line with the backward design for curriculum development.
A comprehensive assessment design or assessment program starts with
clear statements of what are the learning outcomes to be assessed and why;
what evidence is to be collected and how is it to be analysed. The methods
required for evaluating the effectiveness of the training ought to be informed
by well-established assessment methods that have evolved in the science of
pedagogy and psychology (Warell et al. 2014).
Based on the time of the evaluation, there can be three types of assessment:
- Pre-assessment or diagnostic assessment. Before the training, it is
necessary to assess initial knowledge, attitudes and competences of the
trainees as well as expectations from the training.
- Formative assessment. It is the assessment contacted during the training
and it aims to provide feedback that will identify any gaps between
instruction and trainees’ learning.
- Summative assessment. This type of assessment takes place at the end of
the training and it aims to evaluate the extent to which the most important
learning outcomes have been reached.
Based on the scope of the evaluation, there are also other types of
assessment:
- Individual / authentic assessment (also known with the latin word ipsative).
Its focus is on the individual achievements during the learning process over
a period of time.
- Normative assessment. Its focus is on the comparison of the individual’s
performance with the group’s performance. That is, it compares a learner’s
performance against an average norm.
- Criterion-referenced assessment. Its focus is on the comparison of
individual performance against a fixed set of predefined criteria or learning
standards
The above types of assessment focus principally on learners’ performance.
CARE project considers other information of equal importance: the trainees’
assessment of the training, and the pupils’ achievement (Goldhaber et al.
2013) as a result of their teachers’ training.
Therefore, in the context of the CARE project, the following methods for
assessing teacher education/ training effectiveness are proposed:
Phase A: Delivery of teacher education courses
a) Participants’ academic growth (value-added assessment of participants’
achievement) with the use of reflective visual journals (Pavlou, 2021,
forthcoming) and interviews. Reflective visual journals will provide
evidence on teachers’ progress during their training (beginning- during		 end). They will also act as an individual/authentic method of assessment.
Pre-/post-training interviews will provide further evidence on initial
knowledge, attitudes, perceptions of self-competence and expectations
as well as on perceptions of growth or change in these areas. Thus, all
types of assessment based on the time of the evaluation will be
addressed.
b) Participants/teachers’ performance assessed by criterion-referenced
assessment that will focus on participants’ abilities to plan visual art units
based on the focus of the CARE project (assignment to be delivered
during first phase of training). And
c) Trainers’ perceptions of the effectiveness of the training with the use of
reflective visual journals.
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Phase B: Implementation of visual arts units in school
a) Participants/teachers’ performance assessed by criterion-referenced
assessment that will focus on participants’ abilities to organize and
implement the art unit (observation instrument)
b) Participants’ professional growth assessed with the use of interviews at
the end of phase B of the training.
c) Evidence of primary school pupils’ learning that will show the impact (or
not) of the training of their teachers (interviews and questionnaires)
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Part II
Part 2 proposes four specific examples of teacher
education programmes developed in Malta, the UK,
Cyprus and Greece. These programmes address the
needs of primary school teachers and preservice teachers
in different contexts, placing an emphasis on a diversity
of cultural and environmental situations and promoting
intercultural learning. Each programme provides
examples of particular Sustainable Development (SD)
issues, big ideas and objectives that can be delivered in
blended courses and other forms of attendance,
depending on availability in specific contexts.
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PART II

Local Training Programmes
Part 2 includes training programmes based on ESD-infused visual arts
education developed by four university teams for various stakeholders,
including in-service and pre-service teachers.

2.1 Frederick University, Nicosia, Cyprus
Training programme for in-service primary school teachers
(series of seminars)
General information
Title:
Innovative pedagogical practices in Art Education: a sustainable society in a
time of pandemic.
Teaching methodology:
The training will be conducted online with synchronous and asynchronous
activities.
Duration:
9 two-hour online meetings + asynchronous activities. Total time: 40 hours.
Trainers:
Dr. Victoria Pavlou, Dr. Chrysanthi Kadji, Prof. Costas Mantzalos
Trainees:
Inservice primary school teachers
Goal
The visual arts subject is inextricably linked to everyday life and culture (in
the broadest sense. The main purpose of the training is to make the trainees
able to reposition the role of art education based on the connection of the
subject with issues of sustainability and daily life.
Specifically, the trainees are asked to connect the visual arts lessons with real
life situations, to be able to empower students to face the multiple challenges
that arise from modern society and to cultivate skills of criticism, creative
thinking and action. The training seeks to empower the individual to enable a
more sustainable and just society for all.
Learning outcomes
By the end of the training, teachers are expected to be able to:
1. Recognize, describe and experience the connection of art education with
sustainable development (environment, culture, society) through
participation in art practices and other pedagogical activities.
2. Recognize and justify how the visual arts are related to other subjects in
the school curriculum (interdisciplinarity)
3. Develop and be able to transfer to their students skills for Education
for Sustainable Development, such as systemic ability, the ability for a
sustainable future, the ability to participate and collaborate, the ability to
empathize, interdisciplinary thinking, innovative thinking, evaluation,
action, etc.
4. Recognize and explain the contribution of contemporary art in relation to
the reconstructive role that the visual arts can play in school (learning
through visual arts).
5. To discuss various ways of utilizing contemporary artworks in the context
of designing and developing art units and to justify their choices.
6. Use art education to develop emotional learning and empathy towards
real-life issues: social, cultural and economical.
7. Describe important elements / issues that need to be taken into account
when designing and developing visual arts units (aims, objectives, action
plan, evaluation, etc.) that link the visual arts with education for
sustainable development.
8. Develop educational resources related to the children’s environment,
inside and outside the school, which are locally relevant and culturally
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sensitive.
9. Design and organize art units for elementary school children that are
challenging and provide opportunities for originality. Discuss and evaluate
the results of art units (learning and teaching assessment skills to improve
their effectiveness).
Contents
Unit 1: The concept of Sustainability in Education
1. Introduction to the training: the need to connect art education with
children’s daily lives
2. The concept of Sustainable Development and the 17 goals for
Sustainability. Basic Principles of Sustainable Development and Education
for Sustainable Development.
3. Education for Sustainable Development on the basis of capacity building
Unit 2: Contemporary art, sustainability and responding to artworks
1. Sustainability and the art of today
2. Responding and critical interpretation of artworks: importance, roles in the
visual arts lessons
3. Pedagogical methods of approaching/responding to artworks
4. Contemporary art, correlation of artworks with sustainable development
(environment, society, economy, & culture)
5. Contemporary Cypriot artists.
6. Utilization of exhibition visits. The educational role of children’s exhibitions
Unit 3: Visual Arts Education (VAE) and Education for Sustainable
Development (ESD): Links, aims and educational resources.
1. Visual Arts Education and Education for Sustainable Development:
philosophy and goals
2. Highlighting interdisciplinarity through the visual arts lessons and how
their enrichment with ESD elements strengthens the connection of the
course with real life.
3. Utilizing pedagogical techniques of ESD for integration of Sustainable
Development issues in the art lessons
4. Available / suggested educational resources
Unit 4: Big/Important ideas in Visual Arts Education
1. Presentation and approach of important ideas through specific cases of
Cypriots artist and other artists from the consortium of the CARE project Report and study of their work. Important ideas:
(a) The public /public art - the public / active citizen
(b) Ecological literacy - Eco-Art education
(c) Compassion - Compassion and Solidarity
(d) Diversity - Diversity and Interculturalism
2. Teaching approaches and lesson planning: aims, objectives, action plans,
enhancement with ESD competences, interaction of important elements of
the units, issues of critical thinking and creativity, issues of child evaluation
and teaching modules / programmes, examples of children’s art
programmes, examples of art programmes.
Teaching methodologies
The methodology of the training includes two basic approaches related to:
a)teaching expertise. It adopts the ‘Pedagogical Content Knowing’ (PCKg)
model for teacher training, which focuses on the need to provide different
types of knowledge in an integrated way: pedagogical knowledge,
knowledge of the subject and knowledge of the learning environment, and
b)distance learning methodologies. The training is delivered through
e-learning tools such as communication tools (e.g. video conferencing,
audio conferencing and text conferencing), collaboration tools (e.g.
discussion forums,) and content development tools (e.g. Power Point
presentations). Activities are synchronous and asynchronous.
The aim is to encourage active participation, cooperation, communication
and participation. Thus, the training aims to satisfy different ways of learning
and to build a community of learning.
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Obligations of participants
Participation in asynchronous and synchronous activities, including material
study, material development and exchange, discussions, development of
visual arts units based on the objectives of the CARE research project, etc.
Details on issues related to the visual arts unit design will be provided later.
The activities of the training aim to deepen understanding on the important
concepts of the training but also to develop a productive dialogue that
encourages reflection, interaction and action for the design and organization
of “rich” visual units.
Schedule
1st Meeting: Unit 1 ‘Introduction to the training and the concept of
Sustainability in Education'.
2nd Meeting: Unit 2 ‘Contemporary art, sustainability and responding to
artworks’.
3rd Meeting: Unit 2 ‘Contemporary art, sustainability and responding to
artworks’.
4th Meeting: Unit 3 ‘Art Education and Education for Sustainable
Development: Connections, purposes and educational resources’.
5th Meeting: Visit (online to a museum / cultural institution / professional
space of an artist etc.
6th Meeting: Unit 4 ‘Big/ important ideas in visual arts education’.
7th Meeting: Unit 4 ‘Big/ important ideas in visual arts education’.
8th Meeting: Unit 4 ‘Big/ important ideas in visual arts education’.
Study Weeks for teamwork and preparation of art units
9th Meeting: Unit 4 and presentation of teams’ work

2.2 University of Malta training programme
Study-unit title
Visual arts education in new times: Connecting Art with REal life issues

LECTURERS: RAPHAEL VELLA, ISABELLE GATT, CHARMAINE
ZAMMIT and VINCENT CARUANA
Rationale for new unit
This new module is being proposed as part of an Erasmus + co-funded
project CARE (Connecting Art with REal life issues) which aims to implement
a teacher education programme in visual art education (VAE informed by
the knowledge, skills, attitudes and values of Education for Sustainable
Development (ESD. The following considerations guided the need to create a
new unit (training module):
While the relationship between sustainability and art goes back several
centuries, contemporary artistic practices tend to focus more explicitly on
topical concerns related to social justice and ecological issues. Many of the
17 SDGs listed by UNESCO are frequently alluded to in the work of artists
around the world today. It is crucial that VAE moves with the times and
reflects the kinds of ideas that are expressed in contemporary debates about
art in the social realm. Unfortunately, this social and political dimension of
contemporary art is not always echoed sufficiently in actual art classrooms;
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hence, CARE recommends that the teaching of art in the primary sector
engages with artistic practices that promote a concern with environmental
issues, social injustices and cross-cultural understanding.
The integration of SDG 4.7 into the curriculum, that seeks to ensure that by
2030 all learners acquire knowledge and skills needed to promote sustainable
development, including among others through education for sustainable
development and sustainable lifestyles, human rights, gender equality,
promotion of a culture of peace and non-violence, global citizenship, and
appreciation of cultural diversity and of culture’s contribution to sustainable
development.
Description of study-unit
The following topics are covered in the course:
ESD in the Primary Curriculum (1 hour)
What is Education for Sustainable Development?
The evolving policy context of ESD
The SDGs
The specificities of ESD in primary education.
Art criticism and CARE artworks (2 hours)
Contemporary Art, Art Criticism and Sustainable Development
Different approaches to Art Criticism
Thematic and other forms of critical analysis that relate to SDGs
Local artworks that relate to SDGs
General introduction to Big Ideas (30 minutes): What is a Big Idea? Big Ideas
to be explored in this course and “backward design”
Big Idea 1 – The Public (1 hour)
What is ‘the public’ and its role?
Uses of the term ‘public art’
What is the impact of public art in the physical, social and cultural realms?
Hands on ESD activities and public art
Big Idea 2 – Ecological Literacy (1.5 hours)
What is Ecological Literacy?
What is Eco-Art Education?
How can VAE be used to raise awareness of and engagement with
environmental concepts and issues?
The roles of ESD and VAE in cultivating ecological literacy.
Big Idea 3 - Compassion (1.5 hours)
What is Compassion?
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Is Compassion natural or learned?
In what ways can one and society benefit from Compassion?
Promoting cooperation in the art classroom.
How can educators cultivate compassion using VAE?
Big Idea 4 - Diversity (1.5 hours)
What is diversity? What is Education for Diversity?
What is Intercultural Education? Why is intercultural dialogue important?
How can ESD help develop intercultural competences?
In what ways can art act as an intercultural mediator for dialogue?
How can VAE challenge hierarchical paradigms which reinforce prejudice and
stereotyping? How can VAE help develop intercultural competences?
Big Idea 5 - ‘Conservation and Change’ - (1.5 hours)
What is conservation? What do we need to conserve?
What is change? What is radical change? What do we need to change?
How does art help us navigate across the conservation-change spectrum?
What transformation is needed to address global ecological and social crises
and bring about fundamental, socially just change? What is the role of ESD?
What is the role of VAE?
Big Idea 6 - ‘Regeneration’ (1.5 hours)
What is regenerative?
What is the difference between regenerative and sustainable?
What does it mean to design for regeneration? What is the role of the school
in designing for regeneration?
What is the role of ESD in restoring imbalances and creating a thriving future
for all of humanity? What is the role of VAE?
Suitable Pedagogies VAE and ESD (2 hours)
Different, creative teaching modes for the primary sector, including drama
techniques
How to develop resources for ESD-enriched VAE
Examples of good practice in ESD-enriched VAE
VAE-ESD Assessment
Creating professional learning communities, peer-mentoring groups, and
“collaborative lesson study” (2 hours)
Creating communities of practice
The PEERMENT Model (Peer-Mentoring in ESD)
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What is collaborative lesson study?
Developing team lesson plans
Study-unit aims
This study unit aims to train teachers of VAE to integrate ESD into their
pedagogical strategies, aims, outcomes, and themes.
As per the Seoul Agenda, this module promotes the idea that VAE has an
important role to play in the constructive transformation of educational
systems that are struggling to meet the needs of learners in a rapidly
changing world characterized by remarkable advances in technology on the
one hand and intractable social and cultural injustices on the other.
Furthermore, as per the principles of ESD, this module reflects a four-pillar
model that promotes the notion of active participation in a process of social,
environmental, economic and cultural change that is necessary to ensure a
sustainable present and future.
Learning outcomes
Knowledge and understanding
By the end of this study-unit the student will be able to:
Explain how VAE can make a direct contribution to resolving the social and
cultural challenges facing the world today.
Describe a four-pillar model of sustainable development that promotes the
notion of active participation in a process of social, environmental, economic
and cultural change that is necessary to ensure a sustainable present and
future.
Illustrate art and sustainable development as interlinked modes of social
action, sharing significant concerns with real life issues, goals and contexts.
Learning outcomes
Skills (including transferable [generic] skills)
By the end of this study-unit the student will be able to:
Explore connections between ESD and VAE via the work of contemporary
artists, especially those involved in participatory practices.
Propose artistic strategies that promote social justice and lead to an
improvement of the quality of life.
Critique works of art in class beyond aesthetic values and inclusive of the
interpretive, evaluative and ethical dimensions of an experience of art.
Investigate artistic works that revolve around ESD topics in view of analysing
things carefully, making connections and taking informed decisions.
Assignment
The assignment will help learners:
i.
ii.

identify aspects within the art curriculum through which ESD can be
infused, and
plan and implement a VAE-ESD initiative.

For the assignment, learners are expected to
(a) form Working Groups (WGs) of 3-4 individuals, identify a Big
Idea, explore its various dimensions and then develop relevant learning
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experiences.
(b) present their assignment in one of the following 2 options:
Option 1:
The WG is expected to:
• select a subject area from the primary ART curriculum and design a single
lesson plan based on a specific Big Idea,
• deliver and video record the lesson (Important note: the aim of the video is
to provide a visual record of the delivery of the lesson, there is NO need for
the video to show children), and
• write an evaluation of the lesson highlighting whether the efforts to integrate
ESD into the VAE curriculum were successful.
Option 2:
The WG is expected to:
• select a Big Idea that is relevant to children and design a topic plan and a
set of lesson plans (one for each WG member + 1) that explores the theme.
The proposed lessons should fit within the primary art school curriculum
and should be accompanied with a plan of the appropriate resources, and
• write a critical review of the set of lessons, highlighting what ESD principles
were integrated into the lessons, what problems you envisage if you were to
implement the lessons in class and how you would resolve them.
Main text
UNESCO. (2012). Education for Sustainable Development in Action: Learning
& Training Tools N°4 – 2012. https://sustainabledevelopment.un.org/content/
documents/926unesco9.pdf

2.3 University of Exeter training programme
AUTHORS: EMESE HALL AND HARRIET WHITE, WITH RUTH
FLANAGAN AND ANITA WOOD
Introduction
This document outlines a teacher education programme in visual art
education (VAE) informed by the knowledge, skills, attitudes, and values
of Education for Sustainable Development (ESD). The programme is a key
component of Project CARE.
Project CARE is an Erasmus+ funded research project (ref: 2019-1-CY01KA203-058258) aimed at enhancing visual arts education (VAE) with
education for sustainable development (ESD) within primary education.
Addressing the Erasmus+ key action of ‘strategic partnerships in Higher
Education, the main research focus will be on the professional learning of
pre-service and in-service teachers in each of the partner countries, which
will be complemented by investigations into pupils’ learning in VAE and ESD.
This programme will be offered as an optional study choice for all trainees on
the Primary PGCE at the University of Exeter in the 20-21 cohort. All trainees
will be able to access the course materials, selecting the content that meets
their interests and needs, but we are aiming to recruit a core group of 15
trainees to participate in all aspects of the programme and, following ethical
consent, to become research participants in Project CARE.
This is a non-accredited programme of learning with no formal points of
assessment, but participation will enable trainees to provide evidence of
their progress towards meeting the Teachers’ Standards for QTS (DfE,
2012). A certificate of course completion will also be issued as evidence
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of engagement. During the programme, the research participants will draw
on the taught content in working together with peers to design learning
activities/ lessons that they can deliver in schools during their summer
placements.
Programme Aims
• To develop knowledge and understanding of the Seoul Agenda and
UNESCO’s 17 Goals for Sustainable Development, with particular attention
to their respective relevance to primary-aged children’s learning.
• To promote understanding and appreciation of VAE as a vehicle for
transdisciplinary learning, critical thinking and socio-cultural development,
with particular emphasis on the role and value of contemporary art.
• To draw on a four-pillar model of ESD that promotes the notion of active
participation in a process of social, environmental, economic and cultural
change that is necessary to ensure a sustainable present and future.
• To support engagement and collaboration through the fostering of
Professional Learning Communities
Programme Delivery
All content will be delivered online via the University’s Virtual Learning
Environment in the form of asynchronous lectures, self-study activities and
discussion fora. Content will be made available for each topic from the start
of the designated week (see programme overview, p.3) and trainees will be
able to revisit topics as they see fit.
In total there will be 10 main topics, each of 1.5 hours duration, totalling 15
hours’ study time. In addition, there will be a one-hour introductory session,
aimed at those engaging fully in the programme and the project research.
Each topic will have three main learning intentions and the structuring and
signposting of content (i.e., activities and timings) will follow the same format
with which the trainees are already familiar in their current PGCE studies.
No preparatory work or ‘homework’ will be set, but a suggested reading
will be given for each topic, in the form of a relevant and recently published
academic journal article. There will also be a programme reading list
provided, with further sources of relevant theory, policy, research, and
practice.
A model of peer learning will have the 15 research participants regularly
working on activities in trios (mini Professional Learning Communities), with
the support of a tutor.
Participants will be encouraged to maintain a reflective journal/ sketchbook
(physical or digital) in which to record their learning and ideas for future
practice. These journals will provide a source of data and possible focus for
individual and/ or group interviews.
Extra contact events, in the form of group seminars (30mins-1 hour) are
planned on 22 January, 12 February, and 12 March. These reflective sessions
supplement the taught programme and will provide an opportunity for project
data collection (e.g., observations; focus group discussions). These sessions
will continue into the summer term on these dates: 30 April and 30 July,
enabling further reflection and data collection.
Programme Overview
0
Introduction to Project CARE: Learning Together (1 hour)
1
ESD: What is it? How can it work in primary schools? (1.5 hours)
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2
Making sense of contemporary art (1.5 hours)
3
Learning in and through art – ESD and VAE (1.5 hours)
4
Big Idea 1: The Public (1.5 hours)
5
Big Idea 2: Ecological Literacy (1.5 hours)
6
Big Idea 3: Compassion (1.5 hours)
7
Big Idea 4: Diversity (1.5 hours)
8
Big Idea 5: Conservation and Change (1.5 hours)
9
Big Idea 6: Regeneration (1.5 hours)
10
Professional Learning in Partnership (1.5 hours)
Topic Learning Intentions
Topic 0
Introduction to Project CARE: Learning Together
• To fully understand the aims and objectives of Project CARE
• To become familiar with the training programme’s structure, content and
expectations
• To begin to build new Professional Communities of Learning
Topic 1
ESD: What is it? How does it work in primary schools?
• To become familiar with the 17 UNESCO Goals for Sustainable
Development and the 4 pillar model
• To reflect upon the aspiration of ‘knowledge into action’, considering
opportunities and challenges
• To compare different approaches to ESD with primary-aged children
Topic 2
Making sense of contemporary art
• To discuss definitions of 21st century visual arts practice
• To appreciate the social and political dimension of contemporary art – and
art as activism
• To compare and contrast examples of contemporary artists’ work
Topic 3
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Learning in and through art – ESD and VAE
• To understand the distinction between learning in and through the visual
arts
• To consider possible opportunities and challenges of linking ESD with VAE
• To generate ideas for ESD-themed VAE learning activities for primary-aged
children
Topic 4
Big Idea 1: The Public
• To understand the role and purpose of public art
• To critically discuss different examples of public art, using pre-determined
frameworks of analysis
• To identify the educational potential of different examples of public art
Topic 5
Big Idea 2: Ecological Literacy
• To understand the meaning and relevance of ‘ecological literacy’
• To critically discuss different examples of ecologically- themed art, using
pre-determined frameworks of analysis
• To consider the possibilities of enhancing ecological literacy through VAE
Topic 6
Big Idea 3: Compassion
• To compare different definitions and examples of compassion
• To consider how compassion can be cultivated in ourselves and primaryaged children
• To discuss different artworks in terms of their ability to promote
compassionate thinking and behaviour
Topic 7
Big Idea 4: Diversity
• To understand the term ‘diversity’ and compare definitions
• To consider the responsibility of schools for respecting and promoting
diversity
• To identify the opportunities and challenges of addressing diversity through
VAE
Topic 8
Big Idea 5: Conservation and Change
• To recognise the tensions between the aspirations of conservation and
change
• To consider the relevance of conservation and change in ESD in primary
schools
• To discuss artworks that address issues of conservation and change
Topic 9
Big Idea 6: Regeneration
• To understand the meaning and relevance of ‘regeneration’
• To consider the potential of regeneration as an aspect of ESD
• To generate ideas of how contemporary art can develop children’s
understanding of regeneration
Topic 10
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Professional Learning in Partnership
• To appreciate the role and value of professional partnerships in education
(e.g., with artists, galleries)
• To discuss the opportunities and challenges of working in partnership
• To identify possibilities for partnership working within Project CARE in the
summer term…

2.4 Aristotle University of Thessaloniki training
programme
LECTURERS: MARTHA IOANNIDOU, SOULA MITAKIDOU
Protocol
1. Send invitation (in- & pre- service, if possible)
2. Final number: at least 15 teachers (max. 60)
3. An open meeting with all participants [Personal info & Data collection/
Short description of the TTP/ The full programme]
4. TTP, part I
5. First half: Interim feedback with 3 “open” questions. Suggested method:
group interviews
6. TTP, part II
7. Final Evaluation Questionnaire + interviews
8. Certificate of Attendance
9. Report with conclusions
10. Preparation of teams for 04 (wherever possible, collaboration in-between
in- & pre- service teachers). Minimum 4 scenarios (Big Ideas/ 1 maybe for
each pillar)
Teacher Training Programme
General info
Duration Total: ca. 30 hours synchronous + asynchronous
Trainers Martha Ioannidou, Soula Mitakidou, Chrysoula Xouveroudi + visiting
artists & scholars: state of the art lecture & hands-on training/workshop
Scope- aims
The concept of sustainability is present in many aspects of our daily lives.
We care about the environment; we want balanced economic growth and
we defend Social Justice and prosperity in many areas. As Sustainable
Development is marked as a matter of culture, it leaves us the opportunity
to draw ideas and values through art, which often acts as a means of
expressing sustainable development, with respect for cultural diversity.
The relationship between sustainability and art goes back several centuries
either through the content of the work or through the technical and rational
utilization of materials. Modern artistic practices tend to focus more explicitly
on topical concerns related to social justice and ecological issues. Most
of the objectives and key pillars for sustainable development, as listed by
UNESCO, are a reference point in the work of artists internationally.
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Visual education and education through the arts and cultural goods must
follow the demands of the time and lead to critical reflection on the role of art
in the social space. At the same time, it is called upon to awaken and inspire
artistic practices that approach concerns about key environmental issues,
social injustices and intercultural understanding.
Moreover, the enhancement of visual education through the integration of
elements of sustainable development, which will further promote creative
thinking, critical and systematic thinking, reflection and the development of
skills, attitudes and values is a demand of the modern school.
Main themes:
* The concept of sustainability in the centuries-old course of Art
* Art and respect for Cultural Diversity
* Art and Ecology
* Art and Activism
* Sustainable and recycled materials in art
* Art, Social Justice, Racial discrimination & Gender Equality
* Visual Education and sustainable development in school practice: ways
of linking the two areas, objectives, perspectives and connection with the
curriculum.
General learning outcomes
Drawing on the Visual Arts as a source of ideas, participants will not
only engage with and develop knowledge of the visual arts, but they will
create values and learn to reflect critically on global issues concerning our
sustainable future. More specifically:
• They will gain a broader oversight of the connection of artistic and cultural
production with the concept of sustainability
• Understand the role of art in ensuring and promoting respect for cultural
diversity
• They will value through the works of art the importance of conservation and
natural resource management
• They will connect artistic harmony and balance in art with ecological
perspectives
• They will review and reflect on the role of art and its dynamics as a means of
visibility and vigilance around issues of democracy and peace, social
justice, racism, racial discrimination, poverty alleviation etc.
• They will be given the opportunity to actively engage in artistic creations
aiming to promote sustainability and care for the environment and society.
• They will create didactic scenarios for the teaching of sustainability based
on the curriculum, having the Visual Arts as a vehicle.
Moreover, we intend to:
• Build a creative learning community
• Engage every participant by employing a wide range of learning and
teaching styles, especially now with the extensive use of New Technologies
and digital applications
• Increase confidence and motivation through case studies, art-based
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activities, workshops, hands on training etc.
• Minimize resistance and develop a positive culture in between the various
members
• Increase trust between specialist / generalist / in- & pre-service
• Adopt a holistic approach to bridge all goals of SD through VAE
• Assist them to implement their scenarios in their school classes
• Consider general school demands, timetable/ curricula constraints, spatial
requirements for VAE
General competences
• Apply knowledge in practice
• Adapt to new situations
• Make decisions
• Work autonomously and in teams
• Generate new research ideas
• Appreciate diversity and multiculturality
• Respect natural environment
• Demonstrate social, professional and ethical commitment and sensitivity to
gender issues
• Advance free, creative and causative thinking
• Become sensitive to the visual, tactile and spatial world
• Artistic production and communication in different media
• Cultivate emotional learning and empathy
• Critical thinking
• Respond and interpret Interdisciplinary education
General Content (synchronous and asynchronous sessions)
1st session
Introduction based on Guide: chapter 2: Becoming familiar with VAE and ESD
Asynchronous lectures
Visual arts & Sustainable Development: International and Local praxis.
Learning through the visual arts
Guide: chapter 2 & 3
6 asynchronous lectures, each one followed by a synchronous one
Asynchronous presentations etc. to familiarize participants with the Big Ideas
(template examples etc.).
Participants in teams (4/ in- & pre- together). Each team will choose one
Big Idea and design a didactic scenario. They will present their lesson-plan
in a synchronous lecture having as “sample class” the other participants.
Option 2: they can choose one team and test their lesson plan between each
other. Then we will have on seminar 3 hours synchronous in order to discuss
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all together their experiences, see examples of their work, hear comment/
evaluations, problems and inadequacies etc.
2 state of the art lectures/workshops
Online hands-on training along with visiting artists – interactive sessions.
Making sense of modern art and its connection with the goals of ESD
in action. Offer opportunities for professional partnerships with artists,
museums, scholars.
Asynchronous visits to museum exhibitions and museum learning techniques,
along with videos of ‘visiting professionals’ and scholars, who can be kept as
contacts in building a professional creative community.
Final session
Opportunities and challenges of linking VAE & ESD with the National
Curriculum
The aims and objectives of Programme CARE as well as the full- detailed
programme will be shared with all participants during an 1hour online meeting
before the official beginning of TTP. At the same time, we will introduce
them to a new interactive Platform, specially designed for them: There we
will upload all our online synchronous sessions, material for further reading
& bibliography, videos and asynchronous lectures, self-study activities,
international and local websites of interest etc. There will also be a blog for
exchanging ideas and uploading their work, proposals etc. This platform will
remain open for teachers from now onwards and will continue to offer in- and
pre-service teachers assistance and information even after the end of the
programme CARE.
Teaching methods
• Synchronous seminars
• Asynchronous training (videos, bibliography, exercises, further reading etc.)
• Employ new digital technologies and applications
• Hands on training
• State-of- the- art lecture/ workshop with visiting artists & scholars
Assessment
• Interactive participation
• Design didactic scenario & present a lesson-plan in teams
• Keep a personal reflective visual journal
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Part III
Part 3 combines resources developed by different
partners in CARE, illustrating and simultaneously
promoting local artists’ works and ideas across borders
and also describing sustainability issues that are pertinent
to different regions represented by the CARE partners.
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PART ΙΙΙ: Resources/templates
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3.1 Artist templates
Authors: Raphael Vella and Charmaine Zammit (University of Malta),
Martha Ioannidou (Aristotle University of Thessaloniki), Costas
Mantzalos (Frederick University), Emese Hall, Harriet White, Ruth
Flanagan and Anita Wood (University of Exeter)

186

3.2 ESD templates
Authors: Vincent Caruana (University of Malta), Soula Mitakidou
(Aristotle University of Thessaloniki), Chrysanthi Kadji (Frederick
University), Harriet White and Emese Hall, University of Exeter
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PART ΙΙΙ

Resources/ Templates
There are two types of templates in Part 3. The ARTIST and ESD templates
were prepared for use by in-service and pre-service teachers during the
training as well as during the actual implementation of ESD-enriched
art curricula in class. The templates serve to promote the work of local
contemporary artists across borders and contextualise their work in specific
issues related to sustainable development in different regions.

3.1 ARTIST TEMPLATES
UNIVERSITY OF MALTA: RAPHAEL VELLA, CHARMAINE ZAMMIT
ARISTOTLE UNIVERSITY OF THESSALONIKI: MARTHA IOANNIDOU
FREDERICK UNIVERSITY, NICOSIA, CYPRUS: COSTAS MANTZALOS
UNIVERSITY OF EXETER:

3.1.1 ARTIST Template: Id-dar ta’ faċċata (The house
across the street)

A. General information
1.Name of artist/collective: Steve Bonello (with Carmel Borg)
2.Title of artwork: Id-dar ta’ faċċata (The house across the street)
3.Year when the artwork was produced/performed: 2019
4.Medium and support/artistic genre: Children’s book with illustrations by
Steve Bonello
5.Dimensions: 20 x 13 cm, 48 pages
6.Collection (location of artwork or site where it was performed): N/A
7.Photo credit: The artist
8.Weblink/s: https://merlinpublishers.com/product/id-dar-ta-faccata/

B. Description and analysis of artwork
1.Description and analysis of artwork: The book is a collaboration between
writer and academic Carmel Borg and illustrator Steve Bonello. The
main character in the story, Pawlu, wakes up to the noise of a house
across the street being demolished – a common scene in Malta. Past and
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present are juxtaposed as childhood memories related to this house and
the current chaotic filled with contractors, migrant workers and machinery
come together. The narrative is followed by questions about development,
neighbours, health and safety, migrants, the future, and so on. The
illustrations depict characters in the story as well as scenes of nature.
2.Relevance of artwork to SDGs: The main topics of the story revolve
around various issues of sustainability: 3 (Good health and well-being), 8
(Decent work and economic growth), 9 (Indutsry, innovation and
infrastructure, 10 (Reduced inequalities). The drawings in the book do not
add much to the story but help children to visualise the scenes as well as
the destruction of their environment. A drawing of the house across
the street that is being demolished can lead to similar drawings about
construction sites related to the children’s own neighbourhood.
3.Relevance of artwork to the local context: The demolition of old and even
newer houses and apartment blocks is an everyday reality in most Maltese
towns and villages. The perceived importance of the construction industry
for the local economy has led to various environmental and health issues
related to pollution, whilst encroaching on public space and increasing
noise levels.
4.No participants, community members or members of the public were
involved in the production of this artwork.
5.Relevance of artwork to artist’s background: Steve Bonello’s work
frequently deals with environmental issues in Malta and he has also
worked on publications like this. Another recent publication he contributed
to, No Man’s Land: People, Places & Pollution, written by Marie Briguglio,
won the National Book Prize (2019) in the ’Literary non-fiction’ category.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Technical aspects that can be covered in relation to the themes of this book
and its illustrations include principles of design, composition and urbaninspired themes for sculptures, constructions, drawings, paintings, collage,
etc. Strategies like juxtaposition and appropriation can be employed with
some of the components in the illustrations, like houses, apartment blocks,
people, cranes, cars and so on. Pupils can also synthesise knowledge and
personal experience in their art-making and critical response. ESD skills
covered could include the ability to assess the consequences of overdevelopment in their local built environment, and the ability to express the
urgency of generating positive change.

Other pedagogical qualities:
Given that the book was written specifically for primary age children, it is
appropriate for this level though will probably work best with older pupils (910 years).
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3.1.2 ARTIST Template: Fly high. Fly very, very high

A. General information
1. Name of artist/collective: Steve Bonello
2. Title of artwork: Fly high. Fly very, very high
3. Year when the artwork was produced/performed: The Sunday Times
19.04.2020
4. Medium and support/artistic genre: Newspaper cartoon
5. Dimensions: N/A
6. Collection (location of artwork or site where it was performed): The Sunday
Times
7. Photo credit: The artist
8. Weblink/s: https://www.facebook.com/Stevebonelloart/photos/
fly-high-fly-very-very-highmy-cartoon-for-the-sunday-times-of-mal
ta-19042020/3209251459086217/

B. Description and analysis of artwork
1. Description and analysis of artwork: A hunter with a partially hidden face
holds a hunting rifle in the foreground. Perched on a low wall behind him,
a pink bird (flamingo?) holds a sheet that says ”Stay Safe. Fly High. Fly
very, very high”. A rainbow with clouds is drawn on the same sheet beneath
the words. The caption ’Stay Safe’ and childlike rainbow drawing are ironic
references to the COVID-19 pandemic at the time this comic was
produced. The anxious upward glance of the bird indicates that the real
virus is the illegality of hunting prtected species.
2. Relevance of artwork to SDGs: The protection of terrestial ecosystems and
the halting of the loss of biodiversity are principle aims of SDG 15 (Life on
Land). The avoidance of illegal hunting is only one example of the
protection of ecosystems. It is also important to ensure that our
environment is safe (for example, by keeping in mind that plastic waste
can harm animal life) and not endangered by excessive and insensitive
development of animal habitats.
3. Relevance of artwork to the local context: While some of the fauna in Malta
has been on the decline due to pollution and the destruction of habitats in
recent years (for example, the Maltese Freshwater Crab), other species like
various types of migrating birds are killed during the Maltese hunting
season. At times, even protected species are killed.
4. No participants, community members or members of the public were
involved in the production of this artwork.
5. Relevance of artwork to artist’s background: The artist has been outspoken
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about environmental concerns for many years and this activism is visible
in his many drawings, many of which appear either online or on The
Sunday Times of Malta and in other publications.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Pupils can understand the importance of irony in art through this drawing,
particularly how a popular caption (Stay Safe) can be reused intelligently to
mean something completely different. A cartoonist often needs only a handful
of words plus a simple drawings to convey a strong message. Children
can also develop interpretive and critical skills by discussing the cartoon’s
meaning. They can also learn about caricature and its relationship with
feelings (anger, anxiety, fear, etc), thus strengthening their affective response
and immersion in certain real-life topics. From an ESD perspective, pupils
learn about the importance of long-term thinking, and the importance of
respecting and appreciating the wonders of the Earth.

Other pedagogical qualities:
Hunting is a very controversial topic in Malta so it is likely that many teachers
choose not to broach the subject in class, but a sensitive discussion of the
broader impacts of the loss of biodiversity would help to make art lessons
very relevant to local realities.

3.1.3 ARTIST Template: Gawdi Pajjiżek (Enjoy your
country) - Promoting internal tourism

A. General information
1. Name of artist/collective: Steve Bonello
2. Title of artwork: Gawdi Pajjizek (Enjoy your country) - Promoting internal
tourism.
3. Year when the artwork was produced/performed: Sunday Times of Malta
02.08.2020.
4. Medium and support/artistic genre: Newspaper cartoon
5. Dimensions: Not applicable
6. Collection (location of artwork or site where it was performed): The Sunday
Times
7. Photo credit: the artist
8. Weblink/s: http://www.stevebonellocartoons.com/
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B. Description and analysis of artwork
1. Description and analysis of artwork: The drawing shows a billboard
promoting natural scenery against a background of high rise buildings
and cranes. There is a stark contrast between the bright colours and
curvilinear landscape on the billboard and the drab, repetitive, black and
white backdrop. The image is typical of this artist’s newspapers cartoons:
it is political, satirical and uses a minimum amount of text to convey a
strong message. The message here is clear: authorities promote an image
of nature that is simultaneously being destroyed by so-called developers in
the background.
2. Relevance of artwork to SDGs: The relationship between this image and
SDGs works on various levels. It can favourably be compared to SDG 9
(Industry, Innovation and Infrastructure), supporting classroom discussions
about sustainable economies and infrastructure and creating a balance
between the economy and our natural environment. There is also a clear
relationship with SDG 11 (Sustainable Cities and Communities). SDG 11
focuses on urbanisation, sustainable transport systems in cities, air
pollution and natural heritage, amongst other issues.
3. Relevance of artwork to the local context: Overconstruction has become
a serious problem in Malta in recent years, given the perception that the
country’s economy would collapse if the construction industry were to slow
down. Apart from the obvious threat of this overdevelopment on the natural
environment, the industry is often criticised for the health hazards
associated with it.
4. No participants, community members or members of the public were
involved in the production of this artwork.
5. Relevance of artwork to artist’s background: Steve Bonello has been
drawing political cartoons on a regular basis for many years and several of
his illustrations refer to environmental issues.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
From a VAE perspective, this image can support work in three key areas: the
importance of production, response and reflecting in and through art. From a
production lens, the image is a simple drawing but could support discussions
about contrast in painting and drawing, perspective, background and
foreground, amongst other things. Pupils can also practise how to respond
critically to a cartoon like this, interpreting its meaning, whilst reflecting
about their role in improving the local context. From an ESD perspective,
their reflections can lead to the possibility of envisioning change and the
importance of future thinking.
Other pedagogical qualities:
The image can be adapted to different age groups and used in lessons that
focus on the use different media: drawing and cartoons, as well as collage
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3.1.4 ARTIST Template: Trash Dolphin

A. General information
1. Name of artist/collective: Sara Pace
2. Title of artwork: Trash Dolphin
3. Year when the artwork was produced/performed: 2018
4. Medium and support/artistic genre: Installation from recyclables
5.Dimensions: the overall installation was 3m in width and 2m in height. The
drawing of the dolphin was 2.5m (reflecting the animal in life-size).
6. Collection (location of artwork or site where it was performed): the Malta
Fisheries, Marsa (July, 2018)
7. Photo credit: the artist
8. Weblink/s: https://www.sarapaceartist.com/trash-dolphin

B. Description and analysis of artwork
1. Description and analysis of artwork: The design of a dolphin in chalk
pastels on newspapers was later covered with trash picked up from a
prior beach clean-up conducted at a bay in Sliema, Malta. The intention
behind this installation was to raise awareness about marine animals
that are constantly ingesting plastic and getting entangled in floating
trash. Designed on newspapers which contained articles about the marine
life and marine pollution highlighted the important role of the media to raise
awareness. The readers and educators can also play a role in encouraging
this consciousness and responsibility towards marine life.
2. Relevance of artwork to SDGs: Images of the installation and its creative
process can be used as a platform for discussions about SDG 14 (Life
below Water). Home to nearly a million known species, the sea is the
world’s largest ecosystem that controls the global climate system. Plastic
waste, mostly from careless dumping, washes into the sea at an average
rate of about nine million tons a year. The visible trash, along with upsetting
images of its impact on fish, has generated a public outcry. Should we
wait for a catastrophe such as the COVID-19 crisis for the drastic reduction
in human activity to give a chance for life below water to recuperate?
3. Relevance of artwork to the local context: In Malta, to fight plastic pollution,
‘Żibel’ — an NGO focusing on reducing the overall waste generated on
our islands — organises clean ups along the Maltese shores. It calls for
volunteers to get involved in cleaning the coast, sorting through the waste,
snorkelling and collecting rubbish from the water or by diving.
https://www.zibel.org/about
https://timesofmalta.com/articles/view/how-you-can-get-involved-in-worldcleanup-day-in-malta.736583
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4. People involved in the production of this artwork: This artwork was created
together with visitors who came to the Marsa Fishmarket Open Weekend in
2018. They were invited to place recycled materials inside the outline drawing
of the dolphin reflecting the waste found in cetaceans’ stomachs many times
when they are found dead at the shore.
5. Relevance of artwork to artist’s background: Through her art, Sara Pace
strives to communicate her thoughts on the relationship between humanity
and nature, stimulating an understanding of the need for free space,
particularly that of a natural environment. Sara Pace’s life-size drawing of
a dolphin filled with trash, raises awareness of the harm humans cause to
natural habitat.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Images of the Trash Dolphin can be used in a scheme of work focusing on
the ESD goal related to ‘Life below Water’. The work can be combined with
other international artists’ works concerning issues of marine pollution to
guide students’ reflection about how this affects life below water. Students
can explore the problem of plastics in the sea and think about new ways to
deal with its reduction. Teachers can discuss ways of how people are raising
awareness and tackling the problem. Artworks generated through lessons
can lead to junk-sculptures and collages, amongst other media.
Other pedagogical qualities:
While reference to images of this installation can be used with different age
groups, it would probably work better with older primary level pupils (ages
8-10). This artwork could be linked to the Big Idea 2 ‘Ecological Literacy’
(CARE Guide) – What is Ecological Literacy? Why do humans threaten the
natural world they depend on? How can art education be used to raise
awareness of and engagement with environmental concepts and issues?
What can you, as an individual or with others, begin to do about seaenvironmental issues? What is the plastic-soup (how plastics move around
the sea) and how is it travelling through the food chain? Should we eat fish?
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3.1.5 ARTIST Template: Min hu l-Malti? (Who are the
Maltese?)

A. General information
1. Name of artist/collective: Sara Pace
2. Title of artwork: Min hu l-Malti? (Who are the Maltese?)
3. Year when the artwork was produced/performed: 2017
4. Medium and support/artistic genre: Video and installation
5.Dimensions: Video 4’34”
6. Collection (location of artwork or site where it was performed): Malta Postal
Museum (September, 2017)
7. Photo credit: the artist
8. Weblink/s: https://www.sarapaceartist.com/min-hu-l-malti

B. Description and analysis of artwork
1. Description and analysis of artwork: The video is just over four and a
half minutes long and captures short reflections made by migrants based
in Malta. The question in the title (Who are the Maltese?) is intended to
make one think about any possible relationship between nationality and
ethnicity or physiognomy. Does one ’belong’ to a country after living there
for a considerable length of time? What does it mean when people tell you
that you don;t look like someone from a particular country? The exhibition
of theinstallation in a postal museum is also relevent: stamps are forms of
’exchange’ between persons living in different places.
2. Relevance of artwork to SDGs: The installation can be used as a platform
for discussions about SDG 10 (Reduced Inequalities). In some countries,
migrants are sometimes treated differently or unfairly, receiving less pay for
similar work or simply feeling unwelcome. Sara Pace’s work also reflects
SDG 16 (Peace, Justice and Strong Institutions) because societies that
are not inclusive of migrants and marginalised groups can create unjust
inequalities in various institutional frameworks: labour, education,
health care, and so on. National institutions need to protect and promote
internationally recognised human rights.
3. Relevance of artwork to the local context: Migration from various countries,
especially the African continent, has been one of the most significant
political issues in Malta and other Mediterranean countries for around 15
years. Racism is a serious problem, while activists struggling for migrants’
rights are often described as ’unpatriotic’ in Malta.
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4. People involved in the production of this artwork: A number of migrants
based in Malta accepted to be interviewed for this short video by the artist.
5. Relevance of artwork to artist’s background: The artist has stated: ”This
project started out as a personal question into my own background and
genealogical roots. I was prompted to follow this research by questions
asked of me about where I am from. I was asked this question both when
I was abroad as well as from foreigners living in Malta and sometimes even
by other Maltese while in Malta. They always replied to my answer by
saying ‘But you don’t look Maltese!’. This made me look at myself critically,
asking both what instigated people into believing me to be from another
country and what makes a person be from one particular country and not
another.” ( https://www.facebook.com/events/malta-postal-museum-artshub/min-hu-l-malti/484059918607013/)

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
This installation can be used in a scheme of work focusing on intercultural
objectives and inclusiveness, as well as ESD principles related to solidarity
and peace. The work can be used in conjunction with other international
artists’ works that revolve around issues of cultural identity to help pupils
reflect about items (food, buildings, clothes, and so on) that are associated
with nationality. Teachers can discuss cultural stereotypes related to clothes,
character traits, famous buildings and food, and so on. Artworks generated
through lessons can lead to posters and collages, amongst other media.
Other pedagogical qualities:
While the installation can be used with different age groups, it would probably
work better with older primary level pupils (ages 8-10). This installation could
be linked to the Big Idea 1 ’The Public’ (CARE Guide) – Who is the public?
Who decides whether a person ’belongs’ to a community or not? Sara
Pace’s work can also be used in lessons related to Big Idea 3 ’Compassion’
and Big Idea 4 ’Diversity’. In what ways are we similar to each other? How
does cultural diversity enrich us? How can individuals benefit from being
compassionate? How can a country benefit from being more inclusive?
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3.1.6 ARTIST Template: Anti-circus book

A. General information
1. Name of artist/collective: Sarah Maria Scicluna
2. Title of artwork: Anti-circus book
3. Year when the artwork was produced/performed: 2013
4. Medium and support/artistic genre: Hand pulled, silk screen printed book
5.Dimensions: 15 x 21 cm
6. Collection (location of artwork or site where it was performed): private
collection
7. Photo credit: the artist
8. Weblink/s: https://www.sarahmariascicluna.com/anticircus-book-1

B. Description and analysis of artwork
1. Description and analysis of artwork: This artwork consists of a limited
edition of 25 hand pulled, silk screen printed books. Some books were
sold and now belong in private collections. This work was never exhibited
physically. The book follows a simple story in the circus, taking a strong
position against the circus. The artwork was inspired from ongoing debates
about banning animal circuses in Malta during the time of its creation.
In 2013, animal rights activists protested, arguing about the ill-treatment
of animal training in circuses, while petitions circulated to support animal
circuses.
https://www.sarahmariascicluna.com/anticircus-book-1
https://timesofmalta.com/articles/view/Petition-to-support-last-animalcircus-.498170
2. Relevance of artwork to SDGs: Images of the silk screen printed book
can be used as a platform for discussions about SDG 15 (Life on Land).
An understanding of the existence of wild animals within specific habitats
develops values to appreciate animals in their natural environment. Circus
animals are forced to perform unnatural acts simply to entertain humanbeings. Would people still support circuses if they get to know of the cruel
methods used to train animals? If children develop an awareness of circus
animals’ tortured lives, would they still get excited at the idea of watching
bears balancing on balls and elephants standing on two legs?
3. Relevance of artwork to the local context: Before 2013, the Animal Rights
Coalition used to protest on government yearly to ban animal circuses
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from coming to Malta. Since 2014 animal circuses are banned, in Malta.
Yet animals are still being abandoned, neglected and injured. Several
animal rights activists united as NGO Real Animal Rights (RAR) strive to
improve the state of general animal welfare in Malta.
https://www.maltatoday.com.mt/news/national/14647/animal-rightsactivists-protest-against-animal-circus#.X1IPWHkzY2w
https://www.stopcircussuffering.com/news/europe/malta-bansanimal-circuses/#:~:text=Malta%20has%20banned%20ALL%20
animal,prohibiting%20all%20animal%20circus%20acts.
https://www.independent.com.mt/articles/2020-02-22/local-news/Animalsdeserve-real-animal-rights-new-activist-group-6736219863
4. People involved in the production of this artwork: This artwork was never
exhibited physically in public.
5. Relevance of artwork to artist’s background: Sarah Maria Scicluna’s strong
emotions in defence of animals’ wellbeing are communicated through
this artwork. She aims to raise awareness of the often ignored, yet ongoing
animal abuse for the sheer entertainment of human-beings.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Images of the ‘Anti-circus Book’ can be used in a scheme of work focusing
on the ESD goal related to ‘Life on Land’. The work can be combined with
other international artists’ works concerning issues of animal welfare to guide
students’ reflection on restoring humanity’s relationship to wildlife. Students
can explore the problem of animal torture and abandonment and think
about new ways to empathise with non-human life on land. Teachers can
discuss ways of how animal activists are raising awareness and striving for
animal rights’ improvement. Artworks generated through lessons can lead to
placards and collages, amongst other media.
Other pedagogical qualities:
Reference to images of the Anti-circus Book can be used with different
age groups at primary level. Based on the need for developing empathy
with non-human life on land, this artwork could be linked to the Big Idea
3 ‘Compassion’ (CARE Guide) – What is Compassion? Is Compassion
natural or learned? In what ways can one and society benefit from showing
compassion towards animals and other non-human life on land? How can
we use art to raise awareness about the current abondonment and torture
that animals are experiencing? What images can you create individually or
with others to encourage compassion towards animals? Should we still eat
animals when there are so many nutritious foods available today?
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3.1.7 ARTIST Template: Unruly Appetite

A. General information
1. Name of artist/collective: Mario Abela
2. Title of artwork: Unruly Appetite
3. Year when the artwork was produced/performed: 2020
4. Medium and support/artistic genre: Oils on linen
5.Dimensions: 130 x 150 cm
6. Collection (location of artwork or site where it was performed): Artist’s
collection
7. Photo credit: The artist
8. Weblink/s: https://www.abelamario.com/

B. Description and analysis of artwork
1. Description and analysis of artwork: The painting shows a semiabstract, colourful monster topped by various heads and made of various
components. The painting is created with multiple layers of oil paint
on top of each other, at times using a surgical blade to uncover the paint
underneath. The artist describes the painting as being representative of
human beings’ gluttonous attitude towards the environment in relation to
other creatures. The painting is typical of his work, in that it is composed
of various spontaneous elements that come together and reference
different aspects of human experience and animal life.
2. Relevance of artwork to SDGs: Unruly Appetite deals with the overconsumption of food. The composition of the painting hints to the
pyramidical diagram of the food chain but in a disorderly and disruptive
manner. This painting can be compared to SDG 2 (Zero Hunger) – Gluttony
(Greed) can be considered as a possible cause of hunger in the world. It
can also help to elicit discussions about SDG 12 – Responsible
Consumption and Production as well as SDG 15 – Life on Land and SDG
14 – Life below Water.
3. Relevance of artwork to the local context: The painting does not make
an explicit reference to the local context but can be linked to a more
global context, in particular: by referring to wastage of food by consumers
and retailers, use of enery efficienmt lights, protection and regeneration of
habitats, current lifestyles and the destruction of natural resources, poverty
alleviation, etc.
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4. No participants, community members or members of the public were
involved in the production of this artwork.
5. Relevance of artwork to artist’s background: Much of Abela’s recent work
deals with the topic of the anthropocene: his many paintings and drawings
make several references to the destruction of the environment in particular.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Hybrid creatures in different cultural contexts are often referenced in art
classes. This painting shows an ambivalent ’creature’ that looks very
colourful yet simultaneously looks ominous. A lesson inspired by this painting
by Mario Abela could focus on the development of children’s fantasy as
well as knowledge of hierarchical relationships in nature and consumption
patterns. From an ESD perspective, children can develop the ability to
understand and to change their own life conditions and acquire insight into
personal and collective responsibilities related to their environment.
Other pedagogical qualities:
Relevant points for discussion: why are animals in cartoons sometimes
depicted with human qualities (ability to speak our language, use human
gestures, wear human clothes, etc)?
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3.1.8 ARTIST Template: You Are What You Buy

A. General information
1. Name of artist/collective: Kristina Borg
2. Title of artwork: You Are What You Buy
3. Year when the artwork was produced/performed: 2017 and still ongoing in
2020
4. Medium and support/artistic genre: Performance
5.Dimensions: n/a
6. Collection (location of artwork or site where it was performed): was
performed at a local supermarket – Park Towers, Sta. Venera
7. Photo credit: Matthew Calleja
8. Weblink/s: https://www.kristinaborg.com/youarewhatyoubuy

B. Description and analysis of artwork
1. Description and analysis of artwork: You are what you buy was a
yearlong interdisciplinary project which took place in a supermarket linking
art to commerce. Through anthropological investigation and creative
practice, the project aimed to question the effects of consumption on
us as buyers and assess further the blurred line between ‘consumption’
and ‘consumerism’. In order to study such economic mechanisms both
research and final presentation were set in a supermarket in Malta - Park
Towers Supermarkets, St. Venera. The project also aimed to offer a different
possibility of where and how to experience art; away from the art institution.
2. Relevance of artwork to SDGs: Images and video of the performances
involved in the project can help to initiate art lessons related to SDG 1 (No
Poverty) and SDG 12 (Responsible Consumption and Production). Being
responsible about consumption and production is about doing more and
better with less. It can also contribute substantially to poverty reduction
and the transition towards low-carbon and green economies. Each year, an
estimated one third of all food produced – equivalent to 1.3 billion tonnes–
ends up rotting in the bins of consumers and retailers. The COVID-19
pandemic offers countries an opportunity to build recovery plans that
transform consumption and production towards more sustainable patterns.
3. Relevance of artwork to the local context: Malta’s Sustainable Development
framework for 2050 targets the shift towards sustainable products and
services, through better product design and replacing physical products
with services. This Vision, foresees that products and services put on the
market deliver more value to their consumers. Consumers will be better
informed and enabled to make more sustainable choices.
https://meae.gov.mt/en/Public_Consultations/MSDEC/Documents/
Malta%27s%20Sustainable%20Development%20Vision%20for%202050.
pdf
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4. People involved in the production of this artwork: The project involved
the collaboration of a large group of people: clients, researchers, a visual
artist, a social anthropologist, a dramaturg and a group of performers
whose fields range across: acting, dancing, music, poetry and visual arts.
Research interviews were carried out with public clients and employees.
5. Relevance of artwork to artist’s background: In her interdisciplinary
research-practice, Kristina Borg spends time integrating into specific
communities and devotes her attention to relationships between people.
In dialogue with the community and/or the place, her work focuses on the
creation of projects that involve experiential processes relating to sociopolitical issues in urban-collective spaces.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Images and videos of this project can help students to explore where
things come from and where things go to make connections between
product choices and social, economic and environmental impacts.
Teachers can guide students to reflect and achieve awareness of their
own overconsumption through analysing patterns and impacts from the
production, consumption and disposal of everyday items such as food,
toys and clothes. Artworks generated throughout this lesson can lead to
large assemblages to be displayed at school, consisting of the classroom’s
collection of empty crisps packets, fiscal receipts, and used stationery-items.
It An appreciation of the importance of changing the patterns and impacts
of consumption can lead students to create colourful parcels from reused
materials for donations, filling it with extra clothes, accessories etc. to be
donated to those in need.
Other pedagogical qualities:
Images and videos of this project could be linked to the Big Idea 6
‘Regeneration’ (CARE Guide) – What is regeneration? What can we bring into
existence again instead of consuming the ‘new’? What can we do to reduce
the needs of the poorer members of society? In what ways can we move
towards a regenerative human culture that is healthy, resilient and adaptable?
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3.1.9 ARTIST Template: No Man’s Land

A. General information
1. Name of artist/collective: Kristina Borg
2. Title of artwork: No Man’s Land
3. Year when the artwork was produced/performed: 2018
4. Medium and support/artistic genre: Live Performance and Pictorial
Narratives
5.Dimensions: Live Performance: 2 narratives (1.5hr each), Pictorial
Narratives: 2 audio pieces (20min each), marker drawing on found platform
(2.5 x 3m)
6. Collection (location of artwork or site where it was performed): The focus
of this project is contextualised in Malta’s Grand Harbour and Marsamxett
Harbour areas
7. Photo credit: the artist
8. Weblink/s: https://www.kristinaborg.com/nomansland2018

B. Description and analysis of artwork
1.B. Description and analysis of artwork: This project formed part of a
wider exhibition entitled ‘Dal-Baħar Madwarha’ (The Island is what the Sea
Surrounds). The second phase of the project included a number of boat
trips. The project reflected on the lack of use of the island’s natural
resource - the sea as an alternative means of transport in our daily
commute, offering a circular route with a number of pick up/drop off
points at both harbours. What if these routes include one stopping point
per location? Can this alleviate the traffic congestion on our roads and
offer a more efficient and reliable public transport system? For the artist
it is important to offer sustainable alternative practices, hence the use of an
electric-powered boat
2.Relevance of artwork to SDGs: Images and video of this project can
help to initiate art lessons related to SDG 12 (Sustainable Cities and
Communities). The world is becoming increasingly urbanized. Rapid
urbanization is resulting in a growing number of slum dwellers, inadequate
and overburdened infrastructure and services (such as roads and
transport), worsening air pollution and unplanned urban extension. Air
pollution and traffic congestion eventually affects every citizen. It
deteriorates everyone’s health and affects workers’ productivity and
therefore the economy, and natural disasters have the potential to disrupt
everyone’s lifestyles.
3.Relevance of artwork to the local context: Malta is one of the most traffic
congested places in Europe. Despite having a population of less than
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500,000 people, Malta currently has the second highest number of cars
per capita in the European Union – nearly two passenger cars for every
three people. Malta’s Transport Master Plan 2025, promises cycling
corridors, improved public transit and new pedestrian infrastructure on
strategic roads, some by as early as 2021.
https://www.equaltimes.org/can-malta-tackle-its-traffic?lang=en#.
X2XUOGgzY2wf
4.People involved in the production of this artwork: The boat trips involved
an intimate, participatory element where the audience could interact with
a site-specific narrative - inspired by the series of conversations with the
community members (the mayors and the locals inhabiting the localities of
the Grand Harbour and Marsamxett Harbour areas).
5.Relevance of artwork to artist’s background: In her interdisciplinary
research-practice, Kristina Borg spends time integrating into specific
communities and devotes her attention to relationships between people.
In dialogue with the community and/or the place, her work focuses on the
creation of projects that involve experiential processes relating to sociopolitical issues in urban-collective spaces.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Images and videos of this project can help students to explore ways of
sustainable well-designed public transport and transport network. Teachers
can guide students to reflect on alternative means of transport, e.g. cycling
using a safe route and electric-powered boats for daily commute, offering a
circular route with a number of pick up/drop off points at several locations.
Artworks generated throughout this lesson can lead to the creation of 3-D
prototypes (constructed with re-used materials) for transport that function by
cycling or electric-powered engines. It may also lead students to create large
maps showing pick up/drop off points of their immediate locations, based
on suggestions of students and other school stakeholders (e.g. teachers,
parents, administration, etc…)
Other pedagogical qualities:
Images and videos of this project could be linked to the Big Idea 2
‘Ecological Literacy’ (CARE Guide) – What is Ecological Literacy? In what
ways is the daily commuting and traffic congestion affecting our ecology
and everyone’s health? What can we do to reduce the impact of transport
pollution? How can we use the natural environment such as the sea for
transportation without contaminating it? Which locations can be linked by the
sea? Which roads are safe to walk/cycle?
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3.1.10 ARTIST Template: Familja Migrazzjoni
(Family Migration)

A. General information
1. Name of artist/collective: Katel Delia (Katelia)
2. Title of artwork: Familja Migrazzjoni (Family Migration)
3. Year when the artwork was produced/performed: 2017
4. Medium and support/artistic genre: Photography, objects in bronze, texts,
video
5.Dimensions: N/A
6. Collection (location of artwork or site where it was performed): Spazju
Kreattiv, Valletta
7. Photo credit: The artist
8. Weblink/s: http://katelia.com/art/photos/familja-migrazzjoni-32-portraits/
http://katelia.com/art/photos/familja-migrazzjoni-legacy-objects/
http://streetwalking.inenart.eu/archives/5060

B. Description and analysis of artwork
1. Description and analysis of artwork: ’Familja MigrAzzjoni’ means ’Family
Migration’, though ’Azzjoni’ also connotes a sense of action. The artist has
developed the concept of relocation in various works, including
photographs and stories of different individuals who have moved to live in
a different country, and objects cast in bronze that trace memories from the
past. In a short video, individuals speak about their experiences of moving
to another country.
2. Relevance of artwork to SDGs: This work can be related to the notion
of ’Reduced Inequalities’ (SDG 10), particularly issues of racism that are
often associated with migrants and the perceived threat of loss of work,
cultural change, and so on. Lessons on the importance of ensuring the
implementation of policies that guarantee the safety of migrants as well as
the idea of empathy (understanding that every person carries intimate and
precious memories about their families, countries of origin, etc).
3. Relevance of artwork to the local context: Racism has become more
widespread in Malta in recent years, especially towards migrants from the
African continent.
4. People involved in the production of this artwork: Participants were
involved in the photographic and video components of this piece because
the artist used them as models and ’borrowed’ their stories for her texts.
5. Relevance of artwork to artist’s background: Delia is a French artist of
Maltese origin so the aspect of hybridity in her work is actually very relevant
to her own life and experiences.
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C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
From a VAE ’production’ perspective, pupils can benefit from an
interdisciplinary approach to art-making that links story-telling, photography
and even history. Art can invent imaginary stories but can also make use
of a documentary mode, employing real life stories to find commonalities
and differences within social groupings. From an ESD perspective, the
development of affective skills when confronted by different people’s lives
and values is important because it facilitates children’s understanding of
empathy and critical thinking. By grasping their collective responsibility
towards a group, children learn how to intreract with others and their
environment.
Other pedagogical qualities:
This work by Katel Delia is especially useful with older primary years,
given the rather complex references to a variety of different experiences
and disciplines. Other interdisciplinary, curricular linkages could include
references to geography and social studies.
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3.1.11 ARTISTS Template: Biased Equilibrium

A. General information
1. Name of artist/collective: Katel Delia (Katelia)
2. Title of artwork: Biased Equilibrium
3. Year when the artwork was produced/performed: 2019
4. Medium and support/artistic genre: Photography on fine art paper and
canvas (interactive installation)
5.Dimensions: 240 x 150 cm (7 x 7 cm each photo)
6. Collection (location of artwork or site where it was performed): Malta
Society of Arts, Valletta
7. Photo credit: The artist
8. Weblink/s: http://katelia.com/art/photos/biased-equilibrium/

B. Description and analysis of artwork
1. Description and analysis of artwork: Biased Equilibrium is an interactive
installation mounted on a wall and is composed of more than 700 photos of
fragments of nature, all of which combine to present a mosaic of a peaceful
landscape. Visitors are invited to remove and take home a photo. While
this gesture seems generous at first, the emptiness that begins to emerge
once too many fragments of the composite are removed becomes
oppressive or even scary. An understanding of the connectedness and
fragility of things in our ecology begins to emerge.
2. Relevance of artwork to SDGs: The ’lesson’ about the importance of a
holistic approach to our environment that emerges from an analysis of this
installation is applicable not only to the natural world but also to a broader
spectrum of equitable and sustainable life in the world. In this broader
sense, the installation can help to initiate art lessons related to SDGs 13,
14 and 15 (Climate Action, Life below Water, Life on Land) as well as SDG
10 (Reduced Inequalities), SDG 11 (Sustainable Cities and Communities)
and others. The notion of integrative thinking in ESD can be compared to
the notion of equilibrium in nature and balance in art.
3. Relevance of artwork to the local context: For several years, Malta has
experienced a construction ’boom’, seen by many as a construction crisis,
given the rapid transformation of the island’s skyline and day-to-day life as
a result of recent economic growth. The construction of countless
apartment blocks has encroached on natural and historical areas but has
not resulted in more afordable housing.
4. People involved in the production of this artwork : While no members of
the public were involved in the photographic process, they were invited to
’participate’ by selecting individual photographic fragments of the piece
and remving them from the installation.
-86-

5. Relevance of artwork to artist’s background: Delia is a French artist
based in Malta who generally works in photography and installation. She
is particularly interested in developing ideas that trace memories of the
past and show the effects of time on objects, people and our environment.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Children learn about the ways in which systems function and
interrelationships between our natural environment, our economic situation
and society. They can become aware of relationships between themselves,
their predecessors and future generations and understand that decisions
we take in our lives affect the environment we live in today and in the future.
From a VAE perspective, children can learn to work in teams, producing
collaborative wall or floor pieces that can change depending on aesthetic
and other decisions they take. They can compare composition and balance
in a two-dimensional work to ecological balance. Also important in VAE is the
pupils’ ability to explore different viewpoints (could this image of nature be
different? How?) and their ability to engage with complexity.
Other pedagogical qualities:
An important lesson about sustainability that can be deduced from Delia’s
installation is that some things that are taken away or disappear do so for
good and can never be brought back to their former state. This can be
applied to extinction or diversity in the animal kingdom, minorities, languages
and traditions in many different contexts, and natural environments.
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3.1.12 ARTIST Template: Alta Est

A. General information
1. Name of artist/collective: Isaac Warrington
2. Title of artwork: Alta Est
3. Year when the artwork was produced/performed: 2017
4. Medium and support/artistic genre: Photographs in black and white
5.Dimensions: 42 x 56cm
6. Collection (location of artwork or site where it was performed): artwork was
never exhibited physically.
7. Photo credit: the artist
8. Weblink/s: https://www.isaacwarrington.com/new-page-1

B. Description and analysis of artwork
1. Description and analysis of artwork: Black and white photographs highlight
the contemporary structures that colonize the Maltese sceneries. The
project is grounded in questioning the particular features that characterize
Malta. Cranes, factory related buildings, oil rigs, chimneys, containers and
storage towers stick out like a middle finger while dominating the skylines.
Although pessimistic, the choice of emphasizing negative elements rather
than appreciating the good about Malta is real – a reality that those with an
‘optimist’ mind-set would prefer to close an eye or both.
2. Relevance of artwork to SDGs: Images of the photographs can be
used as a platform for discussions about SDG 11 (Sustainable Cities and
Communities). The main target for SDG 11 is to make urban settings and
human settlements inclusive, safe, resilient and sustainable. In the
developing world, fast growing construction need long-term sustainable
urban planning to avoid infrastructural concerns. Living in congested urban
surroundings is a recipe for many infrastructure issues ranging from
health to hygiene, expensive accommodation to traffic-jams. As the urban
environment deteriorates for the sake of economic progress, is
communities’ role just to keep watching from a pessimist/ an optimist lens?
3. Relevance of artwork to the local context: In 2019, thousands of citizens
protested against Malta’s planning system and developers who manipulate
government policies on construction and planning. The activists ‘Moviment
Graffitti’ are always at the forefront to fight against environmental abuse,
highlighting excessive development around Malta, the lack of green areas,
the increasing noise pollution and traffic issues.
https://www.independent.com.mt/articles/2019-12-28/local-news/Theyear-of-the-protest-from-tying-to-trees-to-pelting-ministerial-cars-witheggs-6736217874
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4. No participants, community members or members of the public were
involved in the production of this artwork.
5. Relevance of artwork to artist’s background: Through his art, Warrington
explores how humans interact with the world around them and with each
other, predominantly in Malta. His works tend to have a dark and critical
nature, exposing a contradictory sensitivity towards existential concepts as
well as the inclusion of primitive elements and behaviour.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Images of the ‘Alta Est’ can be used in a scheme of work focusing on the
ESD goal related to ‘Sustainable Cities and Communities’. The work can be
combined with other international artists’ works concerning issues of urban
infrastructure to guide students’ reflection on how this impacts communities’
life. Students can explore basic values of sustainable urban planning.
Teachers can discuss ways of how activists and communities voice their
concerns against construction manipulation. Artworks generated through
lessons can lead to protest placards. They can also lead to mapping projects
highlighting the good use of public open/green spaces and areas where
community’s needs still require attention.
Other pedagogical qualities:
While reference to images of ‘Alta Est’ can be used with different age groups,
it would probably work better with older primary level pupils (ages 8-10).
This artwork could be linked to the Big Idea 5 ‘Conservation and Change’
(CARE Guide) – What is conservation? What do we need to conserve? What
is change? What is essential change? What do we need to change? Can you
think of an example that was presented as being for the environment but
was insensitive to the needs of the poorer or more vulnerable members of
society? In the context you know best (your school/ your town area), is urban
environment sustainable? What are the challenges you see in the surrounding
environment? How can you go about voicing your concern and that of
communities to such challenges?
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3.1.13 ARTIST Template: Agħti Kbir Alla
(Give, Great God)

A. General information
1. Name of artist/collective: Isaac Warrington
2. Title of artwork: Agħti Kbir Alla (Give, Great God)
3. Year when the artwork was produced/performed:
4. Medium and support/artistic genre: Sculpture consisting of wrought iron
and two solid blocks of concrete
5.Dimensions: 170 x 130 cm
6. Collection (location of artwork or site where it was performed): Spazju
Kreattiv, Valletta
7. Photo credit: the artist
8. Weblink/s: https://www.isaacwarrington.com/aghtikbiralla

B. Description and analysis of artwork
1. Description and analysis of artwork: A sculpture of Christ crucified to a
tower crane constructed out of wrought iron, fixed in place by two solid
blocks of concrete. The sculpture was painted gold to evoke a decorative
form. In a way, this work mimics an altar piece or rather an icon of worship.
It also pays tribute to the reference of the adoration of the golden calf, as
represented in religious scriptures such as Catholic, Islamic and Hebrew.
The idolatry of the calf resembles a likewise worshipping approach towards
the tower crane and its superficial authority. The artist questions: What are
we investing our time, money and energy on?
2. Relevance of artwork to SDGs: Images of the sculpture can be used as a
starting-point for discussions about SDG 17 (Partnership for the
Goals). This sculpture can raise awareness about the rapid pace of urban
development and how some people blindly accept (godly decisions) and
consider it as progress (gold). When uninformed, individuals blindly follow
superficial authorities, worship their words and decisions. They are
unaware of the negative impact on them, the environment and others.
Meanwhile, those aware of the negative impact might feel powerless
and still do nothing. When awareness is raised about how people and
environments are interrelated, citizens develop a critical evaluation of local/
global decisions and possibly start taking actions for the benefit of all.
3. Relevance of artwork to the local context: According to Home Affairs
Minister “In strong democracies such as Malta’s, there is absolutely no
doubt that everyone has the right to protest and manifest their opinions.”
Activist leader of Moviment Graffitti observes that while more Maltese youth
are involved and citizens realise “the importance of speaking up, more
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needs to be done”.
https://timesofmalta.com/articles/view/is-malta-embracingactivism.757312
4. No participants, community members or members of the public were
involved in the production of this artwork.
5. Relevance of artwork to artist’s background: Through his art, Warrington
explores how humans interact with the world around them and with each
other, predominantly in Malta. His works tend to have a dark and critical
nature, exposing a contradictory sensitivity towards existential concepts as
well as the inclusion of primitive elements and behaviour.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Images of the ‘Agħti Kbir Alla’ can be used in a scheme of work focusing
on the ESD goal related to ‘Partnership for the Goals’. The work can be
combined with other international artists’ works concerning actions taken
by citizens to guide students’ reflection about changes they wish to see and
actions they can take. Students can explore situations they find threatening
in their country/ globally and think about ways to manifest their opinion.
Teachers can discuss ways of how activists are raising awareness about the
impact of global issues. Artworks generated through lessons can lead to
junk-sculptures and placards, amongst other media.
Other pedagogical qualities:
While reference to images of this installation can be used with different
age groups, it would probably work better with older primary level pupils
(ages 8-10). This artwork could be linked to the Big Idea 5 ‘Conservation
and Change’ (CARE Guide) – What is ‘Change’? What transformation is
needed to address global ecological and social catastrophes and bring about
necessary, socially just change? How can citizens strive to preserve natural
and built environment and at the same time be progressive? How can art
education be used to raise awareness of environmental and social issues and
spark citizens’ initiative to take action and to speak up? What can you, as an
individual or with others, begin to do to take action and speak up?

-91-

3.1.14 ARTISTS Template: 11th May, 2006

A. General information
1. Name of artist/collective: Gilbert Calleja
2. Title of artwork: 11th May, 2006
3. Year when the artwork was produced/performed: 2006
4. Medium and support/artistic genre: photography
5.Dimensions: N.A.
6. Collection (location of artwork or site where it was performed): Marsa Open
Centre
7. Photo credit: the artist
8. Weblink/s: https://gilbertcalleja.com/about/

B. Description and analysis of artwork
1. Description and analysis of artwork: The photo was shot at the Marsa open
centre in one of the tents that served as temporary living quarters for
asylum seekers. A number of tents had been set-up to accommodate the
ever increasing numbers of migrants who were arriving in Malta at the time.
Each tent housed a number of men with single and bunk beds usually lined
next to each other and a hot plate or small stove in the middle. The space
was crowded and conditions were bleak.
2. Relevance of artwork to SDGs: Images of the installation and its creative
process can be used as a platform for discussions about SDG 1 (No
Poverty). In 2015, around 10 per cent of the world population, lived
in extreme poverty, struggling to fulfil the most basic needs like health,
education, and access to water and sanitation. The COVID-19 pandemic
is withdrawing the trend of poverty reduction with tens of millions of people
in risk of being pushed back into extreme poverty. This is causing the first
increase in global poverty in more than 20 years and missing SDG 1’s
target of ending poverty.
3. Relevance of artwork to the local context: Malta’s income inequality and
the fight against poverty is not much better or worse than other western
countries. Redistributing welfares and assisting parents to find steady,
full-time jobs are important to addressing the poverty issue. This would
require Malta to rethink the policy of promoting economic growth based on
the importation of cheap labour. https://timesofmalta.com/articles/view/
too-many-caught-up-in-poverty.814134
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4. No participants, community members or members of the public were
involved in the production of this artwork.
5. Relevance of artwork to artist’s background: As a documentary
photographer, Gilbert Calleja focuses on long-term socially engaged
projects in his native Malta and around the Mediterranean. Looking into
the potential of new media platforms for non-fiction storytelling, he has a
particular interest in collaborative ethnographic processes and multimedia
representations.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Images of this artwork can be used in a scheme of work focusing on the
ESD goal related to ‘No Poverty’. The work can be combined with other
international artists’ works concerning issues of poverty to guide students’
reflection about the lives and homes of poor people around the world.
Students can explore the issue of the stark reality of those who live in
poverty, including children their age. Teachers can discuss ways of how
people are raising awareness about poverty and helping out by donating
resources. Artworks generated through lessons can lead to schools’ donation
boxes wrapped with drawings of relevant slogans that raise awareness
about poverty. Students and school staff are invited to fill in these boxes with
school supplies and canned food for those in need.
Other pedagogical qualities:
Reference to images of this photo can be used with different age groups. This
artwork could be linked to the Big Idea 3 ‘Compassion’ (CARE Guide)– What
is Compassion? Is Compassion natural or learned? In what ways can one
and society benefit from Compassion? Which members of our society suffer
most poverty? How do you feel when you see images/ films concerning
people living in poverty? What can you, as an individual or with others, begin
to do to help people in need? How can art be used to raise compassion
towards people living in poverty due to the unequal distribution of food and
resources?
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3.1.15 ARTIST Template: Exiled Homes

A. General information
1. Name of artist/collective: Aglaia Haritz and Abdelaziz Zerrou (in
collaboration with Elise Billiard and Sarah Mallia) and several Filipino
workers in Malta
2. Title of artwork: Exiled Homes
3. Year when the artwork was produced/performed: 2018
4. Medium and support/artistic genre: Embroidery, video, audio, workshops
5.Dimensions: N/A
6. Collection (location of artwork or site where it was performed): Gabriel
Caruana Foundation, Birkirkara, Malta
7. Photo credit: Elise Billiard
8. Weblink/s: https://www.facebook.com/exiledhomes/

B. Description and analysis of artwork
1. Description and analysis of artwork: “Exiled homes” was an anthropological
and artistic project that aimed to show how Filipino home care workers
and their employers, elderly Maltese persons, integrate in local homes.
Led by artists Aglaia Haritz and Abdelaziz Zerrou, 15 Filipino carers in Malta
told and represented their stories through embroidery, by participating
in free workshops offered by the artists and supported by Valletta 2018
Foundation. The outcome was an exhibition with embroidered cushions,
each with a speaker inside that tells the stories of different participants.
Besides, there were video interviews as well as a video showing the care
workers singing the Maltese national anthem in Tagalog.
2. Relevance of artwork to SDGs: Given the relatively difficult conditions
that foreign carers work in and the lack of visibility of this community in
particular, this artwork is relevant to discussions about SDGs 8 (Decent
work and Economic growth) and 10 (Reduced Inequalities). The
participatory and pedagogical nature of the artistic processes that the
artists engaged in are also relevant to SDG 4 (Quality Education) and SDG
17 (Partnerships). This is a very good example of a work in which artistic
’excellence’ is not measured simply by referring to technical criteria but
through principles of collaboration and social welfare.
3. Relevance of artwork to the local context: Filipino care workers are quite
common in Malta but their confinement within domestic environments
renders them virtually invisible to the outside world. Mostly women, the
media do not disseminate information about them, unlike the case of
African migrants.
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4. People involved in the production of this artwork: around 15 Filipino
migrant workers participated in this workshop and/or videos.
5. Relevance of artwork to artist’s background: This project formed part of the
artists Aglaia Haritz and Abdelaziz Zerrou’s broader project Embroiderers of
Actuality. Through this project they intend to create a space for exchange
of ideas between women embroiderers, the artists and the public,
highlighting cultural and political issues that are relevant to the sites they
work in.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
In a visual arts curriculum, collaborative work plays an important role, in
that it underlines the value of teamwork, in contrast to the competitiveness
that is occasionally associated with educational environments. Lessons
that are inspired by Exiled Homes could also revolve around imaginative
work based on story-telling as well as interdisciplinary approaches, mixing
line drawing with oral or textual telling of stories. From an ESD perspective,
issues like unequal distribution of resources, social justice, and solidarity
can be developed in class in relation to this work. The ability to participate in
collective decision-making and to take responsibility for decisions is also an
important ESD competence.
Other pedagogical qualities:
This example of participatory art links various areas of the curriculum
holistically and can benefit from cooperative partnerships with other teachers
and specialists.
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3.1.16 ARTIST Template: Washing

A. General information
1.Name of artist/collective: Angeliki Avgitidou [ΑγγελικήΑυγητίδου],(b. 1968,
Thessaloniki)
2.Title of artwork: Washing
3. Year when the artwork was produced/performed: 20-10-20104.
Medium and support/artistic genre: Performance, part of the series Back to
Basics
5. Dimensions:
6.Collection (location of artwork or site where it was performed): Florina
(Greece)
7.Photo credit: Orestis Diamantis
8.Weblink/s:http://avgitidou.wix.com/art?fbclid=IwAR1X_Htj61Jv5b2qjhoxJt9zb1eBrFaxDofQ9bg-FvOVekzRXvzICAvDw0https://vimeo.
com/19895943

B. Description and analysis of artwork
1.Description and analysis of artwork: The ritual of singing, while washing
by the riverside, is used in this performance of cultural sharing and
personal and collective catharsis. While seated, the artist hums the song
“Asma Asmaton” by Mikis Theodorakis. Some viewers of the performance
come forward and collect handouts, then the artist puts the tablecloth into
a basket and walks by the riverside while she continues to hum the song.
Descending to the waterfront, she starts washing the tablecloth while
singing the song. When she is finished, she takes down her hood and
drinks from the river.
2.Relevance of artwork to SDGs: The concept of sustainable collective
memory and the need to respect cultural diversity are dominant ideas
in this artwork, expressed through reference to religious concepts and
continuation of traditional practices, as well as by the inclusion of other
arts such as music and weaving. Personal stories and reflections on death
are intertwined with the broader concept of loss, as experienced by
societies historically. The performance touches on the need to defend
human rights and preserve collective memory and social sharing. This is
relevant to SDG 12: respect for cultural diversity and lifelong quality
learning, holistic and transformational education.
3. Relevance of artwork to the local context: A personal story of loss and
separation is played out in an urban environment, placing it in the context
of a common meeting place of personal and collective memory.
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4.People involved in the production of this artwork: Members of the public
participated by silently receiving the handouts offered by the artist in a
basket.
5.Relevance of artwork to artist’s background: The text printed on the
handouts reveals the personal impulses, interwoven with the local
traditions, that inspired this performance: “Before my mother’s funeral,
all the mirrors in the house had to be covered. In the living room, in order
to cover a large mirror, I took a white tablecloth out of the cabinet. When I
took it down from its temporary position, it easily fell back into its folds as if
untouched yet used. Neither dirty, nor clean. Should I wash it? Should I put
it back in the drawer? I left it to gather dust.”

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
This performance uses references to religious and other traditions to present
ideas, including the need to preserve local communities, local particularities
and above all, respect for cultural diversity. A holistic quality education seeks
to preserve the cultural identity of societies, as shaped by personal and
collective memories of the past and is supportive of demands for sustainable
social development.
Other pedagogical qualities:
- An example of the beautiful interweaving of arts (visual arts, music,
weaving) with local traditions.
- Highlighting the multifaceted role of water.
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3.1.17 ARTIST Template: More than you can hold

A. General information
1. Name of artist/collective: Angeliki Avgitidou [Αγγελική Αυγητίδου], (b. 1968,
Thessaloniki)
2. Title of artwork: More than you can hold
3. Year when the artwork was produced/performed: 2019
4. Medium and support/artistic genre: performance-for camera/installation
5. Dimensions:
6. Collection (location of artwork or site where it was performed): Benevento,
Azienda Agricola Simone Giacomo Castelvenere, Italy
7. Photo credit:
8. Weblink/s: https://vimeo.com/359474552 & https://vimeo.com/358008339

B. Description and analysis of artwork
1.Description and analysis of artwork: “More Than You Can Hold” is an
installation containing performance-for-camera works and was filmed in
the beautiful landscape of Campania (Italy) during the artist’s Terra Vivente
residency.
The nature/human being and nature/culture dichotomies take on an
existential dimension in this work. Objects that represent the dwelling,
material goods and everything spiritual and essential are transformed into
an unbearable burden that the artist is unable to keep in her hands. The
contrast of the image of the overloaded person with the calm landscape in
this longtake sequence intensifies the absurdity of gathering and preserving
goods (overeating). In the second video, water, a basic source of life, flows
through the artist’s palms without her managing to hold it.
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2.Relevance of artwork to SDGs: [SDGs 8, 12, 13, 14, 15] A reflection on
the real needs of human beings and on consumerism, this artwork invites
consideration of economic and social inequality between the many and
the few, as well as of the futility of humans’ attempt to gain domination
over nature. Reflection on these issues opens the way for dialogue on how
humans can coexist more harmoniously and therefore sustainably with the
natural environment.
3.Relevance of artwork to the local context: The artwork highlights crucial
concerns that are currently affecting all peoples/countries, and which
are even more intense in the countries of the economically weak South,
within the European Union. These countries, in the name of acquisitions
and potential prosperity, are succumbing to the misguided exploitation/
destruction of their geophysical wealth and unparalleled natural beauty.
4.The public was not involved in the production of this artwork.
5.Relevance of artwork to artist’s background: It is apt that the artist “speaks
in the name” of the average citizen of the European South, since Avgitidou
is Greek and the performance takes place in Italy. She is sounding the
alarm about the consequences of environmental destruction and social
underdevelopment, many of which are already evident. The artist also
occupies the role of a university educator and therefore considers it her
duty to communicate messages calling for vigilance by citizens and for
cultivation of younger generations in particular, as part of a quality
education that promotes sustainability.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Both parts of this performance make clear references to environmental
sustainability and consequently to the economic growth of societies. The
need to protect water resources and to consume goods in moderation are the
two central ideas in this artwork and they provide many avenues for dialogue
and artistic activities.
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3.1.18 ARTIST Template: Recitation

A. General information
1.Name of artist/collective: Angeliki Avgitidou [Αγγελική Αυγητίδου], (b. 1968,
Thessaloniki)
2.Title of artwork: Recitation
3.Year when the artwork was produced/performed: 10-6-2009
4.Medium and support/artistic genre: Performance (with the participation of
Tatiana Tsigaridi)
5.Dimensions:
6.Collection (location of artwork or site where it was performed): 1st
Performance Festival/ 2nd Biennale of Contemporary Art, Thessaloniki
Greece (curated by Eirini Papakonstantinou and Dimosthenis Agrafiotis)
7.Photo credit: Katerina Bouratzi
8.Weblink/s: https://vimeo.com/67289839

B. Description and analysis of artwork
1.Description and analysis of artwork: The performance critiques issues of
history, individual and collective memory, authority, racism and diaspora.
The artist, dressed in a fashionable red gown, tears up huge sheets of
paper, on which the word “HOMELAND” is written in several languages.
The paper is pasted in multiple layers on the wall of a small, neoclassical
building located at the port of Thessaloniki (Greece). The performance
starts with a little girl reciting a patriotic poem by the Greek poet Ioannis
Polemis (What Is Our Fatherland?). The performance allows the audience
to contemplate the meaning of the word “homeland” - not as an abstract
national idea but as a multidimensional experiential reality, which at times
becomes attractive and at other times, repulsive.
2.Relevance of artwork to SDGs: SDGs 10,11,16 & 4. The reference by
the artwork to the meaning of “homeland” highlights the need for respect
for cultural diversity and for social continuity. Nowadays in particular, the
wave of migrants that is swamping southern Europe, as well as the internal
movements of people in search of a better standard of life, are prompting
societies to a broader review of the meaning of “homeland.”
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3.Relevance of artwork to the local context: The meaning of “homeland” in
Greece has been much tested during the country’s long history. Homer’s
Odysseus felt the pull of the “homeland” and this feeling would accompany
Greek economic migrants all around the world for centuries, as they
experienced racism and hostile feelings etc. The current global crisis of
migration calls for Greeks urgently to broaden their perception as a nation
and as individuals, in relation to what we “define” as homeland.
4.People involved in the production of this artwork: Tatiana Tsigaridis, a
young girl, participated by reciting the poem.
5.Relevance of artwork to artist’s background: The artist, being of Greek
origin, experiences on a daily basis the consequences of the migration
crisis, of racism and of the traditional conception of the meaning of
“homeland.” She wishes to place this conception in doubt and to work
towards a social openness to new meanings.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
The artwork gives permission for self-determination and for each person to
seek his/her personal identity, which can include visual cultural and ethnic
elements. Furthermore, at a critical political stage internationally, there
is the possibility for negotiation, as expressed through “creative arts,” to
include issues such as migration and racism and to inspire new works and
vibrant artistic dialogue. In ESD competencies, there is fertile ground for a
re-examination of the meaning of “homeland” in the context of a fair society,
with equal opportunities for all and respect for cultural diversity. Performance
in general should be seen as a pedagogical tool, which extends it beyond
the limits of the educational process, into the social and political space. We
should embrace the possibility that this artistic process might lead, through a
dialectical process, to political action and to influence upon the wider social
sphere.
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3.1.19 ARTIST Template: Homage to the Walls of
Athens, 1941-19..

A. General information
1.Name of artist/collective: Caniaris Vlassis [Βλάσης Κανιάρης], (b. 1928,
Athens; d.2011)
2.Title of artwork: Homage to the Walls of Athens, 1941-19..
3.Year when the artwork was produced/performed: 1959
4.Medium and support/artistic genre: mixed media /Plaster-soaked paper
and paint on burlap and wood
5.Dimensions:
6.Collection (location of artwork or site where it was performed): Vorres
Museum, Athens
7.Photo credit: Alexis Caniaris © Vlassis Caniaris
8.Weblink/s: https://www.documenta14.de/en/artists/22250/vlassis-caniaris

B. Description and analysis of artwork
1.Description and analysis of artwork: This painting, part of the Homage to
the Walls of Athens 1941–19… series, reflects Caniaris’ intention to “recreate the image as well as the feeling of the walls during the Occupation
in Athens.” Observing how the city’s everyday history was inscribed on
the walls of post-civil war Athens and before graffiti became an established
artistic form, Caniaris uses canvas as a substrate to daub slogans
concerning the resistance, social struggles and political agitation (e.g. EAM
stands for the National Liberation Front, which was the principal resistance
group against the Axis authorities). Through a successive gestural
treatment of thick layers of matière in plaster, paper, and cloth, with
influences from Art Brut, he manages to capture not only the sense of the
wall and the palimpsest of history, but also personal responsibility towards
the latter.
2.Relevance of artwork to SDGs: [SDGs 16,8,11,12] The material incorporates
a sustainable dimension, as it recycles salvaged materials to impart
qualities of the wall, such as the sense of wear and stratigraphy. Moreover,
this method enhances realism and detachment from the canvas stretcher.
The timelessness Caniaris seeks and emphasizes with the ellipses in the
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title relates to the political and social complexion of the history recorded
on the walls of the city. The viewers feel today that peace and harmony
in society, achievable through equality amongst its members, is not a given
and needs constant vigilance and intercultural dialogue, something
uniquely revealed in Caniaris’ work.
3.Relevance of artwork to the local context: Caniaris observes and
figuratively records social change in the capital in the mid-50s, initially with
a more naturalistic mood, then moving on to a more gestural effort in which
the slogans and political history of the place come to the fore. By
attempting to omit the canvas stretcher, he identifies/highlights the issue of
memory, collectivity, and social responsibility, highlighting the unique
culture of the place.
4.The public was not involved in the production of this artwork.
5.Relevance of artwork to artist’s background: For Caniaris, whose
adolescence was spent during the German Occupation and who
subsequently experienced the difficulties of a civil war that left its mark
on Greek society for decades, the role of art is essential and complex. Art
is designed to highlight social and political truths, with the ultimate goal of
reflecting and raising awareness.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
The pedagogical implications of Caniaris’ work are critically significant, as it
provides an opportunity to see the conceptual, semiological, and sustainable
dimension of the issue. Caniaris does not seek the idealization of reality, as is
often the case in painting, but a rethinking of it, through gestural intervention
in its reused materials. It is not always possible for the viewer to understand
the depth of history that resides in the Greek psyche, the kind of scribbled
history that Vlassis Caniaris was capturing on the Walls of Athens. However, if
one observes people demonstrating and protesting for their rights worldwide
nowadays, in the grip of a national or international crisis, economic or
otherwise, it is easy to see this small moment in history pass by on canvas.
This in itself helps the viewer to develop a productive relationship with the
city, the society, and its history and to acquire political consciousness and
sensitivity, a prerequisite for a sustainable society.
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3.1.20 ARTIST Template: Aspects of racism

A. General information
1.Name of artist/collective: Caniaris Vlassis [Βλάσης Κανιάρης], (b. 1928,
Athens; d.2011)
2.Title of artwork: Aspects of racism
3.Year when the artwork was produced/performed: 1970
4.Medium and support/artistic genre: mixed media on plaster
5.Dimensions: 100x170x40
6.Collection (location of artwork or site where it was performed): Private
Collecion
7.Photo credit: © Vlassis Caniaris
8.Weblink/s: https://www.documenta14.de/en/artists/22250/vlassis-caniaris

B. Description and analysis of artwork
1. Description and analysis of artwork: Plaster, as the artist himself states,
entered into his work and life from 1963 onwards. The dictatorship of
1967 (Junta) and the suffocating political environment of the period provide
the context for a semiological interpretation of the plaster concerning
man. Lifeless material depicts the human limb, while barbed wire, also a
favourite material for his pursuits under Arte Povera and Nouveau réalisme,
seeks to underscore political and social cruelty and inequality. The red
textile carnation, which had featured in the New Gallery exhibition in 1969,
where he displayed works emblematic of his ideological resistance to the
Junta, appears as a symbol of struggle and hope. The plaster makes a
direct reference to the dictator Papadopoulos’ famous phrase: “Greece
is sick. We had to put her in plaster. She shall remain in plaster until she
recovers.”
2. Relevance of artwork to SDGs: [SDGs 16,10,4] The particular social
contract created in Greece after the seizure of power by the group of
colonels on April 21, 1967, forces Caniaris to take a position. He uses the
detritus of industrial civilization for explicit political targeting: plastered
legs, barbed wire, and the red carnation embedded in the plaster become
the colour, the historical event, and the idea of resistance. A society
in which discrimination prevails is one that pains him, while a society of
freedom, equal opportunity, equality, and justice is one in which he places
hope.
3. Relevance of artwork to the local context: Caniaris’ place, Athens, calls
him again in response to the political crisis that besets the homeland. The
Junta has created an oppressive treaty primarily concerned with limiting the
free interchange of ideas and political beliefs, and also with the physical \
and spiritual crushing of dissidents. Caniaris decides to respond artistically.
4. The public involved in the production of this artwork: In Caniaris’ May
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1969 exhibition, he creates figures from plaster and barbed wire holding red
carnations. At the same time, he involves the first visitors in this political act
by arranging for them to receive a red carnation dipped in plaster. His
social commitment also applies to the specific work completed in Paris.
5. Relevance of artwork to artist’s background: Despite being forced for
political reasons to remain in Paris in August 1969, the situation in
Caniaris’ own country and the complicated treaty, which favoured
ideological and political discrimination and social inequality, preoccupies
his artistic explorations. Distancing himself from “militant art,” through this
work he adopts a critical stance towards the specific characteristics of his
homeland.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Examination of artistic practices, the use of plastic elements and choices
made by the artist in general, could prompt a dialogue around the attitude of
art towards political and social issues and encourage artistic activity related
to contemporary social issues.
Pedagogically this work offers a unique opportunity for discussion about
social groups, power relationships, and particular aspects of the history of
place. One author’s interpretation of historical events can be an additional
incentive for teachers to focus on the need to respect the ideology and
political beliefs of the other. Cultural and ideological pluralism along with
diversity should be encouraged in any case to achieve social harmony.
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3.1.21 ARTIST Template: What’s North, What’s South

A. General information
1. Name of artist/collective: Caniaris Vlassis [Βλάσης Κανιάρης], (b. 1928,
Athens; d.2011)
2. Title of artwork: What’s North, What’s South
3. Year when the artwork was produced/performed: 1988
4. Medium and support/artistic genre: Installation
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Private
collection, Athens
7. Photo credit: © Vlassis Caniaris
8. Weblink/s: https://www.documenta14.de/en/artists/22250/vlassis-caniaris

B. Description and analysis of artwork
1. Description and analysis of artwork: In What’s North, What’s South,
Caniaris applies himself to the theoretical substructure of his previous
series from the mid-1970s, Emigrants, placing it within a new geographical,
social and economic context, by raising crucial issues of the intriguing
relationship between the two parts (North and South). Although the
references to economic dependence and social inequalities remain a timely
subject, the visual and cultural alteration in the image of the protagonists
implies a change. The southerner is no longer the poor emigrant in secondhand clothing; he is now fashionably dressed and has, in essence,
combined his economic dependence with a cultural one. In this series,
which was the Greek entry in the 43rd Venice Biennale of 1988, migrant
children also become a focal point. Caniaris explains: “What interested me
most – and I aimed at this especially – were the children of this generation,
who were two, three, four, five years old at the time. Little children… that’s
why I have included the garbage cans, the toys, the baby carriages, the
bicycles…”.
2. Relevance of artwork to SDGs: This work highlights human relations and
social power imbalances in the context of sustainability and development
at both individual and collective levels. Critical issues regarding social
inequalities (10), justice (16), and especially decent work and economic
growth (8) are raised since they remain relevant to the present day.
3. Relevance of artwork to the local context: Caniaris, as early as the
beginning of the 70s, turned his attention to immigrants, a social group
with which he could easily empathize. He is interested in the social
dimension of the subject and goes beyond his own experiences to talk
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with his compatriots and create environments with distinctive semiological,
psychological, and anthropological features.
4. People involved in the production of this artwork: In Caniaris’ work, the
visitor-viewer is involved, as he takes part in the artistic process,
participating physically and spiritually in the artist’s concerns. It is of
particular interest to record the way viewers from the South (Greeks,
Italians etc.) and from the North react to this work.
5. Relevance of artwork to artist’s background: In this work the artist again
takes a critical stance towards the modern Greek, who is trying to get
on his feet and take advantage of favourable social conditions. Guided
by personal experience, Caniaris has the ability to recognize intercultural
relationships. The Westernization of Greek society, including in this
depiction of its children, is not without cost in terms of the continuity and
sustainability of Greek culture.

C. Pedagogical qualities
Links you see between this artwork and specific VAE and ESD
competencies:
Caniaris’ installation prompts us to consider the issue of migration and the
economic and social inequalities between North and South in contemporary
times. To approach such a powerful visual statement, it is important to keep
in mind not only the morphological elements of the work (reused materials,
recycling) but also the artist’s interpretation of the historical and sociological
context in which it was created. The social issues that he raised almost
prophetically with this series of works are still relevant today and offer an
opportunity for fruitful discussions and artistic actions, e.g., on the concepts
of cultural and economic sustainability and social equality. Furthermore,
the presence of children and toys in this work could encourage social and
political awareness amongst children and elicit a reaction from them to the
arts.
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3.1.22 ARTIST Template: Horse LXXV: The Gate

A. General information
1. Name of artist/collective: Alexandra Athanassiades /Αλεξάνδρα Αθανασιάδη
2. Title of artwork: Horse LXXV: The Gate
3. Year when the artwork was produced/performed: 2009
4. Medium and support/artistic genre: wood & iron/ sculpture
5. Dimensions: 296x310x35cm
6. Collection (location of artwork or site where it was performed): private
collection/exhibited as a whole at Benaki Museum, Pireos street, Athens
(Greece)
7. Photo credit: François L’hotel & Alexandra Athanassiades
8. Weblink/s: https://www.alexandraathanassiades.com/slideshow_2
https://vimeo.com/273294202
https://www.imdb.com/title/tt8574566/mediaviewer/rm363020544

B. Description and analysis of artwork
1. Description and analysis of artwork: Through her work, Athanassiades
highlights the timeless presence of the horse in the life of man. The horse,
as a symbol of freedom and dynamism, passes from reality into myth as
the Trojan Horse and as Pegasus; indelible representations of Greek art
and the Greek spirit. The horse used here as an example is a central piece
in her exhibition at the Benaki Museum. The clearly articulated outline
makes skillful reference to the imperious, monumental horses of classic art,
while simultaneously reflecting a decidedly modernist sensibility. At the
same time, the artist makes an indirect reference to the immense power
of nature, as well as to the capacity of physical materials to be sustainably
present in the most creative and symbolic way. The presence of the void,
which deepens both the form and the perspective, allows the viewer to
integrate the horse more easily into its physical context.
2. Relevance of artwork to SDGs: Athanassiades’ preoccupation with the
temporary and vulnerable aspects of nature drives her to seek natural
materials for her works, such as driftwood from the beaches of Halkidiki in
Northern Greece, or pieces of rusted metal, clay and various other
discarded items. In her case, completeness and perfection are not the
desiderata but rather natural decay and “the history of every piece of
wood that has drifted up from the salty sea.” These objects are uniquely
transformed by the artist’s skilled hands into the recognisable form of a
horse that is at once timeless and thoroughly modern. With integrity and
deep respect for the materials and the ideas they carry, Athanassiades
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interprets cultural ideals through simplicity and harmony and offers an
excellent lesson on environmental and cultural sustainability. (SDGs: 4 & 12,
as well as 14, 15).
3. Relevance of artwork to the local context: In her own words: “The horses
originated from the frieze of the Parthenon [...] horses have a noble
element, I feel that they are connected with the great challenges the Greeks
are going through today, “.
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: Athanassiades has vivid
childhood memories of watching local workers use driftwood, shaped by
salt water, wind and time, to build boatsheds etc. She often returns to this
most beloved place of her childhood and to its unique, sustainable ecology
in order to collect raw materials, perishable old wood that carries its history,
then suffuses the material, according to Brancusi’s suggestion, with ‘breath
and soul.’

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Athanassiades’ work expresses unambiguous respect for nature, history,
culture, and, ultimately, for human beings. Her horses, humans’ companions
in their historical evolution and a timeless symbol of freedom, appear in a
harmonious, modern version to narrate their rich, multicultural continuity:
from Homer to the Parthenon frieze with its cavalcade of horsemen as a
guiding light, to folk poetry and iconography. Athanassiades appeals to this
collective memory and invites the viewer to observe nature and the way it
resculpts materials, as well as to discover new cultural relationships. Using
her unique artistic skills and tools to repurpose salvaged materials, she is
inspired by her ancestors’ long tradition and aims to let her sculpted forms
awaken associations with survival and continuity.
Other pedagogical qualities:
This work evokes childhood memories of wooden rocking horses and can
easily be used as an example of how an artwork can build bridges with
language, folk stories and songs that take the ‘horse’, in its various symbols
across cultures, as their subject.
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3.1.23 ARTIST Template: Manuscripts

A. General information
1. Name of artist/collective: Alexandra Athanassiades /Αλεξάνδρα Αθανασιάδη
2. Title of artwork: Manuscripts
3. Year when the artwork was produced/performed: 2013
4. Medium and support/artistic genre: mixed media-paper collage/ sculpture
(torso)
5. Dimensions: 160x140x40cm
6. Collection (location of artwork or site where it was performed): private
collection/shown at the exhibition “Beyond Cavafy’s Written Word” at
Gennadius Library, Athens,Greece
7. Photo credit: François L’hotel & Alexandra Athanassiades
8. Weblink/s: https://www.alexandraathanassiades.com/recent-exhibition
https://vimeo.com/273294202
https://www.imdb.com/title/tt8574566/mediaviewer/rm363020544

B. Description and analysis of artwork
1. Description and analysis of artwork: The series of torsos, constructed using
a variety of techniques and salvaged materials, have occupied
Athanassiades for many years. Manuscripts is a torso on plywood,
made of paper and cardboard and aged with tea and coffee. The paper
is composed of enlarged copies of handwritten poems by Constantine
Cavafy*. The paper torso makes a direct reference to classical Greek iron
armour, designed to protect the chest and especially the heart, and is also
reminiscent of the linothoraxes – or linen breastplates - of antiquity.
The wear and tear elaborated by the artist on the torso highlights both
corruptibility and spirituality. The piece conveys an outpouring of feelings
and thoughts that flow from the embedded manuscripts, that is at once
protective and revealing more clearly the vulnerable interior of the human
heart.
* An internationally distinguished Greek poet.
2. Relevance of artwork to SDGs: Athanassiades keeps her contact with
nature, history, and tradition alive by engaging respectfully with artisans
who maintain traditional techniques. She watches, learns and, with
sustainability and memory in mind, stresses the need to reuse materials
in order to conserve natural resources and the environment, simultaneously
revealing the relentless ravages of time (SDGs 4, 8 & 12). Nature nourishes
the artist’s creativity and reinforces her vision, of demonstrating natural
decay and the vulnerability of human nature through the medium of
the open paper cuirass, thus implying a loss of protection and a need for
justice.
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3. Relevance of artwork to the local context: The artist shares experience with
local artisans, who continue to work using traditional furnaces, tools, and
techniques, learning from them and preserving these longstanding
traditions. She has been initiated into this world of craftsmanship and
contributes to its preservation, not merely at the local community level, but
more broadly by sustaining the continuity of Greek culture.
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: Having experienced a tragic
loss, Athanassiades finds refuge in art. As she herself recounts, she was
walking once along a beach in Halkidiki, when her eye fell on a piece
of wood that reminded her strangely of her wronged father’s body*. She
explains: “I am interested in material that erodes, just as I am interested
in how we change over the years, what we become, what we see.” Her
Manuscripts keeps a part of our inner selves protected and private, while
opening up another part, like the pages of a book.
- The artist’s industrialist father was assassinated by the 17N terrorist group
on 1 March 1988

C. Pedagogical qualities
Links you see between this artwork and specific VAE and ESD
competencies:
Manuscripts constitutes an informal history lesson since the torso refers to
the primary armament in all cultures and eras, whilst also making an indirect
reference to personal heroism, wellbeing and social/cultural justice. Through
the materials and their elaboration, the artist evokes concepts of land and
tradition. Fragments of matter and soul are articulated in a way that conveys
a universal message, with an emphasis on environmental and cultural
sustainability. Moreover, a complete and well-rounded education should
aim for a recognition by students of the value of everyday things, while
engendering respect for diversity and the uniqueness of our hidden,
protected inner selves.
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3.1.24 ARTIST Template: Ithaca

A. General information
1. Name of artist/collective: Alexandra Athanassiades /Αλεξάνδρα Αθανασιάδη
2. Title of artwork: Ithaca
3. Year when the artwork was produced/performed: 2013
4. Medium and support/artistic genre: mixed media/installation
5. Dimensions: 6. Collection (location of artwork or site where it was performed): private
collection/shown at the exhibition “Beyond Cavafy’s Written Word” at
Gennadius Library, Athens,Greece
7. Photo credit: François L’hotel & Alexandra Athanassiades
8. Weblink/s: https://www.alexandraathanassiades.com/recent-exhibition
https://vimeo.com/273294202
https://www.imdb.com/title/tt8574566/mediaviewer/rm363020544

B. Description and analysis of artwork
1. Description and analysis of artwork: ithaca, an installation based on the
Greek poet Constantine Cavafy’s eponymous poem*, is a work that fully
expresses Athanassiades’ artistic interests. Fascinated by Cavafy’s writing
and by his insistence on handwriting his poems, she is inspired to create
a corresponding universe: Three ships of aged wood, housed in her studio,
invoke the poem’s famous journey; Ulysses’ footprints in clay suggest each
person’s attempt to find a better future or fulfil a goal, while old misshapen
windows ‘comment’ on the entrapment and introversion of modern man.
Finally, reference to the sustaining power of language and art is made
through the contemporary transformation of Cavafy’s verses into dozens of
items of graffiti that have fallen on the floor. Similarly, the sculptor’s books
are made to either hang from the walls or are arranged on a table so that
anyone may touch them.
* http://cavafis.compupress.gr/kave_17b.htm
2. Relevance of artwork to SDGs: Originally exhibited at the Gennadius
Library, the installation marked the occasion of Athens being named
UNESCO’s World Book Capital. A thorough appreciation of both Cavafy’s
poem Ithaca and its unique symbolic visual interpretation by Athanassiades
supports a number of goals of sustainable development. The relevance to
SDGs may be direct, such as when natural materials are given a second
life, or indirect, such as in the theme of overcoming the
difficulties facing today’s societies, including migration, social
marginalisation, inequality, access to education, peace and justice.
3. Relevance of artwork to the local context: The fluent Greek language ‘flows’
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from the hands of the poet to those of the artist, who instils it with colour,
gestures and interventions, and imbues the combined experience of Greek
poetry together with contemporary Greek art with an intensity that gives life
and further clarity to both artists’ implied messages .
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: Alexandra Athanassiades
describes her work as follows: “Cavafy’s handwriting, along with the trace
left by the writing on the back of each page, is of great interest to me …
That is why I chose 18 copies of this edition (of Cavafy’s text), aged its
pages with tea, coffee, and pencil, or even by tearing the edges, and began
to create my books, sometimes more closed, sometimes more open, so
that their extracts are not always easy to read, just as we do with ourselves:
we reveal one part and keep another hidden”.

C. Pedagogical qualities
Links you see between this artwork and specific VAE and ESD
competencies:
Through this work a deeper pedagogical goal is fulfilled, that of
understanding cultural continuity and cultural diversity. Cavafy, the
Alexandrian poet, is considered to be the voice of the Greek spirit in
a multicultural society. Athanassiades, however, also insists upon the
handwriting and its artistic quality. She adheres to the way Cavafy curated
the publication of his manuscripts and remains true to the “handmade
way” with her interventions. Utilising natural fragments and old materials,
she conveys the essential, multi-layered poetic message through artistic
reclamation.
Other pedagogical qualities:
The dialogue attempted by the artist conserves and simultaneously renews
Cavafy’s writings. Wood from her collection, crafted by nature, old doors,
remnants of Greek provincial houses, footprints in clay that recall the
Roman tribute to Isis in Dion – all demonstrate various cultural affinities.
The work provides an opportunity to raise issues of personal and societal
growth, journeys of discovery, voyages through our emotions and memories,
underlining vulnerabilities and the need for mutual respect.
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3.1.25 ARTIST Template: Snake -garbage disposal

A. General information
1.Name of artist/collective: Papagiannis Theodoros
2.Title of artwork: Snake -garbage disposal
3.Year when the artwork was produced/performed:
4.Medium and support/artistic genre: iron perforated/ recyclable materials/
sculpture
5.Dimensions: length 15 m. / width variable
6.Collection (location of artwork or site where it was performed): The
Theodoros Papagiannis Museum of Contemporary Art, Elliniko (Ioannina,
Epirus, Greece)
7.Photo credit: the artist
8.Weblink/s: http://theodoros-papagiannis.gr/en/museum
http://theodoros-papagiannis.gr/en/taxonomy/term/256
https://vimeo.com/showcase/5860965
https://www.youtube.com/watch?time_
continue=1&v=nCHnHCe5WKw&feature=emb_logo

B. Description and analysis of artwork
1.Description and analysis of artwork: In the courtyard of the school-turnedmuseum in Elliniko (Ioannina), a giant (15m) metal snake, its perforated
body filled with ‘swallowed’ cans and soft drink bottles, welcomes visitors
to the museum. In an area gifted lavishly by nature with gurgling waters,
high mountains, and lush vegetation, litter is unfortunately not lacking
either. This situation is not lost on the artist, who decides to assign a visual
role to the waste, by collecting and imbedding it in his ecological sculptures
(snake, tree). In so doing, he highlights the consequences of abundant
consumerism and emphasizes the need for personal alertness to avoid
unnecessary environmental burdens.
2.Relevance of artwork to SDGs: The snake coexists with a tree made of iron
and recycled cans, bearing the inscription “protect nature,” highlighting the
ecological message of recycling and environmental protection.
[SDGs 12 & 15]
3.Relevance of artwork to the local context: In the villages of Epirus, the
snake occupies the unique role of protector of the land. Ancient Greek
tradition recognized divine properties in this chthonic being. For example,
the python was the monstrous dragon-serpent set by Gaia (the Earth)
to guard the sacred oracle of Delphi. The legendary king, Erichthonius,
embodied as a sacred snake, guards the land beneath the base of the
Acropolis.
4.The public was not involved in the production of this artwork.
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5.Relevance of artwork to artist’s background: Returning to his homeland,
Papagiannis synthesises his ideas, memories, experiences and visions and
transforms them into artistic creations, according particular respect to the
Epirote cultural heritage, together with the protection and enhancement of
the natural environment. The nature of Epirus and its way of life, its
customs, and the people themselves, robust and authentic, nourish his
creativity and inspire his art.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
The sculptor aims to expand pedagogical boundaries through his art and
raise awareness on issues of ecology and environmental protection. In that
context, the giant snake motivates children not to discard garbage and
reminds them that nature, embodied in the form of a snake, has its own rules
and will avenge its destruction. Furthermore, his compositions, made of
durable re-used materials, are adorned with multiple meaningful symbols and
markings, linking the values and ideals of the past
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3.1.26 ARTIST Template: My Ghosts [Works from the
burnt National Technical University of Athens]

A. General information
1.Name of artist/collective: Papagiannis Theodoros / Παπαγιάννης Θεόδωρος
2.Title of artwork: My Ghosts [Works from the burnt National Technical
University of Athens]
3.Year when the artwork was produced/performed: 1994-2000
4.Medium and support/artistic genre: Recyclable materials, wood, metal,
pulp, rope
5.Dimensions: 2,5m - 3m height
6.Collection (location of artwork or site where it was performed): Installation
NTUA
7.Photo credit: the artist/The ‘Theodoros Papagiannis’ Museum of
Contemporary Art, Elliniko (Ioannina, Epirus, Greece)/
8.Weblink/s: http://theodoros-papagiannis.gr/en
https://vimeo.com/showcase/5860965

B. Description and analysis of artwork
1.Describe and analyse the artwork: A set of 35 oversized totem-like human
figures, standing like the chorus (dance) in a Greek tragedy and flanking
a baking tray of bread, a timeless symbol of survival, were sculpted from
materials recovered from the debris and charred wreckage of the National
Technical University of Athens (NTUA). The rectory of NTUA, one of the
finest historic examples of neoclassical architecture, was destroyed by
fire after a demonstration in 1991. Contemplating the social role of art,
Papagiannis offers this work as a protest against the decadence of a world
that tears itself to pieces, leaving the next generation with no future since
they disdain their past.
2.Relevance of artwork to SDGs: These monumental figures were produced
from the burnt materials of the Athens Polytechnic, combined and
elaborately adorned with other recycled materials and salvaged objects,
thrown away, forgotten in junk yards, but each with its own history. [SDG
12] They serve as a reminder of the tragic cultural consequences of
culpable neglect and they cry out for collective responsibility to be taken
for the future of our societies and culture. [SDGs 11 & 16]
3.Relevance of artwork to the local context: The monumental figures stand
as a reminder of the chorus in ancient tragedy, and along with the re-used
materials, imply the necessity to preserve the values of the culture that
gave birth to this place. Using his art, Papagiannis calls on society to be
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vigilant towards cultural heritage and the protection of material values and
the ideals they represent.
4.The public was not involved in the production of this artwork.
5.Relevance of artwork to artist’s background: The NTUA artwork, in addition
to its undeniable architectural value, has a more direct relationship with the
sculptor’s homeland, as it owes its existence to a generous donation from
Epirote benefactors, and it resonates with respect and love in their honour.
The recycled materials, each with its own history, are utilized to create, as
the artist explains, forms of personal mythology.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
The pedagogical value of the ‘chorus’ in Modern Greek tragedy is multilayered, as cultural sustainability finds genuine expression. At the same
time, the artist reinforces respect for folk artefacts that are considered equal
to great works of art, since they contain the wisdom and craftsmanship
of the simple man. Revealing the events and the conditions which led to
the project’s creation, Papagiannis calls for a public debate on critical
issues concerning education, democracy, and art. The artist recognizes the
symbolic power of materials, along with the environmental need for recycling,
the role of art in public space, and its relationship with society and politics.
Additionally, he highlights the importance of education as a prerequisite of
cultural sustainability.
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3.1.27 ARTIST Template: Tribute to the Bread –
Volosouras

A. General information
1.Name of artist/collective: Papagiannis Theodoros
2.Title of artwork: Tribute to the Bread - Volosouras
3.Year when the artwork was produced/performed:
4.Medium and support/artistic genre: Ceramic, metal, wood, bronze, cloth/
Sculpture-Installation
5.Dimensions: 2,5 x 2,5 x 1,2 m
6.Collection (location of artwork or site where it was performed): The
‘Theodoros Papagiannis’ Museum of Contemporary Art, Elliniko (Ioannina,
Epirus, Greece)
7.Photo credit: the artist
8.Weblink/s: http://theodoros-papagiannis.gr/en
https://vimeo.com/showcase/5860965
http://en.papagiannismuseum.gr/

B. Description and analysis of artwork
1.Description and analysis of artwork: The sanctity of bread is a subject that
has occupied the sculptor for many years. One of the three major
installations in the museum which have bread as a reference point is a
composition dominated by the ‘volosouras‘, a kind of beam with stone
blades skilfully inserted into the wood. The volosouras seems to have come
down to us from the age of Homer, or even earlier. Papagiannis explains,
“These were used to cut the straw of the corn on the threshing-floor and
separate it from the grain. The mask which I have set at the top gives it a
human character. It makes it a female figure. It becomes a ghost, a totem, a
phantom. Below are the four sacks, again full of corn, and the charcoal,
and above, a kneading-trough with loaves. All around, on the square
frame, as in the case of the first composition, ‘Scarecrow,’ bronze medals
are arranged; on one side these have an ear of corn and on the other, the
words from the Lord ‘s Prayer: ‘Give us this day our daily bread.‘ How
many people in the world say them anxiously every day!”
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2.Relevance of artwork to SDGs: The cultivation of grain and breadmaking
represent significant milestones in the development of civilization and
have played a dominant role in human survival over time Wheat remains
even today an essential element of human nutrition. Over the centuries,
bread has acquired economic, religious, and broader cultural dimensions.
Papagiannis, inspired by traditions related to bread, addresses
contemporary issues associated with it. He demonstrates that the constant
presence of this humble good, both in everyday use and in its occasional
ceremonial role is an essential guard against hunger [SDG 2] as well as a
means for strengthening the institutions of society [SDGs 3, 16].
3.Relevance of artwork to the local context: Bread still has a special place in
Greek culture and is present at every special occasion, whether celebratory
or solemn in nature. Papagiannis’ bread installation, connected with ancient
traditions as well as to the symbolism of Christian worship, makes a clear
reference to the tradition that still asks us to place the bread on the table
before anything else as a “welcome” and symbol of hospitality.
4.The public was not involved in the production of this artwork.
5.Relevance of artwork to artist’s background: Papagiannis does not forget
his origins in Epirus and the painful periods of starvation endured
there. Such phrases as, “they called bread little bread, “or “he ate bitter
bread” remain characteristic of the area. He remembers when, as a
young child grazing sheep and amusing himself carving stones, he was
always surrounded by people working incessantly in the fields to support
their families. They “ate bread and salt together” (they experienced difficult
situations together) but managed to “earn their bread” (earn their living).

C. Pedagogical qualities
Links you see between this artwork and specific VAE and ESD
competencies:
Through his artworks, Papagiannis communicates his support for an
education that nurtures human beings and allows them to react responsibly
and with a sustainable perspective to social challenges. His work reveals the
ideas and habits of a people and provides a genuine opportunity, primarily
to young children, to understand the basic principles of living respectfully
within the environment and of appreciating cultural continuity. The strength
of this installation lies in its potential, through new interpretations and artistic
approaches, to constantly develop and renew at a personal and collective
level. The ingenious use of recycled and salvaged materials, charged with
memories and traditions, provides plenty of inspiration for cultural/artistic
activities that can confront the pressing issues of our times, including the
sustainable development of communities and respect for their cultures.
Other pedagogical qualities:
Aesthetic interventions can and should be closely associated with various
symbols and traditions relevant to bread and to links with language (tales,
literature, folk songs, poems, proverbs etc.).
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3.1.28 ARTIST Template: The ocean march: Homage à
Delacroix I –III

A. General information
1.Name of artist/collective: Psychopedis Jannis / Ψυχοπαίδης Γιάννης
2.Title of artwork: The ocean march: Homage à Delacroix I –III
3.Year when the artwork was produced/performed: 2016
4.Medium and support/artistic genre: acrylic on canvas
5.Dimensions: variable [e.g. Homage à Delacroix I, 34 ½ x 45 cm]
6.Collection (location of artwork or site where it was performed): private
collection
7.Photo credit: the artist
8.Weblink/s: https://www.snfcc.org/en/events/jannis-psychopedis-poeticalworks-painting-meets-poetry/5546

B. Description and analysis of artwork
1.Description and analysis of artwork: In the triptych entitled “The ocean
march: Homage à Delacroix I –III,” Psychopedis refers to significant
moments in art history that refer to death and, by extension, to the
hazardous refugee experience at sea. Life and death, the vastness of
the blue sky and the sea, and prison bars as the end of a difficult journey,
underline the individual and collective tragedy of the refugee experience.
The artist weaves together creators and works to demonstrate cultural
continuity and their common basis in humanity. His visual references begin
with the “dexiosis” (sacred handclasp gesture depicted on the gravestones
of classical tombs) and continue with the “Shipwreck of Don Juan” by
Eugène Delacroix, ending with the head of the “Sleeping Female Figure” by
Y. Chalepas*, the most well-known tombstone sculpture, which has passed
into Greek consciousness as synonymous with beauty lost prematurely,
yet also with the sustainability of existence. The works consciously “float
together” with handwritten lines by the celebrated Greek poet Yiannis
Ritsos.
* Yannoulis Chalepas was a Greek sculptor and significant figure of Modern
Greek art with international reputation.
2.Relevance of artwork to SDGs: The work refers, amongst other things,
to the dramatic refugee crisis of recent years and to the mass outward
migrations that have taken place in various geographic regions, such as in
the islands of the Eastern Aegean. This phenomenon has led to the rise of
a series of difficult problems, which relate directly or indirectly to the SDGs
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– directly to Goal 16 and indirectly to Goals 1, 2, 3, 4, 5, 6 and 10.
3.Relevance of artwork to the local context: Within the triptych, the harshness
of human fate is emphasised, as expressed in the lines written by Lord
Byron, in which the despairing people draw lots to decide who will die in
order that the others may live. The same history is being repeated today as
refugees pile into boats, often without knowing how to swim, with the aim
of seeking a safer and better life. The refugee drama has had a great
political, social and economic impact on the Greek nation and the world.
Psychopedis comments artistically on what is happening where he lives,
not only with the “Shipwreck of Don Juan” but also with the remaining two
parts of the triptych, where he has hung excerpts from two emblematic
works of Greek art.
4.The public was not involved in the production of this artwork.
5.Relevance of artwork to artist’s background: The multi-layered meanings
in the work of Psychopedis represent a visual statement on the history
of art, with which Psychopedis is very familiar, while at the same time
functioning as a substantial political and cultural commentary, an essential
activist intervention by an authentic Greek. Psychopedis is an artist, “by
nature a political animal,” according to the Aristotelian definition, and as
such he remains a person with sensitivities, concerns and questions, which
he presents for open discussion at an individual and collective level.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Through his triptych, Psychopedis offers a lesson in art history, revealing
the unique ability of art to describe and comment on social issues
while defending cultural continuity. The work, amongst other things,
encourages artistic activities that will demonstrate correlations between
the developmental course of art and contemporary human history on the
one hand and, on the other, will show the common fate of human beings
and the honour due to every person who loses their life unjustly. His artistic
offering represents and promotes respect for humankind primarily but also
for Greece’s natural environment and culture, as well as that of the world.
Societal transformation: Empowering learners of any age to engage and
assume active roles, both locally and globally in order to face and resolve
global challenges and ultimately to become proactive contributors in creating
a more just, peaceful, tolerant, inclusive, secure and sustainable world.
Other pedagogical qualities:
In this work, as much as in many others, at the same time as Psychopedis
is advancing many social demands, he is interested in the sustainable
relationship between poetry and painting and he aims for a dynamic dialogue
between them. He is not interested in the illustration of a poem and he
explains that his own approach is very different. He is treading a road of
freedom, where each creative art maintains its autonomy and meetings take
place at a deep level and not at the surface. The artist is in fact inviting young
people to be educated through poetry and more broadly through art, in order
to secure historical memory and cultural continuity.
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3.1.29 ARTIST Template: The Alphabet – Archaic
Palimpsest. Xenios Zeus

A. General information
1.Name of artist/collective: Psychopedis Jannis
2.Title of artwork: The Alphabet – Archaic Palimpsest. Xenios Zeus
3.Year when the artwork was produced/performed:
4.Medium and support/artistic genre:
5.Dimensions:
6.Collection (location of artwork or site where it was performed):
7.Photo credit: the artist
8.Weblink/s: http://dp.iset.gr/en/artist/view.html?id=1510

B. Description and analysis of artwork
1.Description and analysis of artwork: “Xenios Zeus,” as a continuation
of his series “The Alphabet – Archaic Palimpsest,” addresses enduring
dilemmas of humanity: death-life, memory-oblivion, identity-alienation,
love-aversion, transcendence-hubris. It forces upon the viewer an almost
violent awareness of contemporary reality as it comments visually on the
way people from different countries, renamed in a simplistic and
generalised way, “immigrants,” become trapped behind barbed wire
fences in the land of the God of Hospitality. Fragments of sculptures from
the Archaeological Museum of Poros are juxtaposed with images of
despair amongst contemporary refugees, finding at the end common
ground: the long journey, in time or in place, in which deterioration and loss
are an integral part.
2.Relevance of artwork to SDGs: This work is an ideological and sociological
reading of the present which, in turn, recalls the darkest past and warns of
a sinister future. Throughout world history, separation and departure from
the homeland has been a recurring condition that illustrates a common
human fate. The dialogue with history, language and ancient art is proving
extremely relevant to the contemporary forced engagement with different
cultures. Language and art become bridges between the past and
the future, since they are able to smoothen differences and facilitate
communication between nations and cultures. [SDGs 10, 16]
3.Relevance of artwork to the local context: The most obvious point of
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relevance is in the meaning of flight and of social insecurity, which have
been the age-old experiences of the Greek people, ever since Homeric
times. Ancient artefacts that have come down to us shattered and
vandalised, having lost their original identity and use, now stand confined
in museum halls. They resemble modern-day refugees, who arrive
distressed from distant homelands, having lost a part of themselves and of
their fellow travellers, only to end up caged behind barbed wire.
4.The public was not involved in the production of this artwork.
5.Relevance of artwork to artist’s background: The link between Greek
antiquity and the banality of the contemporary world runs through a
large part of the artist’s work and is expressed here in the most eloquent
way: Ancient statues, present in the form of photographic or painted
representations, acquire a material existence and surround the
contemporary works as ideal interlocutors in the vital questions which the
artist himself poses. Psychopedis aims to expand cultural boundaries and
include anyone who wants to participate in Greek culture, an action more
than ever before possible nowadays due to the global crisis.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
The pedagogical dimension of Psychopedis’ work is significant and can
be shown in various forms of visual expression and reflection. The artist
provides the impetus for others to draw strength from key cultural supports
such as language and art, in order to describe a socially complex present.
He provides visual stimulation for others to talk about the role of language in
individual and collective memory. In addition, the ancient statuette and the
pedestal, with their traces of time and decay, reinforce the landscapes of
refugee flight, emphasising historical continuity. Enduring truths are revealed
or implied, clearly posing as a visual message the fundamental question of
how harmonious social and cultural co-existence between peoples may be
ensured.
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3.1.30 ARTIST Template: Emancipation

A. General information
1.Name of artist/collective: Psychopedis Jannis
2.Title of artwork: Emancipation
3.Year when the artwork was produced/performed: 1976
4.Medium and support/artistic genre: painting/ colour pencils
5.Dimensions: 50x80cm
6.Collection (location of artwork or site where it was performed):
7.Photo credit: the artist
8.Weblink/s:

B. Description and analysis of artwork
1.Description and analysis of artwork: The hextych entitled Emancipation
is divided horizontally into two sections, in which depictions of women
predominate. Above, the proud and fecund countrywoman dominates,
gazing unwaveringly at the viewer, surrounded by her children and with
her life-partner in the background, altogether perhaps expressing the hope
for a better life that was promised in the post-Junta period. In the second
image, the white silhouettes left around the woman by the absence of
family members poses the dilemma of the new period and the demands
for emancipation, which will test the institution of the family as much as
it will the multiplicity of roles which a woman is called upon to play. This
dilemma is intensified by the white silhouette of the female form that
follows in the third image, a possible reference to the woman who is no
longer the “separate” central figure in the family but whose place may be
filled by any woman. In the second section, the first image comments on
the commercialisation of the nude, not only by the advertising industry but
also by the sex industry. Next is the female form at the high point of the era
of sexual freedom in which, full of self-confidence, she shows off her body
in her everyday life. The disinterested, middle-aged man in a suit who looks
at the artist with a neutral, indifferent attitude, conveys the tone of the time
and the sharing of roles between the genders. In the last image, in which
the beautified image of the modern family is satirised, the now
emancipated woman in modern clothes remains subconsciously – and not
only in the minds of artists – an “open field” of sexual reference, with her
right breast revealed inside her blouse.
2.Relevance of artwork to SDGs: Placing women’s emancipation at the
centre of the specific visual exploration, the artist – referring to time – uses
gradations of colour and tone to present important stages in the
development of women’s efforts to demand an equal place in society with
men. SDG 5: Gender Equality / also SDGs 16 & 4
3.Relevance of artwork to the local context: Particularly in the first section,
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the representations are clear references to the role and the position of
women in Greece before and shortly after the overthrow of the Junta. The
artist transforms the experience from a local to a global phenomenon.
4.The public was not involved in the production of this artwork.
5.Relevance of artwork to artist’s background: Jannis Psychopedis matured
artistically during a period (the decades of the 60’s – 70’s) that represented
a break, not only in the history of the country but also in its art. At the
same time, this was a time of socio-political reorganisation on a global
scale. These events, which sensitised and inspire him, are woven through
his visual universe, bridging long-term and recent memory.

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
The work provides an excellent starting point for personal self-determination
and for expression of the role that each person feels that he/she has as
an individual and as a member of society as a whole. Examining posters,
photographs and other illustrative material, which show changes in the role
of women and the relationship between the sexes, as fragments of works of
art, children can attempt to update this key social demand of gender equality
and indeed to broaden boundaries, using various visual media. In the context
of ESD’s pursuit of a just society and respect for cultural diversity (individual
diversity included), such an approach provides a platform for meaningful
dialogue and action.
Other pedagogical qualities:
The visual forms used by Jannis Psychopedis refer – sometimes mockingly,
sometimes humorously – to the promotion of the model of the perfect woman
as a paragon. In his visual universe, this exaggerated portrayal is shown to be
incoherent and overdone and is also the pivotal point of distraction from the
important political and social events of the time.
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3.1.31 ARTIST Template: Judgement Day

A. General information
1. Name of artist/collective: Efi Savvides
2. Title of artwork: Judgement Day
3. Year when the artwork was produced/performed: 2018
4. Medium and support/artistic genre: Photography and video
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Cyprus
State Collection of Contemporary Art
7. Photo credit: Efi Savvides
8. Weblink/s: https://efisavvides.com/

B. Description and analysis of artwork
1. Photograph 50Χ36cm which shows one member of the Hasan family, the
eldest son Mahmoud, standing in the gardens of the presidential Palce of
Cyprus.
Efi Savvides explores mechanisms of power and authority in relation to a
stateless Kurdish family from Syria, who has been continuously protesting
since 22 March 2017 outside the Presidential Palace and the Ministry of
Interior in Nicosia.
With an activist zeal, Savvides activates herself and activates others,
constantly negotiating concepts of racism, social and political indifference,
intolerance and vengefulness. As the artist says: “I was almost certain that
before the ceremony of the inauguration of the Monument to Democracy
and Resistance, a few metres from the tents of the stateless persons, by
the President of the Republic, the government officials would eventually
respond positively to the family’s pleas.
2. Relevance of artwork to SDGs:The refugee and asylum seekers issue is
connected to Sustainable Development Goal 16 on Peace, Justice and
Strong Insitutions – that seeks to promote peaceful and inclusive societies
for sustainable development, provide access to justice for all and build
effective, accountable and inclusive institutions at all levels.Since poverty,
hunger and inequalities can also be reasons for migration indirectly the
issue additionally to SDG16 is also connected to the Sustainable Goals:
- SDG8 Decent work and Economic Growth
- SDG1 Zero Poverty
- SDG2 Zero Hunger
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- SDG3 Good health and Well-being
- SDG10 Reduced Inequality
3. Relevance of artwork to the local context:Escalating conflict in Syria has
created massive population movements of refugees and asylum seekers
which seek safety in other countries. Cyprus is a final destination or in
some cases a stop on the way to Europe. Refugees enter illegally by the
sea, or through the Turkish-occupied part of Cyprus using dangerous boats
and being financially exploited by
smugglers.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: Because of
the nature of this project in which the artist has taken an active role in
documenting and archiving the activity of the refugee family, the members
of the family itself have become participants in the production of
the work.
5. Relevance of artwork to artist’s background, if any: Cypriot people
including the artist, who have experienced during the 1974 Turkish invasion
what it is to lose everything from one day to the other, flee to save their
life and depend on other people’s support and charity the subject of the
refugees’ crisis is a sensitive topic and quite relevant.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
An added link to teaching and learning relies purely on the ’activist’ approach
of the artist towards the refugee crisis and specifically the Hassan family.
Other pedagogical qualities:
Like every artwork, this specific one provides potential for the development
of children’s ability to respond and engage into critical and spiritual thinking.
It also allows the development of the imagination and creativity since the
audience comes in contact with quite innovative mechanisms
of representation (installation of photography and video). There is also an
opportunity for reflection due to the nature and context of this artwork which
allows the possibility towards the skill development for empathy, for value
and for cooperation.
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3.1.32 ARTIST Template Judgement Day

A. General information
1. Name of artist/collective: Efi Savvides
2. Title of artwork: “Judgement Day”
3. Year when the artwork was produced/performed: 2018
4. Medium and support/artistic genre: Photography and video
5.Dimensions: variable
6. Collection (location of artwork or site where it was performed): Cyprus
State Collection of Contemporary Art
7. Photo credit: Efi Savvides
8. Weblink/s: https://efisavvides.com/

B. Description and analysis of artwork
1. Photograph 85Χ56cm which depicts a woman, member of the Hasan
family – the mother Sabah Janbali, standing in the gardens of the
Presidential Palave of Cyprus right across from the ministry of foreign
affairs.
Efi Savvides explores mechanisms of power and authority in relation to a
stateless Kurdish family from Syria, who has been continuously protesting
since 22 March 2017 outside the Presidential Palace and the Ministry of
Interior in Nicosia.
With an activist zeal, Savvides activates herself and activates others,
constantly negotiating concepts of racism, social and political indifference,
intolerance and vengefulness. As the artist says: “I was almost certain that
before the ceremony of the inauguration of the Monument to Democracy
and Resistance, a few metres from the tents of the stateless persons, by
the President of the Republic, the government officials would eventually
respond positively to the family’s pleas.
2. Relevance of artwork to SDGs:The refugee and asylum seekers issue
is connected to Sustainable Development Goal 16 on Peace, Justice and
Strong Insitutions – that seeks to promote peaceful and inclusive societies
for sustainable development, provide access to justice for all and build
effective, accountable and inclusive institutions at all levels.
Since poverty, hunger and inequalities can also be reasons for migration
indirectly the issue additionally to SDG16 is also connected to the
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Sustainable Goals:
- SDG8 Decent work and Economic Growth
- SDG1 Zero Poverty
- SDG2 Zero Hunger
- SDG3 Good health and Well-being
- SDG10 Reduced Inequality
3. Relevance of artwork to the local context: Escalating conflict in Syria has
created massive population movements of refugees and asylum seekers
which seek safety in other countries. Cyprus is a final destination or in some
cases a stop on the way to Europe. Refugees enter illegally by the sea, or
through the Turkish-occupied part of Cyprus using dangerous boats and
being financially exploited by smugglers.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: Because of the
nature of this project in which the artist has taken an active role in
documenting and archiving the activity of the refugee family, the members
of the family itself have become participants in the production of the work.
5. Relevance of artwork to artist’s background, if any: Cypriot people including
the artist, who have experienced during the 1974 Turkish invasion what it is
to lose everything from one day to the other, flee to save their life and
depend on other people’s support and charity the subject of the refugees’
crisis is a sensitive topic and quite relevant.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
An added link to teaching and learning relies purely on the ’activist’ approach
of the artist towards the refugee crisis and specifically the Hassan family.
Other pedagogical qualities:
Like every artwork, this specifiv one provides potential for the development
of children’s abilitytto respond and engage into critiacal and spiritual
thinking. It also allows the development of the imagination and creativity
sincet he audience comes in contact with quite innovative mechanisms
of representation (installation of photography and video). There is also an
opportunity for reflection due to the nature and context of this artwork which
allows the possibility towards the skill development for empathy, for value
and for cooperation.
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3.1.33 ARTIST Template: Judgement Day

A. General information
1. Name of artist/collective: Efi Savvides
2. Title of artwork: “Judgement Day”
3. Year when the artwork was produced/performed: 2018
4. Medium and support/artistic genre: Photography and video
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Cyprus
State Collection of Contemporary Art
7. Photo credit: Efi Savvides
8. Weblink/s: https://efisavvides.com/

B. Description and analysis of artwork
1. Photograph 110Χ72cm depicting the place that the Hasan family has set
up its tent and resides from 2015 to 2019 outside the Presidential Palace of
Cyprus.
Efi Savvides explores mechanisms of power and authority in relation to a
stateless Kurdish family from Syria, who has been continuously protesting
since 22 March 2017 outside the Presidential Palace and the Ministry of
Interior in Nicosia.
With an activist zeal, Savvides activates herself and activates others,
constantly negotiating concepts of racism, social and political indifference,
intolerance and vengefulness. As the artist says: “I was almost certain that
before the ceremony of the inauguration of the Monument to Democracy
and Resistance, a few metres from the tents of the stateless persons, by
the President of the Republic, the government officials would eventually
respond positively to the family’s pleas.
2. Relevance of artwork to SDGs:The refugee and asylum seekers issue
is connected to Sustainable Development Goal 16 on Peace, Justice and
Strong Insitutions – that seeks to promote peaceful and inclusive societies
for sustainable development, provide access to justice for all and build
effective, accountable and inclusive institutions at all levels.

-

Since poverty, hunger and inequalities can also be reasons for migration
indirectly the issue additionally to SDG16 is also connected to the
Sustainable Goals:
SDG8 Decent work and Economic Growth
SDG1 Zero Poverty
SDG2 Zero Hunger
SDG3 Good health and Well-being
SDG10 Reduced Inequality
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3. Relevance of artwork to the local context: Escalating conflict in Syria has
created massive population movements of refugees and asylum seekers
which seek safety in other countries. Cyprus is a final destination or in
some cases a stop on the way to Europe. Refugees enter illegally by the
sea, or through the Turkish-occupied part of Cyprus using dangerous boats
and being financially exploited by smugglers.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: Because of
the nature of this project in which the artist has taken an active role in
documenting and archiving the activity of the refugee family, the members
of the family itself have become participants in the production of the work.
5. Relevance of artwork to artist’s background, if any: Cypriot people
including the artist, who have experienced during the 1974 Turkish invasion
what it is to lose everything from one day to the other, flee to save their
life and depend on other people’s support and charity the subject of the
refugees’ crisis is a sensitive topic and quite relevant.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
An added link to teaching and learning relies purely on the ’activist’ approach
of the artist towards the refugee crisis and specifically the Hassan family.
Other pedagogical qualities:
Like every artwork, this specific one provides potential for the development
of children’s ability to respond and engage into critical and spiritual thinking.
It also allows the development of the imagination and creativity since the
audience comes in contact with quite innovative mechanisms
of representation (installation of photography and video). There is also an
opportunity for reflection due to the nature and context of this artwork which
allows the possibility towards the skill development for empathy, for value
and for cooperation.
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3.1.34 ARTIST Template: Innovative Flow Solutions/
Head and Hand series

A. General information
1. Name of artist/collective: Kyriaki Costa
2. Title of artwork: “Innovative Flow Solutions/Head and Hand series”
3. Year when the artwork was produced/performed: 2019
4. Medium and support/artistic genre: Installation of Mixed Media
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Artist’s
Collection
7. Photo credit: Kyriaki Costa
8. Weblink/s: https://www.kyriakicosta.com/head-and-hand-exhibition-page

B. Description and analysis of artwork
1. Describe and analyse the artwork: What is the role of the human against
the flow of time and therefore the natural fluidity of the environment?
The project “head and hand” could be described as a study on the
maintenance and the redefinition of space. Kyriaki Costa points out details
in the urban environment of Cyprus that need restoration and repairs them
with the help of a group of technicians. With the main source of inspiration
being the natural and the man-made deterioration of the urban space, the
artist asks the technicians to take care of the object that is under “study”
in any way they want to and in that way tries to bring to the surface a more
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personal view on what it means to interact with what surrounds you.
2. Relevance of artwork to SDGs:Repairing or re-inventing objects and
spaces is connected to sustainability principles as reusing and minimizing
waste and pollution. Restoring or re-inventing deteriorated objects or
spaces is also a way of highlighting the otherwise latent dimension of
Culture within the Sustainable Development Pillars. Dealing with spaces
and objects of the past as well as the present establishes connections to
our ‘culture’ in the context of civilization and tradition, as well as our
‘culture’ in the context of our behavior and our mentality as individuals and
as citizens.
Sustainable Development Goals relevant to this abandonment issue can
be:
- SDG11 Sustainable Cities and Communities
- SDG12 Responsible Production and Consumption
3. Relevance of artwork to the local context:The interest of the artist turns to
the observation of the “craftsmen”, the people and the technicians acting in
public, structured environments. Τhe aim of “Head and Hand” is to
deal with the space, its feeling, its reincorporation in the contemporary
environment and how through the repair of the place, the urban space is
interrogated and redefined
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: Kyriaki Costa
has been engaging a team of techicians who work with her in reinstalling
destroyed built environments. She asks this group of technicians to curate
the research object as they wish and she re-establishes a new visual
language in this result.
5. Relevance of artwork to artist’s background, if any: Looking at the entire
artistic practice of Kyriaki Costa, we see an emergence of recurrent
thematic and iconographic motifs, each time with different manifestations.
Amongst these are water and its networks, soil and rocks, a sensitive
geology or a superficial archaeology of consciousness. Costa uses a variety
of approaches.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
The activity should give a sense of purpose. They will make a new object
which will have a practical or a decorative use, out of old unexploited
(instead of useless) objects. Additionally the exploration part of the learning
process will ensure that learners become aware of the environmental
impact of each and everyone of the goods we use. They will understand
that before throwing something away or recycling it, it is important to
explore possibilities for alternative uses as a means of saving the energy
and resources that would take the creation of a completely new object.
Other pedagogical qualities:
An added pedagogical quality is the introduction of a new platform that
Kyriaki Costa exhibits her work. This is the choice of social media. She shifts
traditional exhibition spaces like the gallery towards instagram and facebook
giving a new dimmesion to the importance and politics of space.
Additionally this artwork provides potential for the development of children’s
ability to respond and engage into critical and spiritual thinking. It also
allows the development of the imagination and creativity since the audience
comes in contact with quite innovative mechanisms of representation
(installation of photography and video). There is also an opportunity for
reflection due to the nature and context of this artwork which allows the
possibility towards the skill development for empathy, for value and for
cooperation. It also provides opportunity for the development of skills for
future sustainability, systematic responsibility and rational decision making.
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3.1.35 ARTIST Template: RECYPRUS - The People of
Cyprus

A. General information
1. Name of artist/collective: RECYPRUS RESEARCH PROJECT – Irene
Klokkari
2. Title of artwork: ‘RECYPRUS’ – The People of Cyprus
3. Year when the artwork was produced/performed: 2014
4. Medium and support/artistic genre: Drawing, Fabric, Printing
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): N/A
7. Photo credit: Costas Mantzalos
8. Weblink/s: N/A

B. Description and analysis of artwork
1. Describe and analyse the artwork:The illustrated characters are influenced
by the tradition of our island. Combining elements from the traditional
costumes (breeches, shawls, braces, flesh, etc.) and elements from
their daily life at that time, scenes were made that represent short stories,
sometimes with humor, sometimes with traces of realism and sometimes
symbolic. Some are just posing as figures and some are taking part in small
scenes from rural life, like a few decades ago.
The girl who breaks the pitcher when her lover approaches her, a breech
that grazes his sheep, the girl with her dowries or the one that ... was left
on the shelf. Many other images that come to life in humorous sketches.
Giving a very fresh proposal to bring home again this world that is part of
us, even if from a stylistic and ethnographic point of view it belongs to the
past.
A partnered art project between art students from Frederick University and
secondary school pupils, which focuses on the sustainability of identity and
the reinvention of the concept of “Cypriotness”! This is a collective research
activity in the notion of tradition through concepts of nationality, social,
political, cultural or personal identity. All participating student artists were
asked to re-approach as well as re-imagine the concept of “Cypriotness”
within the framework of the contemporary conciliation and its current
dynamism. The result of this project is an exhibition at the Cyprus Museum
of Folk Art, which takes the form of an artistic research study.
2. Relevance of artwork to SDGs:Although issues of national identity, can
potentially be linked to any of the SDGs, we identify as more relevant the:
SDG11 Sustainable Cities and Communities
SDG12 Responsible consumption and production
SDG16 Peace, Justice and Strong Insitutions
SDG17 Partnerships for te Goals
3. Relevance of artwork to the local context: Directly related to the locality and
the national/political/social identity of Cyprus since the project is an activity
which examines and evaluates the traditional history of the country and
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tries to re-invent and re-establish this society to the 21st century.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork:The project called the
participation of various groups of people ranging from artists/designers to
University Art and Design students to secondary education students as well
as various artisans and other creatives from the general public.
5. Relevance of artwork to artist’s background, if any:The project and the final
artistic outcome has had a direct relationship to all participants because of
their national background (being Cypriots or living in Cyprus).

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
VAE can provide a context where learners explore aspects of local culture
and identity and identify and scrutinise in a critical way values and attributes
of the Cyprus people in the past and how these evolved in the present. The
process of portraying the national identity of Cyprus, can provide us with
cathartic and constructive opportunities of reflection and self-evaluation that
can support the evolution of our identity in the pathway of sustainability,
justice, equity and solidarity. Additionally the notion of choosing a collective
is comes as another competnce to be gained in VAE.
Other pedagogical qualities:
An added pedagogical quality is the introduction of the term ’collective’
which would provide an enhanced learning quality and expand knowledge
on the notion of interdisciplinary. It is still quite not spread out – especially at
VAE schooling level – to accept artworks by collectives, groups etc.
Although collectives have been evident since the early 20th century, people
strongly believe in the power of the single artist and his/her signature. The
notion of interdisciplinary - which ranges from art to design - will also add
parallel knowledge to the importance of synergies towards the art scene
which shifts towards a new level and embraces a new role in the society.
The work of contemporary artists often crosses the boundaries between
specialties. CARE should aim to broaden children’s understanding of art
by linking the subject to related fields such as fashion, urban planning,
architecture, new technologies and so on. These spaces have artistic, social
dimensions but also related to sustainable development.
At the same time, responding to works of art created with the collaboration
of students and exhibited in a museum, can be an additional incentive for
children to collaborate with the aim of exhibiting their own works to the
community. In addition, the importance and dynamics of the concept of
‘exhibition’ as a necessary unit and activity in the holistic importance of art
education begins to be introduced.
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3.1.36 ARTIST Template: RECYPRUS - We trapped
what we love

A. General information
1. Name of artist/collective: RECYPRUS RESEARCH PROJECT – Maria Skitsa
and Georgia Ioannou
2. Title of artwork: ‘RECYPRUS’ – We trapped what we love
3. Year when the artwork was produced/performed: 2014
4. Medium and support/artistic genre: Drawing, Plastic, Printing
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): N/A
7. Photo credit: Costas Mantzalos
8. Weblink/s: N/A

B. Description and analysis of artwork
1. Describe and analyse the artwork: A series of plastic plates with motifs
from Cypriot archeology and folklore. The colors chosen are the same as
the colors we find in Cypriot traditional embroidery and other vessels. The
-136-

bag-like packaging is inspired by the cafe tray.
A partnered art project between art students from Frederick University and
secondary school pupils, which focuses on the sustainability of identity and
the reinvention of the concept of “Cypriotness”! This is a collective research
activity in the notion of tradition through concepts of nationality, social,
political, cultural or personal identity. All participating student artists were
asked to re-approach as well as re-imagine the concept of “Cypriotness”
within the framework of the contemporary conciliation and its current
dynamism. The result of this project is an exhibition at the Cyprus Museum
of Folk Art, which takes the form of an artistic research study.
2. Relevance of artwork to SDGs:Although issues of national identity, can
potentially be linked to any of the SDGs, we identify as more relevant the:
SDG11 Sustainable Cities and Communities
SDG12 Responsible consumption and production
SDG16 Peace, Justice and Strong Insitutions
SDG17 Partnerships for te Goals
3. Relevance of artwork to the local context: Directly related to the locality and
the national/political/social identity of Cyprus since the project is an activity
which examines and evaluates the traditional history of the country and
tries to re-invent and re-establish this society to the 21st century.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork:The project called the
participation of various groups of people ranging from artists/designers to
University Art and Design students to secondary education students as well
as various artisans and other creatives from the general public.
5. Relevance of artwork to artist’s background, if any: The project and the final
artistic outcome has had a direct relationship to all participants because of
their national background (being Cypriots or living in Cyprus).

C. Pedagogical qualities

Describe any links you see between this artwork and specific VAE and
ESD competencies:
VAE can provide a context where learners explore aspects of local culture
and identity and identify and scrutinise in a critical way values and attributes
of the Cyprus people in the past and how these evolved in the present. The
process of portraying the national identity of Cyprus, can provide us with
cathartic and constructive opportunities of reflection and self-evaluation that
can support the evolution of our identity in the pathway of sustainability,
justice, equity and solidarity. Additionally the notion of choosing a collective
is comes as another competnce to be gained in VAE.
Other pedagogical qualities:
Although there are activities where we invite children to collaborate and
create a work of art in the visual arts class (visual education) the acceptance
of works of art by collective groups is still not established. Although
collectives have been around since the early 20th century, people strongly
believe in the power of the unique artist and his / her signature.
The concept of interdisciplinarity between different fields of visual
communication - ranging from the fine arts to the applied arts - will also add
parallel knowledge to the importance of synergies to the art scene that takes
it to a new level and embraces a new role in society.
The work of contemporary artists often crosses the boundaries between
specialties. CARE should aim to broaden children’s understanding of art
by linking the subject to related fields such as fashion, urban planning,
architecture, new technologies and so on. These spaces have artistic, social
dimensions but also related to sustainable development.
At the same time, responding to works of art created with the collaboration
of students and exhibited in a museum, can be an additional incentive for
children to collaborate with the aim of exhibiting their own works to the
community. In addition, the importance and dynamics of the concept of
‘exhibition’ as a necessary unit and activity in the holistic importance of art
education begins to be introduced.
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3.1.37 ARTIST Template: RECYPRUS - Design Objects

A. General information
1. Name of artist/collective: RECYPRUS RESEARCH PROJECT – Rafaella
Kyriakidou
2. Title of artwork: ‘RECYPRUS’ – Design Objects
3. Year when the artwork was produced/performed: 2014
4. Medium and support/artistic genre: Wood, Electricity, Paper, Printing
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): N/A
7. Photo credit: Costas Mantzalos
8. Weblink/s: N/A

B. Description and analysis of artwork
1. Describe and analyse the artwork: How the tradition of Cyprus will manage
to adapt and penetrate the modern way of life and the modern needs of our
society? From a different perspective, the various historical periods and
traditions are laid as the foundation for the creation of a series of useful
design objects. In this way we will be able to bring back forgotten
practices, historical moments, and memories from our most important
past. Each of these objects has a narrative dimension. Each one tells its
own unique story, which was inspired by its creation, turning these stories
into memories that reflect the space and the people around them.
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A partnered art project between art students from Frederick University and
secondary school pupils, which focuses on the sustainability of identity and
the reinvention of the concept of “Cypriotness”! This is a collective research
activity in the notion of tradition through concepts of nationality, social,
political, cultural or personal identity. All participating student artists were
asked to re-approach as well as re-imagine the concept of “Cypriotness”
within the framework of the contemporary conciliation and its current
dynamism. The result of this project is an exhibition at the Cyprus Museum
of Folk Art, which takes the form of an artistic research study.
2. Relevance of artwork to SDGs: Although issues of national identity, can
potentially be linked to any of the SDGs, we identify as more relevant the:
SDG11 Sustainable Cities and Communities
SDG12 Responsible consumption and production
SDG16 Peace, Justice and Strong Insitutions
SDG17 Partnerships for te Goals
3. Relevance of artwork to the local context: Directly related to the locality and
the national/political/social identity of Cyprus since the project is an activity
which examines and evaluates the traditional history of the country and
tries to re-invent and re-establish this society to the 21st century.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: The project called
the participation of various groups of people ranging from artists/designers
to University Art and Design students to secondary education students as
well as various artisans and other creatives from the general public.
5. Relevance of artwork to artist’s background: The project and the final
artistic outcome has had a direct relationship to all participants because of
their national background (being Cypriots or living in Cyprus).

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
VAE can provide a context where learners explore aspects of local culture
and identity and identify and scrutinise in a critical way values and attributes
of the Cyprus people in the past and how these evolved in the present. The
process of portraying the national identity of Cyprus, can provide us with
cathartic and constructive opportunities of reflection and self-evaluation that
can support the evolution of our identity in the pathway of sustainability,
justice, equity and solidarity. Additionally the notion of choosing a collective
is comes as another competnce to be gained in VAE.
Other pedagogical qualities:
Although there are activities where we invite children to collaborate and
create a work of art in the visual arts class (visual education) the acceptance
of works of art by collective groups is still not established. Although
collectives have been around since the early 20th century, people strongly
believe in the power of the unique artist and his / her signature.
The concept of interdisciplinarity between different fields of visual
communication - ranging from the fine arts to the applied arts - will also add
parallel knowledge to the importance of synergies to the art scene that takes
it to a new level and embraces a new role in society.
The work of contemporary artists often crosses the boundaries between
specialties. CARE should aim to broaden children’s understanding of art
by linking the subject to related fields such as fashion, urban planning,
architecture, new technologies and so on. These spaces have artistic, social
dimensions but also related to sustainable development.
At the same time, responding to works of art created with the collaboration
of students and exhibited in a museum, can be an additional incentive for
children to collaborate with the aim of exhibiting their own works to the
community. In addition, the importance and dynamics of the concept of
‘exhibition’ as a necessary unit and activity in the holistic importance of art
education begins to be introduced.
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3.1.38 ARTIST Template: RECYPRUS - Never
Ending Stories

A. General information

1. Name of artist/collective: RECYPRUS RESEARCH PROJECT – Maria
Tombazou
2. Title of artwork: ‘RECYPRUS’ – Never Ending Stories
3. Year when the artwork was produced/performed: 2014
4. Medium and support/artistic genre: : Paper, Wood, leather, Printing and
laser cut
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): N/A
7. Photo credit: Maria Tombazou
8. Weblink/s: N/A

B. Description and analysis of artwork
1. Describe and analyse the artwork: Concerned by the escalation of
consumption but also by the lack of modern visual identity, the work of
Tombazou is based on the creation and redesign of innovative souvenirs
of Cyprus. The aim is to show how design objects, can contribute to the
defining of the Cypriot tradition and customs in the contemporary society.
Using different materials and elements as well as new ways for production
such as new technologies – she re-installs elements of tradition in a
complete new visual vocabulary for Cyprus.
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A partnered art project between art students from Frederick University and
secondary school pupils, which focuses on the sustainability of identity and
the reinvention of the concept of “Cypriotness”! This is a collective research
activity in the notion of tradition through concepts of nationality, social,
political, cultural or personal identity. All participating student artists were
asked to re-approach as well as re-imagine the concept of “Cypriotness”
within the framework of the contemporary conciliation and its current
dynamism. The result of this project is an exhibition at the Cyprus Museum of
Folk Art, which takes the form of an artistic research study.
2. Relevance of artwork to SDGs: Although issues of national identity, can
potentially be linked to any of the SDGs, we identify as more relevant the:
SDG11 Sustainable Cities and Communities
SDG12 Responsible consumption and production
SDG16 Peace, Justice and Strong Insitutions
SDG17 Partnerships for te Goals
3. Relevance of artwork to the local context: Directly related to the locality and
the national/political/social identity of Cyprus since the project is an activity
which examines and evaluates the traditional history of the country and
tries to re-invent and re-establish this society to the 21st century.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: The project called
the participation of various groups of people ranging from artists/designers
to University Art and Design students to secondary education students as
well as various artisans and other creatives from the general public.
5. Relevance of artwork to artist’s background, if any: The project and the final
artistic outcome has had a direct relationship to all participants because of
their national background (being Cypriots or living in Cyprus).

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
VAE can provide a context where learners explore aspects of local culture
and identity and identify and scrutinise in a critical way values and attributes
of the Cyprus people in the past and how these evolved in the present. The
process of portraying the national identity of Cyprus, can provide us with
cathartic and constructive opportunities of reflection and self-evaluation that
can support the evolution of our identity in the pathway of sustainability,
justice, equity and solidarity. Additionally the notion of choosing a collective
is comes as another competnce to be gained in VAE.
Other pedagogical qualities:
Although there are activities where we invite children to collaborate and
create a work of art in the visual arts class (visual education) the acceptance
of works of art by collective groups is still not established. Although
collectives have been around since the early 20th century, people strongly
believe in the power of the unique artist and his / her signature.
The concept of interdisciplinarity between different fields of visual
communication - ranging from the fine arts to the applied arts - will also add
parallel knowledge to the importance of synergies to the art scene that takes
it to a new level and embraces a new role in society.
The work of contemporary artists often crosses the boundaries between
specialties. CARE should aim to broaden children’s understanding of art
by linking the subject to related fields such as fashion, urban planning,
architecture, new technologies and so on. These spaces have artistic, social
dimensions but also related to sustainable development.
At the same time, responding to works of art created with the collaboration
of students and exhibited in a museum, can be an additional incentive for
children to collaborate with the aim of exhibiting their own works to the
community. In addition, the importance and dynamics of the concept of
‘exhibition’ as a necessary unit and activity in the holistic importance of art
education begins to be introduced.
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3.1.39 ARTIST Template: ‘ΛΑΙΚ ΟΡΦΑΝΣ’
(LIKE ORFANS)

A. General information
1. Name of artist/collective: TWOFOURTWO ART GROUP
2. Title of artwork: ‘ΛΑΙΚ ΟΡΦΑΝΣ’ (“LIKE ORFANS”)
3. Year when the artwork was produced/performed: 2014
4. Medium and support/artistic genre: Installation consisting of found signs
made of metal, Perspex and light
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Cyprus
State Collection of Contemporary Art
7. Photo credit: Constantinos Kounnis
8. Weblink/s: http://www.twofourtwo.com/orfans.pdf

B. Description and analysis of artwork
1. Describe and analyse the artwork: This installation is an ’appropriation’ and
a ’word twister’. The life size light sign “ΛΑΙΚ” (LIKE) has been created by
a prototype outdoor sign of the second largest bank in Cyprus, which now
is part of the economy’s past. The large-scale work “ΟΡΦΑΝΣ” (ORPHANS)
contains illuminated letters, which used to be part of a basic signage from
a chain of supermarkets in Cyprus, which went bankrupt. As orphans
through the concepts of consumerism, greed and megalomania; concepts,
which can then be extended into a sociological study towards identity and
belonging, we bluntly “like” and accept the new de facto situation of our
daily lives. The group suggests a new query. Is the financial crisis the “New
Cyprus Problem”? Are the words “occupied land” and “refugees” going to
be replaced by the words “divestments” and “unemployment”?
2. Relevance of artwork to SDGs: Because of the semiological concept of
the work which directly relates to the socio-political condition of the society
in Cyprus, there are a plethora of meanings which can directly relate to the
SDGs of the project. These are messages that deal with cultural identity
and can revolve around issues of clarity/equality and fight against
corruption.
The relation to the SDGs touches on issues of:
- SDG1 Zero Poverty
- SDG2 Zero Hunger
- SDG3 Good health and Well-being
- SDG8 Decent work and Economic Growth
- SDG10 Reduced Inequality
- SDG12 Responsible Consumption and Production
- SDG16 Peace and Justice Strong Institutions
3. Relevance of artwork to the local context: This is directly related to
related to the locality and the socio-political situation of Cyprus since the
installation is an appropriation of existing signs of bankrupt companies
as an aftermath of the 2013 financial crisis. These signs have become
historical artefacts since their use has been banned from the society due to
bankruptcy regulations.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: Being an
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appropriation of real signs, the work in its intitial form was produced by the
local signage industry, and involved technical workers who work with lasercut plastic, elecricians and metal workers.
5. Relevance of artwork to artist’s background, if any: Over the last century
the boundaries of artistic genres have come to be rather fluid. Divisions
are now constantly shifting and often set aside, giving way to challenging
new ideas. Hence it is not rare in the contemporary art scene to find works
that require a whole new platform to be placed upon. A platform, which can
accommodate a hybrid of disciplines such as design, architecture, fashion
or fine arts. TWOFOURTWO, under the umbrella of the group, are seeking
to explore these boundaries.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
The shere act of ”appropriation” comes as a direct competence since it is
quite a novelty in VAE. Despite the fact that the use of ready made objects
have been used in the art scene since the beginning of the 20th century
(see Duchamp 1887-1968) it is still not yet widely accepted to see artworks
that are ’borrowed’ and as they are officially addressed in the art world, are
’appropriated’. Additionally the notion of choosing a collective is comes as
another competnce to be gained in VAE.
As far as ESD is concerned, this installation presents a direct appreciation of
the actual meaning of sustainability utilizing the 3 Rs ’re-think’, ’re-use’ and
’re-cycle’.
Other pedagogical qualities:
An added pedagogical quality is the introduction of the term ’collective’
(TWOFOURTWO) which would provide an enhanced learning quality and
expand knowledge on the notion of inderdisciplinarity. It is still quite not
spread out – especially at VAE schooling level – to accept artworks by
collectives, groups etc. Although collectives again have been evident since
the early 20th century, people strongly believe in the power of the single artist
and his/her signature. The notion of inderdisciplinarity will also add parallel
knowledge to the importance of synergies towards the art scene which shifts
towards a new level and embraces a new role in the society.
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3.1.40 ARTIST Template: Postcards from Cyprus

A. General information
1. Name of artist/collective: TWOFOURTWO ART GROUP
2. Title of artwork: POSTCARDS FROM CYPRUS
3. Year when the artwork was produced/performed: 2017
4. Medium and support/artistic genre: Installation consisting of found signs
made of metal, Perspex and light
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Cyprus
State Collection of Contemporary Art
7. Photo credit: Constantinos Kounnis
8. Weblink/s: http://www.twofourtwo.com/242Postcards_From_CyprusEN.pdf

B. Description and analysis of artwork
1. Describe and analyse the artwork: “Postcards from Cyprus” is an ongoing
work that began in 2017, and comes from a critical approach to the
economic-socio-political character of Cyprus as a result of the financial
crisis of 2013 and the consequences of the collapse of the banking
systemic. The 242 use appropriation in their work with the use of existing
inscriptions from organizations / companies that went bankrupt as a
result of the financial crisis. In addition, to redefine the meaning of the
work, they reproduce the words, inventing new words / phrases with a
pun. A pun that combines text and image and that imitates everyday life
through the concepts of consumerism, greed, and bigotry, concepts that
can be extensively explored sociologically towards the idea of our identity
and existence. The new proposal consists of common tourist photos of
Cyprus in contrast to the text ‘care for u’ (I care for you) a pun which
comes from the external inscriptions of the Carrefour chain which after for
years stopped the operation of its stores in Cyprus. The new confrontation
of image and speech excites the viewer’s eye and confirms that ‘Cyprus
cares for you’. Strange but also very opposite concepts with semantic
references that can be extended to multiple interpretations. The 242
believers in the interdisciplinary practice and in their visual vocabulary,
through their work, negotiate the question of the meaning of the word
country as homeland, as home, as shelter, as a tourist and economic
paradise. At the same time, a new discussion and questions are opened.
Is the financial crisis the ‘New Cyprus Problem’? Are they Will the
words ‘occupied homeland’ and ‘refugee’ be replaced by the words ‘nonperforming loans’ and ‘unemployment’?
2. Relevance of artwork to SDGs: Because of the semiological concept of
the work which directly relates to the socio-political condition of the society
in Cyprus, there are a plethora of meanings which can directly relate to the
SDGs of the project. These are messages that deal with cutural identity and
can revolve around issues of clarity/equality and fight against corruption.
The relation to the SDGs touches on issues of:
- SDG1 Zero Poverty
- SDG2 Zero Hunger
- SDG3 Good health and Well-being
- SDG8 Decent work and Economic Growth
- SDG10 Reduced Inequality
- SDG12 Responsible Consumption and Production
- SDG16 Peace and Justice Strong Institutions
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3. Relevance of artwork to the local context:Directly related to the locality and
the socio-political situation of Cyprus since the installation is an
appropriation of existing signs of bankrupted companies as an aftermath of
the 2013 financial crisis. These signs have become historical artefacts since
their use has been banned from the society due to bankrupty regulations.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: Being an
appropriation of real signs, the work in its intitial form was produced by the
local signage industry, and involved technical workers who work with lasercut plastic, elecricians and metal workers.
5. Relevance of artwork to artist’s background, if any: Over the last century
the boundaries of artistic genres have come to be rather fluid. Divisions
are now constantly shifting and often set aside, giving way to challenging
new ideas. Hence it is not rare in the contemporary art scene to find works
that require a whole new platform to be placed upon. A platform, which can
accommodate a hybrid of disciplines such as design, architecture, fashion
or fine arts. TWOFOURTWO, under the umbrella of the group, are seeking
to explore these boundaries.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
The shere act of ”appropriation” comes as a direct competence since it is
quite a novelty in VAE. Despite the fact that the use of ready made objects
have been used in the art scene since the beginning of the 20th century
(see Duchamp 1887-1968) it is still not yet widely accepted to see artworks
that are ’borrowed’ and as they are officially addressed in the art world, are
’appropriated’. Additionally the notion of choosing a collective is comes as
another competnce to be gained in VAE.
As far as ESD is concerned, this installation gives a direct appreciation on
the actual meaning of sustainability utilizing the 3 Rs ’re-think’, ’re-use’ and
’re-cycle’.
Other pedagogical qualities:
An added pedagogical quality is the introduction of the term ’collective’
(TWOFOURTWO) which would provide an enhanced learning quality and
expand knowledge on the notion of inderdisciplinarity. It is still quite not
spread out – especially at VAE schooling level – to accept artworks by
collectives, groups etc. Although collectives again have been evident since
the early 20th century, people strongy believe in the power of the single artist
and his/her signature. The notion of inderdisciplinarity will also add paralel
knowledge to the importance of synergies towards the art scene which shifts
towards a new level and embraces a new role in the society.
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3.1.41 ARTIST Template: ‘Kalos Kakos Ilthate’
(Welcome, Welcome Not)

A. General information
1. Name of artist/collective: TWOFOURTWO ART GROUP
2. Title of artwork: «Kalos Kakos Ilthate (Welcome, Welcome Not)
3. Year when the artwork was produced/performed: 2017
4. Medium and support/artistic genre: Installation consisting of found signs
made of metal, Perspex and light
5.Dimensions: variable
6. Collection (location of artwork or site where it was performed): Cyprus
State Collection of Contemporary Art
7. Photo credit: Constantinos Kounnis
8. Weblink/s: http://www.twofourtwo.com/

B. Description and analysis of artwork
1. Describe and analyse the artwork:The exploratory view of group 242 on
immigration and the issue of refugees, comes through the images of their
photographs, which focus on the sea and the coast. The viewer’s mind
turns to the current international ‘lingua franca’ used to communicate these
images, the meanings of ‘refugee flow’, ‘uprooting’ and the haunted
‘human burden’. A double-sided sign “welcome / welcome” reminds us
that travel leads to an uncertain future. Deliberately adding a letter from ‘λ΄
to‘ κ ’results in multiple meanings. From welcome to NOT welcome or even
good or bad you are welcome.
The project here is in the form of a printed A2 size poster where visitors can
take with them.
2. Relevance of artwork to SDGs: Because of the semiological concept of
the work which directly relates to the socio-political condition of the society
in Cyprus, there are a plethora of meanings which can directly relate to the
SDGs of the project. These are messages that deal with cutural identity and
can revolve around issues of clarity/equality and fight against corruption.
The relation to the SDGs touches on issues of:
- SDG1 Zero Poverty
- SDG2 Zero Hunger
- SDG3 Good health and Well-being
- SDG8 Decent work and Economic Growth
- SDG10 Reduced Inequality
- SDG12 Responsible Consumption and Production
- SDG16 Peace and Justice Strong Institutions
3. Relevance of artwork to the local context: Directly related to the locality and
the socio-political situation of Cyprus since the installation is an
appropriation of existing signs of bankrupted companies as an aftermath of
the 2013 financial crisis. These signs have become historical artefacts since
their use has been banned from the society due to bankrupty regulations.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: Being an
appropriation of real signs, the work in its intitial form was produced by the
local signage industry, and involved technical workers who work with laser-146-

cut plastic, elecricians and metal workers.
5. Relevance of artwork to artist’s background, if any: Over the last century
the boundaries of artistic genres have come to be rather fluid. Divisions
are now constantly shifting and often set aside, giving way to challenging
new ideas. Hence it is not rare in the contemporary art scene to find works
that require a whole new platform to be placed upon. A platform, which can
accommodate a hybrid of disciplines such as design, architecture, fashion
or fine arts. TWOFOURTWO, under the umbrella of the group, are seeking
to explore these boundaries.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
The shere act of ”appropriation” comes as a direct competence since it is
quite a novelty in VAE. Despite the fact that the use of ready made objects
have been used in the art scene since the beginning of the 20th century
(see Duchamp 1887-1968) it is still not yet widely accepted to see artworks
that are ’borrowed’ and as they are officially addressed in the art world, are
’appropriated’. Additionally the notion of choosing a collective is comes as
another competnce to be gained in VAE.
As far as ESD is concerned, this installation gives a direct appreciation on
the actual meaning of sustainability utilizing the 3 Rs ’re-think’, ’re-use’ and
’re-cycle’.
Other pedagogical qualities:
An added pedagogical quality is the introduction of the term ’collective’
(TWOFOURTWO) which would provide an enhanced learning quality and
expand knowledge on the notion of inderdisciplinarity. It is still quite not
spread out – especially at VAE schooling level – to accept artworks by
collectives, groups etc. Although collectives again have been evident since
the early 20th century, people strongy believe in the power of the single artist
and his/her signature. The notion of inderdisciplinarity will also add paralel
knowledge to the importance of synergies towards the art scene which shifts
towards a new level and embraces a new role in the society.
In addition, a new knowledge and action is offered where the work of art
becomes the property of the visitors since everyone can acquire it.
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3.1.42 ARTIST Template: Social Ride

A. General information
1. Name of artist/collective: TWOFOURTWO ART GROUP
2. Title of artwork: « Social Ride”
3. Year when the artwork was produced/performed: 2012
4. Medium and support/artistic genre: Artistic Action and Participatory Project
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Nicosia
7. Photo credit: Constantinos Kounnis
8. Weblink/s: http://www.twofourtwo.com/242FOLI0-1.jpg

B. Description and analysis of artwork
1. Describe and analyse the artwork: The artistic collective 242 performs in
the restaurant “The Old Power House” of the Municipal Center of Arts of
Nicosia the visual action “Social Ride” within the framework of the general
exhibition and the visual program “Terra Mediterranea - In Crisis”. Costas
Mantzalos and Konstantinos Kounnis, together with the exhibition curator
Giannis Toumazis and a group of professionals from the art and design
industry, turn the restaurant into a place that welcomes and accommodates
twenty-four people from marginalized social groups, such as economic
migrants, prisoners, political refugees and people with addictions.
The selection of the guests has been decided after consultation with the
Department of Social Work of Frederick University and through various
governmental and non-governmental organizations such as KISA, the
Red Cross, the Welfare Office and others. The process initially includes
a tour of the Municipal Arts Center of Nicosia and concludes with a dinner
in the specially designed space. The dinner has been specially designed
and prepared by the artistic team 242 and the collaborators of the project
“Social Ride”. The action lasts for 6 months (as well as the duration of
the whole exposure). Every month the preparation of the dinner and in
general the whole process differs accordingly. The activity is supported by
the management and staff of the restaurant “The Old Powerhouse” and the
supermarkets “Alfa Mega”
2. Relevance of artwork to SDGs: Because of the semiological concept of
the work which directly relates to the socio-political condition of the society
in Cyprus, there are a plethora of meanings which can directly relate to the
SDGs of the project. These are messages that deal with cutural identity and
can revolve around issues of clarity/equality and fight against corruption.
The relation to the SDGs touches on issues of:
- SDG1 Zero Poverty
- SDG2 Zero Hunger
- SDG3 Good health and Well-being
- SDG8 Decent work and Economic Growth
- SDG10 Reduced Inequality
- SDG12 Responsible Consumption and Production
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- SDG16 Peace and Justice Strong Institutions
3. Relevance of artwork to the local context: Directly related to the locality and
the socio-political situation of Cyprus since the installation is an action, an
activism and a response to the 2013 financial crisis.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: Being a participatory
action, the final work was produced by the various participants form the art and
design industry and being a socially engaged project it also involved groups of
social marginalized teams.

5. Relevance of artwork to artist’s background, if any): Over the last century

the boundaries of artistic genres have come to be rather fluid. Divisions
are now constantly shifting and often set aside, giving way to challenging
new ideas. Hence it is not rare in the contemporary art scene to find works
that require a whole new platform to be placed upon. A platform, which can
accommodate a hybrid of disciplines such as design, architecture, fashion
or fine arts. TWOFOURTWO, under the umbrella of the group, are seeking
to explore these boundaries.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
The shear act of ”action” comes as a direct competence since it is quite a
novelty in VAE. Despite the fact that the use of action have been used in
the art scene since the beginning of the 20th century (see Duchamp
1887-1968) it is still not yet widely accepted to see artworks that fall under
'activism' and as they are officially addressed in the art world, are
’appropriated’. Additionally the notion of choosing a collective is comes as
another competnce to be gained in VAE.
As far as ESD is concerned, this installation gives a direct appreciation on
the actual meaning of sustainability utilizing the 3 Rs ’re-think’, ’re-use’ and
’re-cycle’.
Other pedagogical qualities:
An added pedagogical quality is the introduction of the term “collective”
(TWOFOURTWO) which provides an improved quality of learning and which
extends the knowledge about the concept of interdisciplinarity. Acceptance
of works of art by collective groups, collectives, etc., has not yet spread
- especially at the level of school education in the field of art education.
Although collectives have been around since the early 20th century, people
strongly believe in the power of the unique artist and his / her signature.
The concept of interdisciplinarity will also add parallel knowledge to the
importance of synergies to the art scene that shifts to a new level and
embraces a new role in society.
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3.1.43 ARTIST Template: The Idle Fountain

A. General information
1. Name of artist/collective: Vicky Pericleous
2. Title of artwork: The Idle Fountain
3. Year when the artwork was produced/performed: 2020
4. Medium and support/artistic genre: Installation consisting of fibre glass,
wood, ceramics, drawing, photography and video.
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Artists
Collection
7. Photo credit: Vicky Pericleous
8. Weblink/s: http://vickypericleous.com, http://www.art-seen.org/

B. Description and analysis of artwork
1. Describe and analyse the artwork: A stone found on Paramali Beach
(known as Turtle Beach), the product of a spatio-temporal interaction
of nature with other, non-human organisms - or is it, on closer inspection,
a burnt clay brick? comes out of the artist’s collection and is remodeled,
following its forms. This leads to a seemingly abstract movement of the
object found. Nevertheless, in this minimal work, the second object seems
to come as imperative, as another - classic - construction of the
performance and its suggestive narratives.
The exhibition is staged around a series of speculative acts, activated
towards a spatial and temporal asynchronicity of hierarchies and narratives.
Images and sites re-appear as excesses –performed spectres of posthistorical presences?– caught in a contemplative and constant occurrence.
An ever but not lasting return. In every return, appearances and proximities
differ, destabilizing the – delayed-gaze from the body, which continues to
perform in its temporal site. A situation, which might recall the experience
of an after-image? Triggered by excess light, the after-image remains, only
for less than a second, in the apparent –quasi– gaze that the nervous
system produces, while the body is already somewhere else.
2. Relevance of artwork to SDGs:
- SDG9 Industry Innovation and Infrastructure
- SDG11 Sustainable Cities and Communities
- SDG12 Responsible consumption and production
- SDG14 Life below water
- SDG15 Life on Land
3. Relevance of artwork to the local context: Cyprus nature becomes
inspiration; context; theme; source of materials; stage and art becomes
the ‘voice’ that reveals threats, emits values and worries, raises awareness
and proposes solutions and actions. It brings viewers in contact with
Cyprus landscapes, help them become aware of the factors that lead to
environmental degradation and create appreciation for nature and will for
action.
4. Specify whether any participants, community members or members of the
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public were involved in the production of this artwork:
N/A.
5.Relevance of artwork to artist’s background, if any: Pericleous’ work
investigates her interest in examining and producing images where
environments, gestures and encounters oscillate between the familiar and
the alien, the ruin and the model, and notions of the near and far, in respect
to postcolonial situations and geographical and cultural imaginaries. The
idea of the fragment are negotiated throughout her artistic oeuvre.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
Through the study of examples of artistic creation (made with natural
materials, creations in nature, for nature and / or from nature) students
explore different landscapes and ecosystems and identify actions that
may lead to their protection or degradation . Through the response to the
work, the children develop critical and interactive thinking, they perceive
symbolism, they realize connections between nature and man, they perceive
effects on actions. Thus they can develop systemic capacity, capacity for
a sustainable future, capacity for evaluation and capacity for action. These
skills of sustainable development encourage the ability of art education to
respond, create and reflect.
Other pedagogical qualities:
The use of multidisicplinary materials and methods where the work also
appears in digital forms (ie the gallery’s site) is an added pedagogical quality
to be explored in relation to the visual language and its representation.

-151-

3.1.44 ARTIST Template: The eternal return of the
sun

A. General information
1. Name of artist/collective: Vicky Pericleous
2. Title of artwork: ‘The eternal return of the sun
3. Year when the artwork was produced/performed: 2020
4. Medium and support/artistic genre: Installation consisting of fibre glass,
wood, ceramics, drawing, photography and video.
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Artists
Collection
7. Photo credit: Vicky Pericleous
8. Weblink/s: http://vickypericleous.com, http://www.art-seen.org/

B. Description and analysis of artwork
1. Describe and analyse the artwork: The project The Eternal Return of the
Sun (2020, industrial tiles, ceramics), is based on the architectural forms of
a geometric pattern, which forms the outer floor of the space that has
existed for years, in one of the most famous business centers of Nicosia,
exactly outside the gallery space. Designed in style in the early 1990s,
as with many of the architectural buildings nearby, the floor has been
repackaged and remodeled into a new gallery space environment. Its
curves are reversed on the walls, suggesting an - abstract - image of
the Sun rising or setting, which extends to the gallery floor in a geometric
alignment. The image of what appears to be a modernist reflection site
within the gallery shakes the viewer as it leaves or enters the world
outside the gallery walls and sets the end point or horizon of the
installation. However, an evocative - other - spatial distance between the
inside and the outside is trapped.
The exhibition is staged around a series of speculative acts, activated
towards a spatial and temporal asynchronicity of hierarchies and narratives.
Images and sites re-appear as excesses –performed spectres of posthistorical presences?– caught in a contemplative and constant occurrence.
An ever but not lasting return. In every return, appearances and
proximities differ, destabilizing the – delayed-gaze from the body, which
continues to perform in its temporal site. A situation, which might recall
the experience of an after-image? Triggered by excess light, the after-image
remains, only for less than a second, in the apparent –quasi– gaze that the
nervous system produces, while the body is already somewhere else.
2. Relevance of artwork to SDGs:
- SDG9 Industry Innovation and Infrastructure
- SDG11 Sustainable Cities and Communities
- SDG12 Responsible consumption and production
- SDG14 Life below water
- SDG15 Life on Land
3. Relevance of artwork to the local context: Cyprus nature becomes
inspiration; context; theme; source of materials; stage and art becomes
the ‘voice’ that reveals threats, emits values and worries, raises awareness
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and proposes solutions and actions. It brings viewers in contact with
Cyprus landscapes, help them become aware of the factors that lead to
environmental degradation and create appreciation for nature and will for
action.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: The project is by Viki
Perikleous who coordinated and supervised the production by members of
the local glass wool industry and craftsmen.
5. Relevance of artwork to artist’s background, if any: Pericleous’ work
investigates her interest in examining and producing images where
environments, gestures and encounters oscillate between the familiar and
the alien, the ruin and the model, and notions of the near and far, in respect
to postcolonial situations and geographical and cultural imaginaries. The
idea of the fragment are negotiated throughout her artistic oeuvre.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
Through the study of examples of artistic creation (made with natural
materials, creations in nature, for nature and / or from nature) students
explore different landscapes and ecosystems and identify actions that
may lead to their protection or degradation . Through the response to the
work, the children develop critical and interactive thinking, they perceive
symbolism, they realize connections between nature and man, they perceive
effects on actions. Thus they can develop systemic capacity, capacity for
a sustainable future, capacity for evaluation and capacity for action. These
skills of sustainable development encourage the ability of art education to
respond, create and reflect.
Other pedagogical qualities:
The use of multidisicplinary materials and methods where the work also
appears in digital forms (ie the gallery’s site) is an added pedagogical quality
to be explored in relation to the visual language and its representation.
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3.1.45 ARTIST Template: The anti-model for a future

A. General information
1. Name of artist/collective: Vicky Pericleous
2. Title of artwork: ‘The anti-model for a future
3. Year when the artwork was produced/performed: 2020
4. Medium and support/artistic genre: Installation consisting of fibre glass,
wood, ceramics, drawing, photography and video.
5. Dimensions: variable
6. Collection (location of artwork or site where it was performed): Artists
Collection
7. Photo credit: Vicky Pericleous
8. Weblink/s: http://vickypericleous.com, http://www.art-seen.org/

B. Description and analysis of artwork
1. Describe and analyse the artwork: The anti-model for a future (2020,
fiberglass, fake plaster, fake mosaic), a sculptural model of a brutal 1930s
structure demolished in the late 1970s, stands on an elevated platform near
its entrance space. This fragmentary remodeling - in scale and materials follows a two-dimensional and three-dimensional architectural (re) design of
a pool / staircase based on an archived image of it. The original
construction was located in the Casablanca Municipal Ocean Pool, built
on the rocks along the road to Ain Diab. Considered the largest Olympicsized swimming pool in the world, its seawater is renewed daily with the
movement of the tides and the help of a pumping station. It was part of
a much larger modern pool complex, called the Georges Orthlieb Center
Balnéaire (Georges Orthlieb Swimming Pool). The Center, designed by
architect Maurice L’Herbier, was inaugurated on July 14, 1934, and formed
an important leisure and sports center for European elites and Moroccans,
in a colonial setting. is, by all means, a fascinating example of Casablanca’s
post-World War I development architecture. Influenced by the European
architecture of modernism, followed by a mixture of Americanized and
international styles, this major port city and its coastline have led to what
appeared to be accelerating economic and urban development. The
Center’s name was given after a French director, Georges Orthlieb, a man
described as passionate about physical education. His passion is said to
be further emphasized by the sense of the impending World War II.
Especially as it is said that Orthlieb comes from the region of AlsaceLorraine, an area of which most of its territory passed from the Germans to
the French under one of the terms of the Peace of Westphalia. The
demolition of the complex led to the Hassan II Mosque, the second largest
mosque in the world. Pseudo-plaster and pseudo-mosaic are applied to
the surfaces of the model, following local architectural constructions, as
well as model casting materials. redefining both his sculptural sense and
his readings. Extends from the platform to the rest of the installation, with
an almost, powerful gesture. Blurring - further - the spatial and contextual
dominance of each project. Moving the gaze to a fluidity of readings and
wider - historical - proportions.
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The exhibition is staged around a series of speculative acts, activated
towards a spatial and temporal asynchronicity of hierarchies and narratives.
Images and sites re-appear as excesses –performed spectres of posthistorical presences?– caught in a contemplative and constant occurrence.
An ever but not lasting return. In every return, appearances and proximities
differ, destabilizing the – delayed-gaze from the body, which continues to
perform in its temporal site. A situation, which might recall the experience
of an after-image? Triggered by excess light, the after-image remains, only
for less than a second, in the apparent –quasi– gaze that the nervous
system produces, while the body is already somewhere else.
2. Relevance of artwork to SDGs:
- SDG9 Industry Innovation and Infrastructure
- SDG11 Sustainable Cities and Communities
- SDG12 Responsible consumption and production
- SDG14 Life below water
- SDG15 Life on Land
3. Relevance of artwork to the local context: Cyprus nature becomes
inspiration; context; theme; source of materials; stage and art becomes
the ‘voice’ that reveals threats, emits values and worries, raises awareness
and proposes solutions and actions. It brings viewers in contact with
Cyprus landscapes, help them become aware of the factors that lead to
environmental degradation and create appreciation for nature and will for
action.
4. Specify whether any participants, community members or members of the
public were involved in the production of this artwork: The project is by Viki
Perikleous who coordinated and supervised the production by members of
the local glass wool industry and craftsmen.
5. Relevance of artwork to artist’s background, if any: Pericleous’ work
investigates her interest in examining and producing images where
environments, gestures and encounters oscillate between the familiar and
the alien, the ruin and the model, and notions of the near and far, in respect
to postcolonial situations and geographical and cultural imaginaries. The
idea of the fragment are negotiated throughout her artistic oeuvre.

C. Pedagogical qualities
Describe any links you see between this artwork and specific VAE and
ESD competencies:
Through the study of examples of artistic creation (made with natural
materials, creations in nature, for nature and / or from nature) students
explore different landscapes and ecosystems and identify actions that
may lead to their protection or degradation . Through the response to the
work, the children develop critical and interactive thinking, they perceive
symbolism, they realize connections between nature and man, they perceive
effects on actions. Thus they can develop systemic capacity, capacity for
a sustainable future, capacity for evaluation and capacity for action. These
skills of sustainable development encourage the ability of art education to
respond, create and reflect.
Other pedagogical qualities:
The use of multidisicplinary materials and methods where the work also
appears in digital forms (ie the gallery’s site) is an added pedagogical quality
to be explored in relation to the visual language and its representation.
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3.1.46 ARTIST Template: I don’t believe in global
warming

A. General information
1. Name of artist/collective: Banksy
2. Title of artwork: I don’t believe in global warming
3. Year when the artwork was produced/performed: 2009
4. Medium and support/artistic genre: Street Art/ Graffiti Art (spray paint)
5. Dimensions: unknown
6. Collection (location of artwork or site where it was performed): Regents
canal, London
7. Photo credit: unknown
8. Weblink/s: https://www.banksy.co.uk/out.asp
http://news.bbc.co.uk/1/hi/england/london/8425397.stm

B. Description and analysis of artwork
1. Description and analysis of artwork: This art work was created in response
to the failure of the UN climate summit in Copenhagen, to agree a legally
binding treaty in December 2009. This was seen by many as falling short
of the action needed to tackle global warming. Non binding accord limits
were set but no emisisons targets. This art work consists of just the one
phrase written in captial letters slightly submerged. It is one of Banksy’s
most rudementray works of art and appears alongisde three others which
bear more resemblance to his usual style.
2. Relevance of artwork to SDGs: GOAL 13: Climate Action This work
highlights the need for urgent action to be taken on global warming and the
seriousness of what may occur if no action is taken.
GOAL 7: Affordable and Clean energy – this links in that if more clean
energy was employed the chance of slowing down sea rise may be greater.
3. Relevance of artwork to the local context: This was painted alongside
Regents canal in London. London has been identified as being under threat
from global warming. The Thames flood barrier was built in 1984 and was
employed 2 or 3 times a year to prevent London flooding. It is now used 6
or 7 times a year.
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: n/a

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
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The simplicity of this art work can challenge pupils idea of what constitutes
art and the purpose for art work. In this case creating a statement to
challenge those who believe that global warming is a myth by evidencing
the danger of the reality of rising sea levels created by global warming. The
works embodies the use of art as a “tool for the analysis of social conditions
and values” (Siegesmund, 1998, p. 203). In terms of ESD this links to the
urgency of action and focuses clearly on the envionment without mention of
the economic implications.
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3.1.47 ARTIST Template: No Trespassing

A. General information
1. Name of artist/collective: Banksy
2. Title of artwork: No Trespassing
3. Year when the artwork was produced/performed: 2010
4. Medium and support/artistic genre: Street Art/ Graffiti Art (spray paint)
5. Dimensions: unknown
6. Collection (location of artwork or site where it was performed): San
Francisco
7. Photo credit: unknown
8. Weblink/s: https://www.banksy.co.uk/out.asp
https://banksy.newtfire.org/html/gallery_pages/graffiti/no_trespassing.html
https://www.michaeloart.com/banksy-his-most-powerful-pieces/

B. Description and analysis of artwork
1. Description and analysis of artwork: This art work depicts a Native
American Indian protesting the invasion of the ’white man’ and the
problems that they brought with them. It is painted around a traditional
’no tresspassing’ sign. The art work is in black and white except for his skin
tone which is in tinted sepia. It was painted in response to the 2010 Sit/Lie
injunction of San Franscico residents that aimed to cut down on crime.
This prohibited sitting or lying on the sidewalk or on other public spaces. It
was seen as a criminalisation of homelessness.
2. Relevance of artwork to SDGs: GOAL 10: Reduced Inequality. The art work
makes a statement about inequaity of treatment of Native American Indians
who had their land siezed and yet have no recompense. Many of whom
died from contracting diseases brought over from Europe or were forced
into slavery. It questions who actually tresspassing on this land is.
GOAL 15: Life on Land. Questions of ownership of land and use of land.
The Yelamu tribe were a nomadic people who travelled between three key
areas.
3. Relevance of artwork to the local context: The art work is located on a
wall in the Mission district of San Fransicso in 2010. It was marred by other
graffitti tags and has now been painted over. The Yelamu Indians inhabited
the area for over 2000 years prior to the arrival of the Spanish (late 18th
century).
4. The public was not involved in the production of this artwork.
5.Relevance of artwork to artist’s background: n/a
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C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
This art work raises questions of land ownership, treatment of others and
equality. The simple portrayal signposts inequality clearly. The Yelamu
tribe were a nomadic people and therefore did not consider land to be
owned. The art work may additionanly be employed to question the land
use changes over time – that area has changed dramatically from a rural
area to an industrial city and provides clear examples of the impact of
industrialisation and immigration (Europeans) on the landscape. In terms of
VAE competencies, the tagging and erasure of the artwork links to artistic
ownership and the status of street art.
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3.1.48 ARTIST Template: Pier Pressure

A. General information
1. Name of artist/collective: Banksy
2. Title of artwork: Pier Pressure
3. Year when the artwork was produced/performed: 2010
4. Medium and support/artistic genre: Sculpture and video
5. Dimensions: unknown
6. Collection (location of artwork or site where it was performed): Brighton
7. Photo credit: unknown
8. Weblink/s: https://www.banksy.co.uk/out.asp
https://www.youtube.com/watch?v=4hjIuMx-N7c

B. Description and analysis of artwork
1. Description and analysis of artwork: This is an interactive sculpture,
designed for children to play with like a traditional ride-on toy typically
found at the seaside. However, rather than providing innocent fun, the
ride conveys a serious message about the dangers of marine polution –
particularly oil spills – and how this can adversley affect animals that live in
the sea. The piece supposedly comments on a real and horrific oil spill that
happened in the Gulf of Mexico in April 2010 (see: https://www.britannica.
com/event/Deepwater-Horizon-oil-spill)
The doplhin is also caught in a fishing net, which is another form of marine
polution.
2. Relevance of artwork to SDGs: GOAL 6: Clean Water and Sanitation highlights the issue of marine polution. GOAL 7: Affordable and Clean
Energy - this is a negative commentary on the fossil fuel industry and its
poluting effects on the environment. In particular, BP are shamed.
GOAL 13: Climate Action – highlights one of the dangers of fossil fuel
production. GOAL 14: Life Below Water – rather than children seeing a
’cute dolphin’ as a plaything, they are encouraged to think about the
dangers that dophins and other marine creatures are facing beacuse of
human actions.
3. Relevance of artwork to the local context: Wikipedia states that ’BP plc is
a British multinational oil and gas company headquartered in London,
United Kingdom. It is one of the world’s seven oil and gas “supermajors”...’
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: n/a
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C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
This piece demonstrates how any artwork can have a dual meaning: at
first glance the sculpture is something to entertain children, but on closer
inspection you can see that it’s aiming to educate about marine pollution. It
invites audience participation, like an installation. The video shows the ride
in action with the music ’oh I do like to be beside the seaside’ and raises the
question: do the children playing with the ride notice or care that the dolphin
is in trouble? In terms of ESD competencies, Pier Pressure encourages
critical thinking and empathy for all living things.
Other pedagogical qualities:
Interesting discussions could be had around the topic of art and play/
interaction.
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3.1.49 ARTIST Template: There is No Away

A. General information
1. Name of artist/collective: Diane Watson
2. Title of artwork: There is No Away (toys display case)
3. Year when the artwork was produced/performed: 2018
4. Medium and support/artistic genre: sculpture/ assemblage
5. Dimensions:
6. Collection (location of artwork or site where it was performed): unknown
7. Photo credit: D Watson
8. Weblink/s: https://diane-watson.com/
https://diane-watson.com/#jp-carousel-239
https://plasticfreehartlepool.org/theres-no-away-environmental-artistdiane-watsons-exhibition-at-palace-arts-redcar/

B. Description and analysis of artwork
1. Description and analysis of artwork: This artwork is made from a collection
of found toys and children’s items that the artist collected from her local
beach: a collection of jetsam. The items are arranged in a case, as in a
museum or as if for scientific study. All of the items are made of single use
plastic. The items are categorised and grouped. Some items are complete,
but others are broken or partial. Some of the items comprise of jetsam
from different sources.
2.Relevance of artwork to SDGs: GOAL 6: Clean Water and Sanitation:
Sea plastic leads to potential damage and injury for all parts of the water
ecosystem. GOAL 12: Responsible Consumption and Production: Whilst
these objects may have been cherished at some point, they have not been
responsibly disposed of. GOAL 14: Life Below Water: The marine
ecosystem can be harmed by these sea plastics
3. Relevance of artwork to the local context: The UK has an extensive
coastline and beach plastics is a large issue. According to the charity,
Surfers Against Sewage: ’Approx 5,000 items of marine plastic pollution
have been found per mile of beach in the UK. Over 150 plastic bottles litter
each mile of UK beaches’.
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: n/a

C. Pedagogical qualities
Links you see between this artwork and specific VAE and ESD
competencies:
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The discarded items, perhpas deemed as ugly individually or heaped
together haphazardly, have been transformed. Waste has become art.
Children can learn about pattern-making and digital art processes, as well
as colour-choice in design work. They can also learn about curation and
forming collections. In terms of ESD competencies, children can develop
their ability to envision change: In what ways can plastic be reduced, reused
or recycled? Can we live without plastics? How can I make a difference as
an individual?
Other pedagogical qualities:
Observation skills, looking at details, developing empathy, promoting
storytelling
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3.1.50 ARTIST Template: White Plastic

A. General information
1. Name of artist/collective: Diane Watson
2. Title of artwork: White Plastic (poster)
3. Year when the artwork was produced/performed:
4. Medium and support/artistic genre: digital photo
5. Dimensions: 1134×1064cm
6. Collection (location of artwork or site where it was performed): unknown
7. Photo credit: D Watson
8. Weblink/s: https://diane-watson.com/
https://diane-watson.com/portfolio/posters/#jp-carousel-145
https://plasticfreehartlepool.org/theres-no-away-environmental-artistdiane-watsons-exhibition-at-palace-arts-redcar/

B. Description and analysis of artwork
1. Description and analysis of artwork: This artwork is made from a collection
of white beach plastics arranged and digitally transformed into a repeating
pattern which is reminicsent of scallop shells. As only one colour is
used, the viewer is drawn into the artwork to look for deatils in an attempt
to identify the individual components. By zooming in, it can be seen that
there are bottle tops, spoons and a child’s sandal. Not all of the items are
recognisable which perhpas raises the consideration that once discarded
into the sea they loose thier original identity and become part of a mass of
plastic pollution.
2. Relevance of artwork to SDGs: GOAL 6: Clean Water and Sanitation white is typically associated with purity and newness but here the plastics
are unwanted and unsanitary. GOAL 12: Responsible Consumption and
Production – all of these items were once useful and held some value, but
they have not been disposed of responsibly and have turned into marine
pollution that has been washed up onto a beach. GOAL 14: Life Below
Water – marine animals are at risk from sea plastics
3. Relevance of artwork to the local context: The UK has an extensive
coastline and beach plastics is a large issue. According to the charity,
Surfers Against Sewage: ’Approx 5,000 items of marine plastic pollution
have been found per mile of beach in the UK. Over 150 plastic bottles litter
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each mile of UK beaches’.
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: n/a

C. Pedagogical qualities
Links you see between this artwork and specific VAE and ESD
competencies:
The discarded items, perhpas deemed as ugly individually or heaped
together haphazadly, have been transformed into an attractive repeating
pattern. Waste has become art. Children can learn about pattern-making
and digital art processes, as well as colour-choice in design work. They can
also learn about curation, forming collections, and how to make sculptures
from small components. In terms of ESD competencies, children can
develop thier ability to envision change: In what ways can plastic be reduced,
reused or recycled? Can we live without plastics? How can I make a
difference as an individual?
Other pedagogical qualities:
Obsevervation skills: looking at details.
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3.1.51 ARTIST Template: Washed Up

A. General information
1. Name of artist/collective: Diane Watson
2. Title of artwork: Washed Up
3. Year when the artwork was produced/performed:
4. Medium and support/artistic genre: light installation
5. Dimensions:
6. Collection (location of artwork or site where it was performed): Durham
7. Photo credit: D Watson
8. Weblink/s: https://diane-watson.com/
https://diane-watson.com/portfolio/lumiere-durham/
https://www.bbc.co.uk/news/av/uk-england-tyne-50418847 (video with
artist commentary)

B. Description and analysis of artwork
1. Description and analysis of artwork: This piece of work is backlit and
contains a collection of single use plastic material which has been
collected from beaches local to the artist. The plastic is carefully arranged
according to colour into a kaleidoscope, perhaps a modern stained-glass
window. It encourages the viewer to consider the juxtaposition of the
beauty of the kaleidascope, and the lack of care for the planet which has
led to an abundance of single use plastic in the sea.
2. Relevance of artwork to SDGs: GOAL 6: Clean Water and Sanitation
Sea plastic leads to potential damage and injury for all parts of the water
ecosystem. GOAL 12: Responsible Consumption and Production Whilst
these objects may have been cherished at some point, they have not been
responsibly disposed of. GOAL 14: Life Below Water The marine
ecosystem can be harmed by these sea plastics
3. Relevance of artwork to the local context: The UK has an extensive
coastline and beach plastics is a large issue. According to the charity,
Surfers Against Sewage: ’Approx 5,000 items of marine plastic pollution
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have been found per mile of beach in the UK. Over 150 plastic bottles litter
each mile of UK beaches’.
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background:: n/a

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
The discarded items, perhaps deemed as ugly individually, have been
transformed into a beautiful artwork. Waste has become art. Children can
learn about pattern-making and digital art processes, as well as colourchoice in design work. They might also draw inspiration from stained-glass
windows and kaleidascopes. They can also learn about curation and forming
collections. In terms of ESD competencies, children can develop their ability
to envision change: In what ways can plastic be reduced, reused or recycled?
Can we live without plastics? How can I make a difference as an individual?
Other pedagogical qualities:
Observation skills, looking at details
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3.1.52 ARTIST Template: Be Like Teflon

A. General information
1. Name of artist/collective: Jasleen Kaur
2. Title of artwork: Be Like Teflon
3. Year when the artwork was produced/performed: 2019
4. Medium and support/artistic genre: book
5. Dimensions:
6. Collection (location of artwork or site where it was performed):
commissioned by Panel for Glasgow Women’s Library.
7. Photo credit: Photograph: Gordon Burniston
8. Weblink/s: http://jasleenkaur.co.uk/
http://www.contemporaryartsociety.org/news/artist-to-watch/jasleen-kaur/
http://jasleenkaur.co.uk/be-like-teflon

B. Description and analysis of artwork
1. Description and analysis of artwork: The artist explains on her website:
‘Be Like Teflon’ was commissioned by Panel for Glasgow Women’s Library.
In a collection of conversations between women of Indian heritage living
in the UK, arise themes of labour, duty, sustenance and loss. Here we find
a place for their histories, experience and strength. Through the simple act
of listening, over a hot tava or plate of food, begin acts of solidarity and
self-nourishment.’
The images of the book’s pages on Kaur’s website don’t feature any
images, which raises an interesting question: can a book with no pictures
be art?
2. Relevance of artwork to SDGs: GOAL 3: Good Health and Well-being –
we know that socialising is a good activity for people’s mental health and
well-being, either to engage in happy activities or discuss concerns. Kaur
mentions ‘self-nourishment’. GOAL 10: Reduced Inequality – this artwork
involved women of Indian heritage and the book is a record of their shared
beliefs, feelings, experiences and ideas, making these visible to a wider
audience
3. Relevance of artwork to the local context: British people come from
diverse backgrounds. According to a Guardian newspaper article: ’Global
Future’s survey of 2,000 UK adults suggests nearly seven in 10 of us agree
that diversity has improved our culture, against 15% who disagree.’
4. People involved in the production of this artwork: this artwork was the
result of a community project which involved women of Indian heritage.
5. Relevance of artwork to artist’s background: ‘Her hybrid objects often
draw simultaneously from both her personal, familial experiences and wider
social histories: colonial India and its relationship to Britain, diasporic
identity, Sikhism.’
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C. Pedagogical qualities
Links you see between this artwork and specific VAE and ESD
competencies:
This piece highlights how art can take many forms – the book can be seen
as an artwork in itself but also the gathering and conversations of the
women involved could be seen as a performance. Text has been used in
various ways in the book, so useful links can be made to typography and
graphic design skills. In terms of ESD, there is a connection to Integrated
problem-solving competency in terms of how conversation and collaboration
can result in better outcomes than someone working, and perhpas also
struggling, alone.
Other pedagogical qualities:
This artwork can be used to teach about relationships, interpersonal skills,
’character education’, and emotional intelligence.

-169-

3.1.53 ARTIST Template: Everyday Resistance

A. General information
1. Name of artist/collective: Jasleen Kaur
2. Title of artwork: Everyday Resistance
3. Year when the artwork was produced/performed: 2019
4. Medium and support/artistic genre: textile art
5. Dimensions:
6. Collection (location of artwork or site where it was performed): collaboration
with the Portman Early Childhood Centre. A Changing Play commission by
the Serpentine
7. Photo credit: Photograph: Photograph: Lucy Parakhina
8. Weblink/s: http://jasleenkaur.co.uk/
http://www.contemporaryartsociety.org/news/artist-to-watch/jasleen-kaur/
https://www.serpentinegalleries.org/whats-on/everyday-resistance/
https://www.serpentinegalleries.org/whats-on/unwritten-handbook-jasleenkaur/

B. Description and analysis of artwork
1. Description and analysis of artwork: The artwork is made of two napkinlike textile pieces featuring illustrations of traditional breads from different
cultures, along with other cooking-related items and text arranged around
the images and the boarder: e.g., ’How do we care and how are we cared
for?’. Some text is in English and some is in other languages. The images
and text are the same on the two napkins, but one has a pink background
and the other one is yellow. One imagines that a message of the artwork is
that cooking and eating are common experiences, regardless of culture.
2. Relevance of artwork to SDGs: GOAL 2: Zero Hunger - this artwork is
about celebrating the culture of preparing and cooking different foods
within one diverse community group. GOAL 3: Good Health and Well-being
- we know that socialising is a good activity for people’s mental health and
well-being and eating well is essential to survival, as well as being
enjoyable. GOAL 4: Quality Education - mothers and their children
participated in this project, strengthening communication and relationships.
GOAL 10: Reduced Inequality – this project raised awareness of different
cultures by parents from different cultures taking turns to lead a cooking
activity for the group
4. Relevance of artwork to the local context: British people come from
diverse backgrounds. According to a Guardian newspaper article: ’Global
Future’s survey of 2,000 UK adults suggests nearly seven in 10 of us agree
that diversity has improved our culture, against 15% who disagree.’
5. People involved in the production of this artwork: The Serpentine Galleries
website explains: ’Mothers and children from the Portman Early Childhood
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Centre have been working with artist Jasleen Kaur, using the micro-politics
of cooking and eating together to collectively consider and respond to
issues facing the local community.’
6. Relevance of artwork to artist’s background: ; ‘Her hybrid objects often
draw simultaneously from both her personal, familial experiences and wider
social histories: colonial India and its relationship to Britain, diasporic
identity, Sikhism.’

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
Everyday resistance can be studied as a textile design, which features a
sense of symmetry and reflection in its composition. There is also a simple
colour palette and two background colourways. As the work features text
in various forms, typography in artwork (including textile designs) could be
considered. Also, if we regard the fabric as a napkin, then we can consider
the artistic qualities of everyday objects (via the applied arts). In terms
of ESD competencies, the artwork links to the normative competency,
considering people’s everyday activites such as cooking and eating.
Other pedagogical qualities:
Children could connect the breads pictured (and the text) to the countries of
their origin, perhaps on a map, enhancing thier geographical knowledge.
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3.1.54 ARTIST Template: Ideal Standards

A. General information
1. Name of artist/collective: Jasleen Kaur
2. Title of artwork: Ideal Standards
3. Year when the artwork was produced/performed: 2017
4. Medium and support/artistic genre: sculpture
5. Dimensions:
6. Collection (location of artwork or site where it was performed):
commissioned by Armitage Shanks for Hull City of Culture 2017
7. Photo credit: Photograph: BGA Photography
8. Weblink/s: http://jasleenkaur.co.uk/
http://www.contemporaryartsociety.org/news/artist-to-watch/jasleen-kaur/
http://jasleenkaur.co.uk/ideal-standards/
http://www.fountain17.com/collaborators/exhibits/ideal-standards-jasleenkaur/

B. Description and analysis of artwork
1. Description and analysis of artwork: The contemporaryartssociety website
explains: ’Kaur took a standard Armitage Shanks toilet and raised the floor
up around it to become seat-height, mimicking the rudimentary squat
toilet. The raised floor and sides are clad in Axminster Carpet and 1980’s
bathroom tiles – materials that Kaur associates with a kind of ‘Indian-ness’.
She is interested in examining these ‘aspirational’ materials that, through
use, have shifted their origins and become visual signifiers of cultures
establishing themselves in new environments.’
There is a clear impracticality to this object as a functioning toilet, raising
the question: is it supposed to be a functioning object or something to
provoke comment?
2. Relevance of artwork to SDGs: GOAL 6: Clean Water and Sanitation
This artwork, unusually, makes a direct reference to sanitation. Expelling
waste is a basic human biological need; however, this toilet is impractical.
3. Relevance of artwork to the local context: British people come from
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diverse backgrounds. According to a Guardian newspaper article: ’Global
Future’s survey of 2,000 UK adults suggests nearly seven in 10 of us agree
that diversity has improved our culture, against 15% who disagree.’
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: ‘Her hybrid objects often
draw simultaneously from both her personal, familial experiences and wider
social histories: colonial India and its relationship to Britain, diasporic
identity, Sikhism.’

C. Pedagogical qualities
Links you see between this artwork and specific VAE and ESD
competencies:
Ideal Standards might usefully be compared with Duchamp’s Fountain – they
both feature appropraited sanitaryware but convey different meanings. The
artistic transformation of an everyday object links to intention and meaning
– a way of seeing differently. Does it matter if the audience’s interpretation
does not match the intended message of the artist? There is an ESD link to
Normative competency - we can consider differences in people’s everyday
experiences, cultures, customs and routines – even in something as
seemingly mundane as using a toilet.
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3.1.55 ARTIST Template: 72 holes

A. General information
1. Name of artist/collective: Peter Ward
2. Title of artwork: 72 holes
3. Year when the artwork was produced/performed: 2010
4. Medium and support/artistic genre: paper, polythene bag
5. Dimensions: 22x11cm
6. Collection (location of artwork or site where it was performed): North
Devon, UK
7. Photo credit: P Ward
8. Weblink/s: https://peterward-artist-illustrator.co.uk/beside-theseaside-2010/

B. Description and analysis of artwork
1. Description and analysis of artwork: This is a piece which draws on the
life of the common limpet, “the common limpet (patella vulgata) has but
one home, one safe space upon its rocky shore whereon to perch, where
upon it doth return at low tides sea-less state and seals itself ’til seas return
and living out its fate.”. It is a part of a body of work looking at the root of
inspiration for drawing, “safe in the knowledge that we are all coming
home”. The limpet, like all living creatures, is vulnerable to climate change
and the changing seas. There is a possibility of an exploration of “home”,
and the loss of one’s home, what this might mean to the viewer, and to
others.
2. Relevance of artwork to SDGs: Goal 1 No Poverty (homelessness,
migration, climate refugees). Goal 10 Reduced Inequalities (homelessness,
migration, climate refugees). Goal 14 Life Below Water – species
extinctions, biodiversity
3. Relevance of artwork to the local context: n/a
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: n/a

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
This artwork will link clearly with marine biology and the lifecycles of limpets,
but also their place in the ecosystem, and the importance of species
diversity. The impact of climate change and land/marine pollution in species
diversity. VAE competencies include making creative/ imaginative use of
simple materials to tell a story; there is also a link to understanding positive
and negative shapes in composition and subtractive sculpture making, as
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well as effective use of monotone.
Other pedagogical qualities:
The concept of home can relate to students understanding of home, literally
and figuratively. This can lead to a more philosophical pedagogy, which can
help to develop human- to -human and human-to non-human connection.
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3.1. 56 ARTIST Template: Complicated Appraisal

A. General information
1. Name of artist/collective: Peter Ward
2. Title of artwork: Complicated appraisal
3. Year when the artwork was produced/performed: 2009
4. Medium and support/artistic genre: earth pigments on driftwood;
5. Dimensions: 34x36cm
6. Collection (location of artwork or site where it was performed): North
Devon, UK
7. Photo credit: P Ward
8. Weblink/s: https://peterward-artist-illustrator.co.uk/painting-with-earthnorth-devon-2008-10/

B. Description and analysis of artwork
1. Description and analysis of artwork: This artwork is made from driftwood,
and pigments gathered from local North Devon soils and rock. In gathering
the materials and mixing and creating paints, the art has a strong localness
and ’resonance of the natural world’. There are parallels with the ’imagery
and intentions of aboriginal cultures from across the world’. The artist
mixes his own paints, and offers workshops for local schools and groups.
2. Relevance of artwork to SDGs: Goal 12. Responsible Consumption and
Production – in using natural materials locally sourced, which reduces
consumption of multiple materials and fuels. Goal 17 Partnership for the
Goals – the interconnection between the subject, the materials and the
inspiration from aboriginal cultures brings understanding and partnership
through community.
3. Relevance of artwork to the local context: This artwork is deeply relevant,
partly the materials (driftwood is from the local North Devon shores,
pigments from the Sticklepath Fault), and also the indigenous
interpretation.
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: n/a.
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C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
This piece of artwork is rich in its meaning and its materials. You can make
beautiful art with simple materials, and art is a timeless and interconnected
method of expression. It is fully accessible, it is inspiration in its simplicity,
and children can readily take inspiration and create their own artwork
with similar materials that will be local and particular to their region. The
sustainable nature of the materials, and the human connection with nature
and with ancient art forms can inspire behaviour and attitudinal change.
Other pedagogical qualities:
The exploration of materials could not only encourage a pedagogical
exploration into art, but also geology, geography and the sciences.
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3.1.57 ARTIST Template: a dizzy line, westward ho!

A. General information
1. Name of artist/collective: Peter Ward
2. Title of artwork: a dizzy line, westward ho!
3. Year when the artwork was produced/performed: 2010
4. Medium and support/artistic genre: digital photo
5. Dimensions: not stated
6. Collection (location of artwork or site where it was performed): n/a
7. Photo credit: P Ward
8. Weblink/s https://peterward-artist-illustrator.co.uk/time-to-gooutdoors-2010/

B. Description and analysis of artwork
1. Description and analysis of artwork: This is one of a series of artworks
done on the beach at Westward Ho! North Devon. It is an exploration of
the physical and site specific aspects of drawing. The artist uses physical
devices that are found on site, to explore and question our perceptions,
and our visual relationship to environmental space.
2. Relevance of artwork to SDGs: Goal 3 Good health and Well-Being there is
much research to show the benefits of nature connection with our physical
and mental good-health. This artwork shows how art can involve nature
connection. Goal 12. Responsible Consumption and Production – in using
natural materials locally sourced, which reduces consumption of multiple
materials and fuels. Goal 14 Life Below Water – the presence of the artwork
on the beach requires an appreciation of the sea and the seashore.
3. Relevance of artwork to the local context: This artwork is particularly
relevant to the North Devon Coast, but similarly to all sandy shores.
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: n/a
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C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
The strong visual connection to the sea and the seashore, and the
simplicity and power of the art form can motivate pupils to see art anywhere
(everywhere!), and to value the beauty of the ephemeral. How to look at
space and see question our perceptions of it.
Other pedagogical qualities:
The special and temporal exploration can invoke a physical pedagogy, and
one of natural history.
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3.1.58 ARTIST Template: I’m Blue, You’re Yellow

A. General information
1. Name of artist/collective: Rebecca Chesney
2. Title of artwork: I’m Blue, You’re Yellow
3. Year when the artwork was produced/performed: 2012
4. Medium and support/artistic genre: flower seeds sown in a park setting
5. Dimensions: 2 acres of planting: 1 acre blue species and 1 acre yellow
6. Collection (location of artwork or site where it was performed): Everton
Park, Liverpool, UK
7. Photo credit: R Chesney (2014)
8. Weblink/s: http://www.rebeccachesney.com/page58/page58.html
https://www.youtube.com/watch?v=OlSl7Wotp_Y&feature=emb_logo

B. Description and analysis of artwork
1. Description and analysis of artwork: I’m Blue, You’re Yellow was the
result of a commission to plant two acres of meadow on Everton Park in
Liverpool in 2012. The artwork involved the creation of new habitat for
bees and other insects. The planting is of two square acres - one acre of
blue flowers, the other of yellow flowers. The artwork is documented in a
series of photographs on the artist’s website and additional photographs
are shared on the video. The meadow has free public access and there is
no labelling of the artwork on the site, so it might appear as being ‘just
there’.
2. Relevance of artwork to SDGs: Goal 2 Zero Hunger (plants as food and
the essential role of bees for pollination). Goal 11 Sustainable Cities and
Communities (valuing nature, use of the landscape). Goal 15 Life on land
(plant life, insect life – especially bees)
3. Relevance of artwork to the local context: The National Wildflower Centre
is based in Liverpool, where the work is sited: https://www.nwc.org.uk/
Initial research was completed at the Yorkshire Sculpture Park: https://ysp.
org.uk/
4. People involved in the production of this artwork: various groups
contributed to Rebecca’s research (see above) - volunteers and the
local council helped to maintain the planting. In 2015 the meadows were
expanded, following funding, and in 2018 too.
5. Relevance of artwork to artist’s background: n/a
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C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
This artwork will challenge children’s expectations about what materials
and processes an artist can use in their work – they will probably not have
thought of artists working with plants. The habitat is a sculpture. The video
is especially useful as Rebecca explains the development of her work in
detail and the changes of the artwork over time are considered. I’m Blue,
You’re Yellow acts a springboard for considering the qualities of a place; how
people perceive it and how this can change over time in a positive way with
the artist’s influence.
Other pedagogical qualities:
There are strong connections here to science knowledge in terms of plant
species, biodiversity and how animals need plants to survive. You could also
usefully consider the importance of green spaces/ nature in people’s lives for
their wellbeing.
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3.1.59 ARTIST Template: Bee Noise Drawing

A. General information
1. Name of artist/collective: Rebecca Chesney
2. Title of artwork: Bee Noise Drawing
3. Year when the artwork was produced/performed: 2010
4. Medium and support/artistic genre: drawing
5. Dimensions: Paper size 42 x 59 cm
6. Collection (location of artwork or site where it was performed): audio
recordings were made at Yorkshire Sculpture Park
7. Photo credit: R. Chesney (2010)
8. Weblink/s: http://www.rebeccachesney.com/page20/page20.html

B. Description and analysis of artwork
1. Description and analysis of artwork: This drawing is one of a series (4
are shown on the artist’s website). Sound recordings of bees were made
at Yorkshire Sculpture Park and these recordings were translated into
monochrome drawings. The drawing made by hand has the appearance of
a print-out from a machine, like an electrocardiogram. The empty wide
white border directs attention to the drawing, which is almost square in
shape. The lines and their fuzzy, zig-zag quality reflect the stripes and ‘fur’
of the bees – so not only does the drawing suggest the sound of the bees
but also their physical appearance.
2. Relevance of artwork to SDGs: Goal 2 Zero Hunger (plants as food and
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the essential role of bees for pollination). Goal 11 Sustainable Cities and
Communities (valuing nature, use of the landscape). Goal 15 Life on land
(plant life, insect life – especially bees)
3. Relevance of artwork to the local context: n/a
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: n/a

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
This artwork links art and ecology and pairs well with another of Rebecca’s
artworks used the CARE project (the sound recording of the bee hive –
although not the same recording from which this drawing was made!). The
drawing can be regarded as an observational artwork, but rather than looking
closely with her eyes, the artist has listened carefully to make the drawing.
Pupils can discuss how sounds and music inspire artists. The drawing
illustrates how a sound that might appear small and insignificant can be
perceived in a new way; it gains importance by the artist having made it
visible.
Other pedagogical qualities:
There are strong connections here to science knowledge in terms of bee life
and how every small species is important to biodiversity on our planet.
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3.1.60 ARTIST Template: Workers

A. General information
1. Name of artist/collective: Rebecca Chesney
2. Title of artwork: Workers
3. Year when the artwork was produced/performed: 2010
4. Medium and support/artistic genre: sound recording (there is an
accompanying MP3 file)
5. Dimensions: n/a
6. Collection (location of artwork or site where it was performed): audio
recording made at Yorkshire Sculpture Park
7. Photo credit: R Chesney (2010)
8. Weblink/s: http://www.rebeccachesney.com/page12/page12.html
https://soundcloud.com/rchesney/chesney-workers

B. Description and analysis of artwork
1. Describe and analyse the artwork: Workers is an audio recording of honey
bees in a hive. The recording is only 1 minute and 45 seconds long. If you
listen on the soundcloud website you can also see a visual graph of how
the volume fluctuates and the description mentions ‘thousands of bees’. In
addition to the continual low hum there are louder sounds when one or
more bees perhaps moves quickly or comes very near to the microphone.
The sound is rather unsettling and it’s difficult not to imagine that the bees
are in the room with you – or that you are inside the hive.
2. Relevance of artwork to SDGs: Goal 2 Zero Hunger (plants as food and
the essential role of bees for pollination). Goal 11 Sustainable Cities and
Communities (valuing nature, use of the landscape). Goal 15 Life on land
(plant life, insect life – especially bees)
3. Relevance of artwork to the local context: n/a
4. The public was not involved in the production of this artwork.
5. Relevance of artwork to artist’s background: n/a

C. Pedagogical qualities
Links between this artwork and specific VAE and ESD competencies:
This artwork links art and ecology and pairs well with another of Rebecca’s
artworks used within in CARE project (the Bee Noise drawing – although this
is not the same recording from which that drawing was made!). Rebecca
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sometimes uses sound recordings as part of her research during her projects.
Pupils can discuss how research is an important part of artist’s work, to build
up resources and ideas. They can discuss how a sound recording can be
viewed as an artwork. Is Rebecca also a scientist? What is the difference
between the work of an artist and a scientist?
Other pedagogical qualities:
There are strong connections here to science knowledge in terms of bee life
and how every small species is important to biodiversity on our planet.
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3.2

ESD TEMPLATES

UNIVERSITY OF MALTA: VINCENT CARUANA
ARISTOTLE UNIVERSITY OF THESSALONIKI, GREECE: SOULA
MITAKIDOU
FREDERICK UNIVERSITY, NICOSIA, CYPRUS: CHRYSANTHI KADJI
UNIVERSITY OF EXETER: HARRIET WHITE AND EMESE HALL

3.2.1 ESD Template: Land Use
A Sustainable Development challenge that is relevant to Malta:
“Land in Malta is the scarcest and most valuable resource. Clear limitations
should exist regarding what percentage of land available is to be allocated
to developent. With time, the demand for available land to be used one
way or the other was bound to increase – and it did. Ditto the price of land.
Pressures grew for a more intensive use of it. Still, even while everybody
accepted that land is our most precious asset, or perhaps for that reason,
irrational decisions – there’s no better adjective to describe them – continued
to be taken”.
Alfred Sant, Economist and former prime minister. https://www.independent.
com.mt/articles/2015-08-20/blogs-opinions/Land-use-6736140828
This SD issue links with SDGs 3, 11, 13,15 as below:
Goal -3
- Objective: Good Health and Well-being
- Description: Ensure healthy lives and promote well-being for all at all ages
by 2030.
Goal -11
- Objective: Sustainable Cities and Communities
- Description: Make cities and human settlements inclusive, safe, resilient
and sustainable.
Goal -13
- Objective: Climate Action
- Description:Take urgent action to combat climate change and its impacts.
Goal -15
- Objective: Life on Land
- Description:Protect, restore and promote sustainable use of terrestrial
ecosystems, combat desertification and halt biodiversity loss.
VAE can address learning about and for this SD issue:
- By learning to observe through VAE techniques, students become aware of
how abusing our land contributes to the uglification of our localities.
- Students can express through drawing and painting their “feelings” on
seeing land of important ecological value in their locality being degraded.
- VAE can promote land-based education using photography.
- VAE can promote land-based education using drawing/painting.
- Cultivate Ecological Literacy. See the Big Idea 5.2 (Ecological Literacy) in
the Guide: “Visual art education in new times: Connecting Art with Real life
issues”
- Learn about Regeneration See the Big Idea 5.6 (Regeneration) in the Guide:
“Visual art education in new times: Connecting Art with Real life issues”
- Make use of the work of artists such as Steve Bonello, whose work reflects
on (among other themes) the tragedy of the commons and compulsive
construction.
Suggested ideas to learn about and for this SD issue through VAE:
Start a community garden on school grounds. The piece of land can be
owned by the school or identified in consultation with the municipality. It can
be as small as a raised bed or a small field. Involve the community where
possible.
- Students can learn to sketch the plants they would like to grow.
-186-

- Students can sketch designs of how they envision the identified piece of
land.
- Students can learn about different plant varieties, their colours and hues, in
order to sketch a design that contributes to the beautification of the
identified piece of land.
- Students sketches can be exhibited at the municipality
- The landscape can be embellished using murals.
- Plants can be labelled in creative and artistic manners, using scrap wood.
ESD competences that can be enhanced:
- Learning to be (Cultivating a reconnection with nature)
- Exploring alternative futures (identification of new pathways in land use)
Strategies to ensure an empowering approach:
- A community garden can increase the availability of fresh produce for
students, it adds to community green spaces, it can potentially supplement
the school incomes by selling produce or saplings on an open day, and it
contributes in general to participants’ mental and physical health.
- Elect a small committee to be responsible for the project (Re. community
garden)
- Be political and privilege advocacy. E.g. once a land use issue is explored
through VAE, students can engage with the local council.

3.2.2 ESD Template: Poverty
A Sustainable Development challenge that is relevant to Malta
“In 2019, people at risk of poverty increased by 5.2%, whilst people living
in a severely materially deprived household increased by 24.9% over the
previous year.
In view of this, Kurt Muscat, Senior Executive Advisory Services at EMCS
states, “When considering the result in poverty took place in a year (2019)
where the Maltese economy grew by 6.8%, this seems to indicate that while
increases in the average income are being registered, such increases are
not taking place across the board, leading to a widening divide between
social classes. The strong double digit increase in persons living in a severely
deprived household, in 2019 when compared to 2018, is worrying, especially,
when taken in the context, that, the economic retraction that is likely to take
place in 2020 due to the pandemic is likely to push these statistics towards
more worrying levels.”
https://www.emcs.com.mt/people-living-in-poverty-in-malta-is-on-the-rise/
“The pandemic is set to push an estimated 71 million additional people into
extreme poverty. From 1990 until last year, the number of extremely poor
people fell from 36% of the world’s population, to around 8%. Now, for the
first time since 1998, that number is rising fast.”
https://www.developmentperspectives.ie/SDGChallenge/InformationPacks/
SDG%201%20No%20Poverty%202020.pdf
This SD issue links with SDGs 1, 2, 8, 10 as below:
Goal -1
- Objective: No Poverty
- Description: By 2030, eradicate extreme poverty for all people everywhere.
Goal -2
- Objective: Zero Hunger
- Description: End hunger, achieve food security and improved nutrition by
2030.
Goal -8
- Objective: Decent Work and Economic Growth
- Description: Promote sustained, inclusive and sustainable economic
growth.
Goal -10
- Objective: Reduced Inequality
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- Description: Reduce inequality within and among countries by 2030.
VAE can address learning about and for this SD issue:
- Make use of political cartoons to teach about poverty.
- Ensure all children have opportunities to share their feelings and
experiences through the Visual Arts.
- Prepare a poster for the International Day for the Eradication of Poverty on
the 17th October each year
- Provide opportunities for the poor and marginalised to express themselves
through art. Offer resources and encouragement to help express
themselves. Provide art materials and a marketplace.
- Teachers make use of artistic work by homeless people.
- The school buys artistic work by homeless people.
- VAE has a role in modelling sustainable practices with classroom resources
e.g. buying and using less resources, recycle paper, buying second-hand
classroom resources including from charity shops.
- Cultivate compassion. See the Big Idea 5.3 (Compassion) in the Guide:
“Visual art education in new times: Connecting Art with Real life issues”
Suggested ideas to learn about and for this SD issue through VAE:
Students can produce a small commercial to convince others to act against
poverty. This presumes previous activities where students understand
poverty and its causes. Such previous activities could be organised by
the VAE teacher itself (e.g. using political cartoons, using photos of the
belongings of homeless people or drawings by migrants who crossed
the dangerous seas in search of a better life in Europe), or could be
coordinated with teachers of other subjects e.g. social studies, geography
or mathematics. The commercial can be real (e.g. for the student magazine)
or simulated (e.g. a TV commercial). Different media can be used, including
short videos (e.g. 30 seconds) taken through an ordinary mobile phone. Such
an activity can be done in liaison with the drama teacher.
ESD competences that can be enhanced:
- Learning to do (Practical actions against poverty)
- Learning to be (Personal development – the ability to act with personal
responsibility in relation to poverty)
- Achieving transformation (A vision for a society without poverty).
- Active engagement in the present (the urgency of poverty and hunger)
Strategies to ensure an empowering approach:
- Consider the CONCORD Code of Conduct on Images and Messages. See:
https://concordeurope.org/2012/09/27/code-of-conduct-on-images-andmessages/
- Ensure that learning about a poverty related issue is followed by
investigating solutions and acting on at least one.
- Be political. E.g. once a poverty related issue is explored through VAE,
students can write to the appropriate Minister, demanding action to
eradicate poverty.

3.2.3 ESD Template: Racism and “Otherness”
A Sustainable Development challenge that is relevant to Malta:
“For some reason, it’s culturally okay to be a racist in Malta, and why
wouldn’t it be, when it has so very little consequences? Until we treat it like
the crime that it is, we shall continue to suffer from ‘otherness’ – and believe
you me, we are not keeping them out, but boxing ourselves in.”
https://www.eve.com.mt/2014/05/31/racism-in-malta-why-is-it-seeminglyacceptable/
“Online hate has surfaced repeatedly over the past few weeks, triggered by
posts published by public figures which fuelled the sentiment to support
Labour Leader Robert Abela, after he set the tone that citizens either
supported his stand to close the ports to migrants or they stood with ‘the
enemy’.”
27/04/2020 https://theshiftnews.com/2020/04/27/surge-in-racist-and-hatespeech-online-following-government-decisions/
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“Research shows that women are 27 times more likely to be harassed online
than men.”
https://www.maltatoday.com.mt/comment/blogs/102693/sexism_is_a_threat_
online_too_renee_laiviera
“We all assume the younger generation is more open, but it’s not always the
case
“I was swimming at Għadira with my then girlfriend and as any couple would
do I gave her a peck on the lips. A group of around 10 kids between the ages
of 8 and 13 circled us and started shouting ‘jaq’ and saying that it’s sick and
abnormal. This is coming from kids imagine what grownups are capable of
doing.””
From: 8 Stories Of Homophobia And Transphobia In Malta That Prove Society
Has A Lot Of Catching Up To Do
https://lovinmalta.com/lifestyle/community/8-stories-of-homophobia-andtransphobia-in-malta-that-prove-society-has-a-lot-of-catching-up-to-do/
This SD issue links with SDGs 3, 5, 10,16 as below:
Goal -3
- Objective: Good Health and Well-being
- Description: Ensure healthy lives and promote well-being for all at all ages
by 2030.
Goal -5
- Objective: Gender Equality
- Description: To achieve gender equality and empower all women and girls.
Goal -10
- Objective: Reduced Inequality
- Description: Reduce inequality within and among countries by 2030.
Goal -16
- Objective: Peace and Justice Strong Institutions
- Description: Promote peaceful and inclusive societies for sustainable
development; provide access to justice for all.
VAE can address learning about and for this SD issue:
- Capitalise on the comparative advantage VAE has in supporting students
to develop new ways of understanding and seeing the world. E.g. VAE as a
medium for self-expression and a way to understand multiple perspectives.
- Acknowledge the intangible cultural heritage of diverse students and
integrate the cultivation of local identities and knowledge systems into the
school curriculum.
- Cultivate intercultural skills. See the Big Idea 5.4 in the Guide: “Visual art
education in new times: Connecting Art with Real life issues”
- Students engage with topical campaigns such as the Black Lives Matter
campaign through art (e.g. collage).
Suggested ideas to learn about and for this SD issue through VAE:
Create a class quilt – each student will be assigned a square. This idea can
be given different formats. E.g. Each square can represent who they are
and their heritage. Or each square can represent an anti-racist message. Or
handprints with different skin tones. Different media can be used e.g. print
work. The quilt represents the diverse identities that exist in the classroom
and the classroom as a community. Depending on the square chosen it can
also be art as activism.
(Idea inspired by Elder, J. (Spring 5-18-2018). Anti-Racist Education Through
the Visual Arts: Lesson Plans for Early Childhood Educators. University of
San Francisco.
ESD competences that can be enhanced:
- Learning to live together (an appreciation of interdependence, pluralism,
and mutual understanding)
- Active engagement in the present (being voices against racism)
- Exploring alternative futures (creating intercultural visions for the future)
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Strategies to ensure an empowering approach:
- Schools need to move beyond celebrating different holidays and traditions
and explicitly deal with discriminatory attitudes and behaviours.
- Ensure a focus on positive futures for people rather than those that simply
do less harm (e.g. move beyond tolerance).
- Ensure a safe and productive environment where students can have
important conversations around racism, sexism, homophobia and religious
intolerance.
- If there is an issue that arose in the media or in the community do not
”supress” it but encourage a safe space to talk about it. Capitalise on the
comparative advantage of VAE to encourage self-expression.
- Encourage students to speak out against intolerance and prejudice.

3.2.4 ESD Template: Public Space
A Sustainable Development challenge that is relevant to Greece:
The bad condition of public space in children’s neighbourhoods, the illmaintained parks and playgrounds is the problem tackled here. Given
today’s technological developments that lure children to indoors instead
of outdoors games, it is important to provide adequate, safe and attractive
outdoor stimulation and outlets that undeniably contribute to children’s
physical, mental and social growth. Despite the alleged increased concern
for the protection of public health during the COVId-19 lockdown period,
public playgrounds continue to show a picture of desertion, with often poorly
maintained and thus hazardous games and equipment and filthy ground and
open spaces. The problem becomes more acute in larger parks designed to
address the needs of multiple ages and create spaces for intergenerational
contact and encounters. Intergenerational meeting places are a great idea but
demand stricter and more painstaking management and maintenance efforts
to secure safety and benefits for all.

SDG(s) linked to this issue:
Goal 3: Good health and wellbeing
Goal 11: Sustainable cities and communities
VAE can address learning about and for this SD issue:
Arts and education student teachers can involve children in activities
that will enable them to trace, observe and reflect on the problem so that
they can plan and design through visual arts means their suggestions for the
amelioration of a public space that is addressed to them but takes
little care of their actual needs. Children can draw maps or take pictures
of playgrounds, so that they can discuss the problems they locate and
brainstorm ideas for their redesign. Their suggestions can take the form of
scale models, architectural design etc. or visual arts forms.
Suggested ideas to learn about and for this SD issue through VAE:
The study can take the form of action research, i.e. a participatory and
collaborative intervention that will generate discussion and reflection among
participants and increase student participation and achievement. Based
on the arts, the intervention can include equality, attractive activities that
build on students’ resources and thus engage all students in purposeful and
meaningful learning. The arts are more likely to appeal to all children rather
than more formal teaching routines and create a “common meaning” that is
addressed to the whole group, a starting point that exceeds but at the same
time addresses personal pursuits. Cooperative, experiential learning where
children are encouraged to use their knowledge and skills to make sense of
the new concepts and challenges presented to them are at the heart of such
an arts rich programme.
ESD competences that can be enhanced:
By involving children in the observation of familiar places, as well as
facilitating them to identify and feature problems related to these places, they
become interested in a local problem and are encouraged to make
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suggestions for its amelioration. Moreover, this process not only contributes
to children’s gaining an awareness of environmental issues and values,
but it also develops attitudes of active citizenship, all traits promoted by
ESD. The study of space in education constitutes the basis for its sensible
coordination and planning. It involves children in direct observation, research
and experimentation and helps them turn theory into practice.
Strategies to ensure an empowering approach:
Through action research children are actively involved in planning and
suggesting solutions for the problem, testing and reshaping their ideas so
that they reach the most satisfactory solution for their group. Thus, children
are encouraged to be responsible actors who assume responsibilty for their
life, resolve challenges and contribute to creating a more sustainable world.

3.2.5 ESD Template: Minorities
A Sustainable Development challenge that is relevant to Greece:
Minority children’s identity, language and culture appraisal have been proven
to be causal factors of achievement/underachievement. Language minority
students in monolingual/monocultural classes are usually limited in learning.
In an environment that does not offer children opportunities to engage in
learning experiences that empower them and invite them to reveal how they
situate themselves in the world, what they already know, how they prefer
to demonstrate their knowledge and skills, children usually underperform.
The problem, therefore, is that societal power relations, and their reflection
in patterns of identity negotiation in schools, operate as causal factors in
explaining underachievement among students from socially marginalized
communities (Cummins, 2004).
SDG(s) linked to this issue:
Goal 4: Quality education
Goal 10: Reduced inequalities
VAE can address learning about and for this SD issue:
By inviting children to draw a portrait of themselves through written, spoken,
visual, etc. texts or a combination of multimodal texts, so that they can
introduce themselves to the classroom community and, in the process,
become aware of and come to terms with their own, their family and
community culture. Such an arts-rich intervention can cultivate skills such as
multicultural understanding and empathy.
Suggested ideas to learn about and for this SD issue through VAE:
Children can be stimulated to draw a portrait of themselves divided in two
halves: the one half will be created by themselves, through any expressive
means they choose, in a way that it represents the most vital characteristics
of their home/community culture they wish to promote. The second half
can be created by a classmate so that it depicts the way she or he sees the
portrayed classmate. Airing the diverse ideas expressed through discussion
of these split portraits offers children an insight of how their views of
themselves are similar or different from those of their peers, which gives them
food for thought and increases their critical thinking. Sharing one’s views in
an open, supporting and safe place develops excellent verbal, reflective and
argumentative skills, as well as respect for diversity and for opinions different
from our own.
ESD competences that can be enhanced:
When children realise that their culture and language are irrelevant to their
progress at school, they are deprived of valuable resources for their learning
of and through the dominant school language. Respect and maintenance
of a child’s home culture and language facilitates rather than obstructs the
acquisition of the dominant school language and culture and, at the same
time, promises success at school. Maintenance of the home culture and
language is among the pursuits of ESD.
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Strategies to ensure an empowering approach:
Effective educational interventions that aim to include all children imply
the implementation of culturally relevant/sensitive pedagogies that ensure
learning opportunities for all. In an empowering, supportive learning
environment, different languages and cultures are respected and valued as
they are embedded in the learning process in a natural, instrumental way.
Instead of being stigmatised for their different from the dominant languages
and ways of knowing and learning, children in a culturally relevant teaching
environment are encouraged to use elements from their home culture as a
vehicle to achieving literacy in the dominant school culture and language and
progressing at school.

3.2.6 ESD Template: Community Spirit
A Sustainable Development challenge that is relevant to Greece:
Through their daily experiences in their local communities, as well as through
textbooks, children become acquainted with professions and arts/crafts that
seem to be disappearing in the whirl of industrialization and globalization.
Some of them, e.g., weaving, constitute arts with an uninterrupted presence
in people’s lives and activities since the beginning of time. A traditionally
female task, individual or corporate, weaving provided families of every
class with fabric that wrapped all of their needs. Textiles in Greece alone
impress with their variety of technique, material, color and motifs; they
are invariably related with traditions, songs, customs and habits and are
true representatives of the spirit and temperament of the community that
produced them. This fabrication seems a “lost” cause, with consequences
to the robustness and resilience of local communities. Given the current
tendency for strangulation of cultural variability, the promotion of local
arts and the prudent management of natural resources seems to be a vital
component of quality education that aims at sustainability; drawing from the
memory of the past, they can create a viable contemporary narration.
SDG(s) linked to this issue:
Goal 4: Quality Education
Goal 5: Gender Equality
Goal 8: Decent work and economic growth
Goal 11: Sustainable cities and communities
Goal 12: Responsible consumption and production
VAE can address learning about and for this SD issue:
- By familiarizing children with the weaving trajectory through time, by
introducing them to the wide variety of weavings around the world and
connecting them with the customs and traditions of their birthplaces
through actual or virtual visits to museums/craft industries.
- By collaborative involvement in weaving activity that could lead to
familiarization with the art as well as creation and marketing of childrenmade products.
- By utilizing recycled material, e.g., plastic bags, worn fabrics, threads, etc.
for weaving useful or/and artistic objects.
Suggested ideas to learn about and for this SD issue through VAE:
Children can:
- Be collaboratively involved in weaving in the fashion of cooperatives.
- Be invited to acquaint themselves with the raw materials (i.e., wool, silk,
etc.) for weaving and be sensitized with respect to their natural life cycle
- Using threads, chart a visual art map depicting the history of weaving at
local and international level, in preindustrial and current years.
- Learn the traditions, myths, tales, poems, songs, etc. intrinsically woven
with the art.
- Imagine a contemporary version of weaving and its diversity as manifested
in contemporary art that utilizes threads, textiles and weaving.
- Stage a performance presenting, for instance, the intricate process related
to weaving (the discourse, the customs and traditions surrounding it) or
a story that depicts a community involved in expressing themselves and
creating woven objects.
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ESD competences that can be enhanced:
Raising children’s awareness in preserving valuable ancient/old resources, in
cultivating respect for old customs and traditions or old tales and crafts are
among ESD initiatives. Children become aware of the role of local influences
on global partnerships; they collaborate and participate in activity that
purposes to maintain and make use of valuable resources thus becoming
critical thinkers and active future citizens.
Strategies to ensure an empowering approach:
Through collaborative, participatory learning paths, children are actively
involved in their learning and in planning and suggesting solutions for their
future. By encouraging children to be responsible actors, who assume
responsibility for their life, you facilitate them to resolve challenges and
contribute to creating a more sustainable world thus ensuring an empowering
learning process.

3.2.7 ESD Template: Efi Savvides (Judgement Day)

(Example also applicable to TWOFORTWO Art work 2 ‘Kalos Kakos Ilthate’)

A Sustainable Development challenge that is relevant to Cyprus:
The escalating conflict in Syria has created massive population movements
of refugees and asylum seekers that seek safety in other countries. Cyprus is
a final destination or in some cases a stop on their way to Europe. Refugees
enter illegally by the sea, or through the Turkish-occupied part of Cyprus,
using dangerous boats and being financially exploited by smugglers. For
Cyprus with a population of 850.000, this creates an emerging migration
crisis. The surge in asylum seekers arriving in Cyprus is a result of the island’s
geography — it’s close to Lebanon and Turkey, making it attractive to people
fleeing the war in Syria. Its complex history as a divided country makes it
harder to regulate migrant inflows. An unknown number of migrants languish
in northern Cyprus, which for years has been a destination for Middle
Easterners and Africans fleeing economic hardship and war. The number
of asylum seekers in Cyprus was five times higher in 2019 than it was four
years ago, approaching the country’s absorbing capacity and creating a
humanitarian crisis for the arriving refugees.
SDG(s) linked to this issue:
The refugee and asylum seekers issue is connected to Sustainable
Development Goal 16 on Peace, Justice and Strong Institutions – that seeks
to promote peaceful and inclusive societies for sustainable development,
provide access to justice for all and build effective, accountable and inclusive
institutions at all levels.
Since poverty, hunger and inequalities can be experienced during fleeing and
can also be reasons for migration, indirectly the issue additionally to SDG16
is also connected to the Sustainable Goals:
-

SDG1 Zero Poverty
SDG2 Zero Hunger
SDG3 Good health and Well-being
SDG8 Decent work and Economic Growth
SDG10 Reduced Inequality
(& SDG16 Peace, Justice and Strong Institutions)

VAE can address learning about and for this SD issue:
Addressing migration and refugee issues requires a high degree of
sensitization, awareness and empathy. The Cyprus people, have experienced
the Turkish invasion in 1974, and understand how it feels to lose everything
from one day to the other, the horror of fleeing to save your life and how you
depend on other people’s support and charity in order to survive. Refugees’
issue is a sensitive and humanitarian topic and requires citizens’ empathy
and practical support.
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By employing interactive, intervening or even “disturbing” means, Visual Arts
have the potential to touch sensitive strings and awaken peoples’ empathy
and will to help. Art can reveal the hardships, bring forward the humanitarian
crisis, upset the viewers and encourage them to act.
Suggested ideas to learn about and for this SD issue through VAE:
The learners should explore the migration, refugee and asylum-seeking
problem in their area. One possible way is to review several interviews and
articles published in the local and international press, telling us the stories
of people that left their countries, not because they wanted to, but because
they had no alternative. The information can be used to develop a concept
map through which learners connect the issue with other SDGs. Inspired and
informed through these activities, learners will finally be asked to focus on
one single message they want to send which they will express through visual
arts.
ESD competences that can be enhanced:
- Critical Thinking, Systems Thinking, Values: With systemic competence,
learners understand the causes (political, economic, environmental) that
led refugees to flee their country. They also understand the situation
they are in and critically examine, from a humanitarian perspective, the
social, health, economic, environmental, etc. impacts on the lives of
refugees and the host countries. This critical reflection provides
opportunities to link SDG6 with other SDGs and includes links with
humanitarian values leading to empathy.
- Empathy:To create feelings of empathy, understanding of the difficult
situation in which refugees find themselves, solidarity & willingness to
support them.
Strategies to ensure an empowering approach:
The activity should give a sense of purpose. Learners should be aware that
the learning process they are going through will lead them to a practical
outcome (their work of art and the message which they want to sent) which
collectively can be used to raise awareness and become an informal
education tool for the broader public or their peers.

3.2.8 ESD Template: Kyriaki Kosta(Climate Challenge)
A Sustainable Development challenge that is relevant to Cyprus:
Subjected to time, everything around us deteriorates and is finally rejected
or abandoned: objects, spaces…Their abandonment and/or discarding,
is a waste of energy and resources and may contribute to problems of
pollution and degradation of the urban environment. There are many such
spaces in Cyprus, especially in Nicosia near the ‘green line’ – UN controlled
buffer zone - or any other area on the island that has been affected by
the economic crisis. These spaces cease to attract visitors, may attract
suspicious activities, deteriorate and sink into a vicious cycle of devaluation
and absolute abandonment.
SDG(s) linked to this issue:
Repairing or re-inventing objects and spaces is connected to sustainability
principles as reusing and minimizing waste and pollution. Restoring or reinventing deteriorated objects or spaces is also a way of highlighting the
otherwise latent dimension of Culture within the Sustainable Development
Pillars. Dealing with spaces and objects of the past as well as the present
establishes connections with our ‘culture’ in the context of civilization and
tradition, as well as our ‘culture’ in the context of our behavior and our
mentality as individuals and as citizens.
Sustainable Development Goals relevant to this ‘abandonment’ of objects
and spaces issue can be:
- SDG11 Sustainable Cities and Communities
- SDG12 Responsible Production and Consumption
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Indirect connections can also be identi ied with:
-

SDG8 Decent work and Economic Growth
SDG1 Zero Poverty
SDG2 Zero Hunger
SDG3 Good health and Well-being
SDG10 Reduced Inequality

VAE can address learning about and for this SD issue:
Sustainable development is about the sustainable use of the resources.
Reusing and restoring helps save energy and resources and is an indication
of responsible production and consumption. In order to do so, one has to be
imaginative, creative and in many cases re-invent perhaps a different use to
the object that has completed its life cycle, in order to make it useful again.
Visual Arts develop these competences and employ artistic and creative skills
to a practical end.
Suggested ideas to learn about and for this SD issue through VAE:
Learners are asked to find and bring along old ‘useless’ objects (appliances,
adornments, kitchenware, old clothes, an old bike… anything). Identify some
interesting pieces and work in groups using a structured handout to explore:
the past use of those objects; their origin; their structure; cultural customs
connected to them (if any); the ecological impact of their creation (materials,
transportation, energy used for their production, pollution created for their
production or during their use...) and their disposal. After presenting and
discussing the selected objects, they are asked to repair them or re-invent
new uses for them using principally the pool of materials from the objects
initially brought.
ESD competences that can be enhanced:
Transdisciplinarity
Creativity
Participation
Critical Thinking
Systems Thinking
Values
Action
Strategies to ensure an empowering approach:
The activity should give a sense of purpose. They will make a new object
which will have a practical or a decorative use, out of old unexploited (instead
of useless) objects. Additionally the exploration part of the learning process
will ensure that learners become aware of the environmental impact of each
of the goods we use. They will understand that before throwing something
away or recycling it, it is important to explore possibilities for alternative uses
as a means of saving the energy and resources that would be needed in
order to make a completely new object.

3.2.9 ESD Template: Viki Pericleous (The Idle Fountain)
A Sustainable Development challenge that is relevant to Cyprus:
A major threat to Cyprus biodiversity is the unsustainable form of our tourism
as well as urbanization. The construction industry, in the name of economic
development, destroys natural habitats and threatens biodiversity and
sensitive costal and terrestrial landscapes. It is necessary to understand that
unsustainable practices that lead to environmental degradation for short-term
profit entail long term losses – economic, social, cultural and environmental.
In order to protect Cyprus landscapes, it is necessary to appreciate their
natural beauty (aesthetic value) as well as the uniqueness of Cyprus Geology
and biodiversity.
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SDG(s) linked to this issue:
SDG9 Industry Innovation and Infrastructure
SDG11 Sustainable Cities and Communities
SDG12 Responsible consumption and production
SDG14 Life below water
SDG15 Life on Land.
The specific SDGs are highlighted, as the development of the construction
industry for tourism or other economic and political interests has a direct
impact on terrestrial and aquatic ecosystems, the conservation and protection
of which is directly linked to our quality of life and is also our moral duty to
future generations. As citizens and as a state, we are called upon to act
responsibly.
VAE can address learning about and for this SD issue:
Art can promote and develop appreciation for nature through creations using
natural materials, creations in nature and about nature. Nature becomes
inspiration; context; theme; source of materials; stage and Art becomes the
‘voice’ that reveals threats, emits values and worries, raises awareness and
proposes solutions and actions. It can bring learners in contact with Cyprus
landscapes, help them become aware of the factors that lead
to environmental degradation (e.g. pollution, urbanisation) and create
appreciation for nature and will for action.
Suggested ideas to learn about and for this SD issue through VAE:
Through the study of examples of artistic creations (made with natural
materials, creations in nature, for nature and/or by nature) learners explore
different landscapes and ecosystems, and identify and discuss actions that
may lead to their protection or their degradation.
Intrigued by the art they have studied, they are invited to identify areas (near
or far) that suffer from environmental degradation due to human activity and
create a work of art in a visible spot of the area that can raise public
awareness of the problem. Learners can work individually or in groups.
Having identified the problem and the place, they analyse the causes and
the outcome. They explore alternative actions and solutions. They discuss
the message they want to send, the target audience they will address and
they draft ideas of artistic interventions and possible - appropriate “stages”
to present their work of art in the area.
The locations of the learners’ interventions can be marked on maps which
can be disseminated in order to reach the audience.
ESD competences that can be enhanced:
Transdisciplinarity, Participation, Action, Attentiveness, Decisiveness,
Criticality, Futures

The process of intervention in space requires the skills of imagination and
creativity and has an interdisciplinary character since it can draw information
and skills from different scientific fields. It is important that the process starts
from the examination of the space, its degradation aspects (ecological,
cultural, social, economic). As a process, this analysis contributes to the
awareness and awakening of the individual as a responsible consumer and
citizen. It is linked to values and leads to a willingness to act. This action and
energy is channeled through the creative process of visual intervention in
space in order to spread messages and social awakening.
Strategies to ensure an empowering approach:
The activity is connected to action. It begins with the immersion of the
learners in the problem and puts them in a situation where they have to
explore alternative solutions and ways of disseminating these messages and
solutions to the broader public.

3.2.10 ESD Template: Re-Cyprus
A Sustainable Development challenge that is relevant to Cyprus:
The era of globalization is posing a variety of challenges to national identity.
National identity crisis usually arises in political, economic and cultural
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levels (Zhuojun & Hualing, 2014). For Cyprus, all these «triggers» seem to
systematically appear during the past few years: the financial crisis, the
ongoing division of the island due to the turkish invation, along with the
uniformity promoted by the international market replacing local products,
practices and customs.
A person’s national identity is formed by ’common’ elements in people’s daily
lives: e.g. national symbols, language, nation’s history, culture, music, cusine,
and so on (Janow 2013). Under various social influences, people incorporate
the national identity into their personal identities by adopting beliefs, values,
assumptions and expectations which align with one’s national identity (BarTal and Staub,1997). People view national beliefs and values as personally
meaningful, and translate these beliefs and values into daily practices
(Ashmore, Jussim, Wilder, 2001). National identity, creates bonds and aspires
common goals and efforts for everyone’s benefit. In order to conserve and
evolve our national identity in the global age, among other actions, we need
to: develop national culture, strengthen value integration and enrich the
cultural significance of national identity (Zhuojun & Hualing, 2014).
SDG(s) linked to this issue:
Although issues of national identity, can potentially be linked to any of the
SDGs, we identify as more relevant the:
SDG11 Sustainable Cities and Communities
SDG12 Responsible consumption and production
SDG16 Peace, Justice and Strong Insitutions
SDG17 Partnerships for te Goals
VAE can address learning about and for this SD issue:
A strong national identity does not mean nationalism, racism and
discrimination. One can be proud of their own culture without rejecting other
cultures and identities. VAE can provide a context where learners explore
aspects of local culture and identity and identify and scrutinise in a critical
way values and attributes of the Cyprus people in the past and how these
evolved in time to the present. The process of portraying the national identity
of the Cypriot, can provide us with cathartic and constructive opportunities of
reflection and self-evaluation that can support the evolution of our identity in
the pathway of sustainability, justice, equity and solidarity.
Suggested ideas to learn about and for this SD issue through VAE:
Learners elaborate on the concept of identity. What is ‘national identity’.
What elements compose a ‘national identity’?
Learners work in groups and are asked to identify an artwork or artefact and
an adjacent practice, habit, custom or behaviour that reflect an element of
our national identity. They are also asked to identify and discuss the values
that derive from the selected identity element with respect to contemporary
society and sustainability values and principles (e.g. weaving – κουρελού, or
a patchwork, engages re-using, diminishing waste and diminishing pressure
for use of new environmental resources. This is a practice that clashes with
prevailing contemporary unsustainable practices of rapid production and
consumption. What lessons can we learn from the past?)
ESD competences that can be enhanced:
Futures
Responsibility
Values
Action
Empathy
Criticality
Creativity
Systems
Strategies to ensure an empowering approach:
The outcome of the activity can be the collection of a number of case-studies
conducted by the different groups of learners where sustainable practices
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from the past appear to have faded and could be restored or unsustainable
practices from the past have changed in our mentality and habits indicating
a transition to a more sustainable – green culture. Groups can present their
case – studies and share their thoughts and reflections with the rest of the
learners.
The collective report can be presented as an article in the local press.

3.2.11 ESD Template: TWOFORTWO ART GROUP (Like
Orphans)
A Sustainable Development challenge that is relevant to Cyprus:
Probably the common denominator in most sustainable development issues,
is Economic Growth. Economic growth can ensure the means for a high life
quality, environmental protection and sustainability. Nevertheless, if Economic
growth is perceived as maximization of profit and ignors the well-being
of the society, the environment and culture, this will eventually lead to an
unbalanced administration of the SD pillars and will lead to a collapse.
For Cyprus this was the case during the period that followed the financial
crisis of 2013. (It probably still is, considering the “golden passports”
scandals and the construction fever). The events that lead to the financial
impact that affected Cyprus and several other countries in Europe and
elsewhere, were a consequence of unsustainable practices. In Cyprus
in particular, the financial crisis to 2013 was connected to a real estate
industry boom, in order to attract foreign investors overlooking the serious
environmental impact of this practice. Along the same rationale of greed,
Banks were offering absurdly high interest to attract foreign capital, in ways
that could not be supported by such a small economy. The results of the
2013 economic crisis, was the bankruptcy of one of the major banks in the
country, a haircut in the deposits of the second major bank in the country,
and bankruptcy of several businesses. Commercial areas became deserted
and many people became unemployed. The social impact was evident.
SDG(s) linked to this issue:
Because of the semiological concept of the work which directly relates to
the socio-political condition of the society in Cyprus, there are a plethora
of meanings which can directly relate to the SDGs of the project. These are
messages that deal with cutural identity and can revolve around issues of
clarity/equality and fight against corruption. The relation to the SDGs touches
on issues of:
- SDG1 Zero Poverty
- SDG2 Zero Hunger
- SDG3 Good health and Well-being
- SDG5 Decent work and Economic Growth
- SDG10 Reduced Inequality
- SDG12 Responsible Consumption and Production
- SDG16 Peace and Justice Strong Institutions

VAE can address learning about and for this SD issue:
As all SD issues, the economic crisis in Cyprus and the events that lead to it
require a critical approach where one has to reflect upon the causes and the
malpractices as a way of learning from past mistakes and becoming wiser.
Visual art works engaging disciplines as design, architecture, fashion and
fine arts can provide opportunities that challenge the viewers and immerse
them in a process of reflection. In the case of socioeconomic issues, such art
works can provide the basis for discussion and the development of a critical
stance.
Suggested ideas to learn about and for this SD issue through VAE:
The learners should identify a sustainable development problem in their area,
related to socioeconomic issues. In our example (TwoFourTwo) we focus
on the financial crisis in 2013. Learners should initially have the opportunity
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to explore and discuss the causes of the crisis and the consequences at all
levels of sustainable development (economic, environmental, social, cultural),
perhaps in the form of a debate activity. Alternatively, personal responsibility
can be addressed through a scenario posing a moral dilemma. Inspired and
informed through these activities, learners will finally be asked to focus on
one single message they want to send which they will express through visual
arts.
ESD competences that can be enhanced:
Critical Thinking
Systems Thinking
Futures Thinking
Empathy
Creativity
Participation
Action
Strategies to ensure an empowering approach:
The activity should give the sense of purpose. Learners should be aware that
the learning process they are going through should lead them to a practical
outcome (their work of art and the message which they want to send)
which collectively can be used to raise awareness and become an informal
education tool for the broader public or their peers.

3.2.12 ESD Template: Food
A Sustainable Development challenge that is relevant to England:
Food – how can we transition from importing foods grown in unsustainable
means, to growing more local food in a sustainable way? Is there a way we
can grow high –protein food here in the UK, with the potential to partially
replace meat and dairy? Can we imagine growing food in places in our very
local areas? Can we do this equitably?
SDG(s) linked to this issue:
SDG 2 Zero Hunger
SDG 3 Good health and Well-being
SDG 11 Sustainable Cities and Communities
SDG 13 Climate Action
VAE can address learning about and for this SD issue:
A way of understanding and imagining a community growing system–
through drawing, modelling, designing. An opportunity to draw on our
understanding of the science of growing food to the art of growing food – and
to inspire local citizens to be involved and supportive.
Suggested ideas to learn about and for this SD issue through VAE:
Food is a very relatable topic for children as it connects with everyday life;
it’s also a versatile topic that can be considered from various angles. Many
artists include food within their artworks in one shape or form - even making
artworks from food, as well a food extracts being used - e.g., vegetable
dyes. In terms of food processing/ packaging the work of Andy Wharhol
comes to mind, which connects to GOAL 12: Responsible Consumption
and Production; other artists have explored similar ideas. There are many
possibilities for exploring ‘the story of food’ and how it arrives on our plates.
Children could make storyboards, films or animations, taking different
perspectives to develop understanding and empathy. Links could be made
to pictures books that feature food and faming themes, of which there are
many. Children could design and make miniature allotments and work with
arial photographs featuring farming in diverse landscapes, perhaps adapting
these digitally or making collages/ mixed-media pieces. They could also use
various foods, including ‘waste’ foods to make collaborative large-scale
artworks.
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ESD competences that can be enhanced:
Normative competency - to reflect on norms and values behind actions,
considers the values, principles and goals of food production in a context of
conflicted interests, uncertainty, compromise and controversy.
Anticipatory competency - understand and assess various scenarios for the
future: possible, impossible and desired, and form their own vision for the
future.
Strategic competency: work collectively in order to develop and apply
innovative actions that could expand local food production on the local level
and beyond.
Integrated problem-solving competency - find a viable sustainable solution to
food production space based on SD principles.
Strategies to ensure an empowering approach:
Involve a local council, a local school, and local children. Share their findings.

3.2.13 ESD Template: Wildlife
A Sustainable Development challenge that is relevant to England:
Wildlife – wild species are currently declining at a rate of approximately
150 species a day (U.N. Convention on Biological Diversity, 2015). With
habitat destruction, food scarcity and pollution, species are struggling. The
hedgehog in Britain is now officially classified as “vulnerable to extinction” on
the IUCN red list. Is there a way we can help some of these species, in our
gardens, homes, school and community spaces? Can we re-imagine some
natural corridors and safe places?
SDG(s) linked to this issue:
SDG 11 Sustainable cities and communities
SDG 15 Life on Land
VAE can address learning about and for this SD issue:
Through representations of the natural world, using natural materials
to encourage participation by both humans and non-humans. Ways of
expressing home, safety, food, and connection for all beings.
Suggested ideas to learn about and for this SD issue through VAE:
Numerous artists take inspiration from the natural world, e.g., making art in
response to their immediate environment and using observational studies
as a springboard for subsequent work. Encouraging children’s close
observation of nature has endless potential, both in situ and by bringing
examples of the natural world into the classroom. There are strong links
to land art/ environmental sculpture with this theme which children could
explore through making collaborative sculptures on the school grounds or in
local nature sites. Children can look at artists who use natural materials in
their artwork and others who focus on habitat and different types of wildlife
– e.g., many artists are interested in one particular animal and its behaviours,
such as bees. They could research facts about a particular animal and
document their learning in a sketchbook, which might feed into creating a
poster, zine or film to raise awareness of the animal’s needs. They could also
design and make homes/ shelters for wildlife, such as bug hotels and bird
boxes.
ESD competences that can be enhanced:
Collaboration competency:
learn, understand and respect the needs of others (human and non-human),
their perceptions, their way of thinking and actions (empathy), to understand,
feel and express sensitivity towards others (empathic leadership)
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Anticipatory competency: understand and assess various scenarios for the
future, possible, impossible and desired, and form their own vision for the
future.
Strategic competency: work collectively in order to develop and apply
innovative actions that could expand wildlife regeneration on the local level
and beyond.
Integrated problem-solving competency - find a viable sustainable solution to
wildlife regeneration based on SD principles.
Strategies to ensure an empowering approach:
Involve a local council, a local school, and local children. Share their findings.

3.2.14 ESD Template: Shared spaces
A Sustainable Development challenge that is relevant to England:
Shared spaces on the high street – the event of a global pandemic has had
a significant effect on high street traffic – namely more cars, less public
transport, and the impact of social distancing. This has resulted in local
councils making decision regarding “shared space”. High streets have
pedestrianised or semi-pedestrianised their streets to allow safer eating and
shopping for pedestrians. This has resulted in some disputes. How can we
keep our town centres safe (Covid, traffic, air pollution) and accessible? Can
we imagine a shared space that works for everyone?
SDG(s) linked to this issue:
SDG 3 Good health and Well-being
SDG 11 Sustainable Cities and Communities
SDG 13 Climate Action
VAE can address learning about and for this SD issue:
A way of visualising and imagining a shared space – through drawing,
modelling, designing. A chance to canvas and express people’s needs and
desires for shared space.
Suggested ideas to learn about and for this SD issue through VAE:
This topic lends itself well to observational work, such as making drawings
and taking photographs or videos in the local area. These activities could be
a useful starting point, serving as first-hand research to inform subsequent
art making. Children could look at artists whose work features urban areas
and compare and contrast these - this could include amateur local artists
who might paint their local towns, for example. A historical dimension could
be brought in by examining photographs of local urban areas ‘now and
then’, using archive sources such as photos and books. Road networks
could be examined on maps and these could be a good stimulus for
discussion and art making. There are also interesting links that can be made
to the changes in pace of life and the impact of today’s consumerism. For
example, connected to learning about visual culture, in the past a great deal
of attention used to be given to the window-dressing of shops in an almost
gallery-like way, and this is much less common in contemporary society.
Children could look at shop displays as an artform, linked to curation, and
this could be a good photography project.
ESD competences that can be enhanced:
Normative competency - to reflect on norms and values behind actions,
considers the values, principles and goals of shared space in a context of
conflicted interests, uncertainty, compromise and controversy.
Anticipatory competency - understand and assess various scenarios for the
future: possible, impossible and desired, and form their own vision for the
future.
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Strategic competency: work collectively in order to develop and apply
innovative actions that could expand shared space on the local level and
beyond.
Integrated problem-solving competency - find a viable sustainable solution to
shared space based on SD principles.
Strategies to ensure an empowering approach:
Involve a local council, a local school, local children. Share their findings.
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